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ABSTRACT. 

The study examined how secondary schools managed students‟ discipline in Uganda's post-

corporal punishment era. It adopted a qualitative approach and employed a multiple case study 

design. Purposive sampling was used to select four secondary schools and participants that 

comprised 32 student leaders, 12 teachers who were members of the disciplinary committee, 4 

head teachers, and 4 chairpersons of the Board of Governors. Data was collected using in-depth 

interviews, focus group discussions, and document analysis. Interview guides developed by the 

researchers were used as instruments for data collection from the respondents; the collected data 

was then thematically analysed. The study was also guided by the interpretive paradigm, which 

helped the researcher explore the students‟ discipline management. The objectives of the study 

were to explore the students‟ perspective on the management of school discipline in the post-

corporal punishment era, To explore the disciplinary measures used by teachers in managing 

students‟ discipline in the post-corporal punishment era , to explore school leadership support 

provided by head teachers to teachers towards discipline management in post corporal 

punishment era, to explore the influences of school environments in shaping the discipline of  

students in a school that has demonstrated exemplary practices of discipline management in the 

post corporal punishment era. The research instrumental credibility was checked for consistency 

throughout the process of interviewing, coding, transcription, and putting into themes by the 

researcher while trustworthiness of the instrument was assessed by pre-testing the instrument's 

questions in 2 schools. Data was thematically analysed. The finding was that discipline is 

defined as a system, and these systems were managed through procedures such as discipline 

code, consultation, guidance, and counselling to modify inappropriate behaviours, providing 

effective communication, and making the school safe by providing a conducive, healthy 

environment. The study recommended that school educators should address disciplinary 

problems with empathy for the possible problems students may be experiencing at school that 

cause their indiscipline. This necessitates the use of alternative discipline approaches in schools. 

Therefore, school teachers should all be taught alternative approaches to school discipline, such 

as guidance and counselling in order to make the school a safe learning environment. 
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CHAPTER ONE 

INTRODUCTION 

1.1 Background 

Throughout history, discipline has often been enforced by the implementation of physical 

punishment, dating back to ancient periods such as the rules of Sparta, Troy, Athens, and various 

other Greek city-states (Wasef, 2021). This practice was prevalent in the medieval Christian 

churches and was also observed in Judaism. It persisted in the legal systems of certain European 

towns as early as the 11th century in ancient Israel. Additionally, it was customary in traditional 

civilisations such as Egypt (Wasef, 2021). During that era, punishment mostly targeted legal and 

educational environments. During the early period in Europe, discipline was enforced by the use 

of corporal punishment; the early churches were the principal advocates of these activities and it 

was used to cultivate human faith. At that time, the churches were closely associated with the 

legal and education systems (Dupper & Montgomery Dingus, 2009). 

Worldwide, students were whipped, beaten, caned, and flogged, as these were the most common 

punishments for wrongdoers (Lansford et al., 2014). Faculty, schools, and churches during the 

early times drastically influenced the implementation of corporal punishment in managing 

undisciplined students (Gershoff, 2017). Enforcing discipline was exceptionally harsh and 

rigorous, and it was universally acknowledged as the sole legitimate approach to disciplining 

students in educational institutions. Subsequently, several educational theorists have advised 

against employing corporal punishment as a means of regulating discipline in schools. They have 

emphasised the need to prevent severe disciplinary measures inside educational institutions 

(Blandford, 2003). Nonetheless, corporal punishment in those medieval times was criticised by 

the Archbishop of Canterbury, philosophers like John Locke, and Catholic priests. Despite these 

cautions, severe discipline prevailed in schools (Blandford, 2003). 

Starting in the late 15th century, there were advancements in the methods used to manage 

learners' discipline. Legal penalties were transformed into public spectacles in which defendants 

were overtly punished as a means of deterring others from engaging in similar actions. During 

the early 18
th

century, there was widespread criticism on the practice of using physical 
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punishment in controlling students' behaviour. The approaches of using harsh treatments were 

considered ineffectual in addressing and rectifying misconduct. The consensus among individual 

was that disciplinary measures should prioritise correction rather than retribution (Gershoff, 

2017). The ultimate consequences of these principles resulted in a modest enhancement in the 

utilisation of disciplinary techniques for managing students‟ behaviour. In the 19th century, 

England banned corporal punishment and started implementing alternative methods of discipline 

management to replace corporal punishment. Eventually, corporal punishment was eliminated. 

Most Asian and Middle Eastern countries also abolished these practices which were still used as 

a legal punishment until 1999 in many developing countries. 

According to UNICEF (1992), after World War II and the adoption of the Human Rights Charter 

in 1948 by several United Nations member countries, which guaranteed the protection of human 

rights, various legislations were enacted to prohibit torture and the use of inappropriate 

disciplinary measures against children in homes and schools. This  human rights based 

management was observed in many countries such as; the United States of America, Britain, 

Germany, France, and other developed countries in the Northern hemisphere, (Kesner and 

Stenhouse ;2018) and cited in a position paper by Amin et al. (2021) from the Society for 

Adolescent Medicine. The paper explained that harsh and inappropriate methods of managing 

behavioural problems were deemed unacceptable, and the use of corporal punishment to punish 

misbehaviour was found to perpetuate criminal behaviour. 

Governments that time worldwide were committed in ensuring that all children have equal rights, 

this was done by adopting the United Nations Convention on the Rights of the Child (CRC) 

(UNICEF, 1992). The Convention on the Rights of Children states that “every state must 

safeguard children from any kind of physical and mental harm”, as stated in Article 37 and 

Article 39 of the CRC. According to the CRC, all member states are obligated to offer assistance 

to children who have experienced violence. Additionally, the CRC mandates that the disciplinary 

procedures in schools must respect the child's human dignity and should be aligned with the 

principles outlined in the Convention. Moreover, according to Article 28(2), it is the 

responsibility of humans adult to oversee children‟s discipline to provide a safe and child-

friendly environment in schools. 
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Furthermore, managing discipline through humans was promoted in Europe, Israel, Japan, and 

other countries; Sweden further advanced the promotion of alternative justice practices by 

parents (Milka et al., 2017). Other countries that subsequently passed laws advancing humility 

by parents and schools in taming children's inappropriate behaviour were Norway, Denmark, and 

Finland. 

In Africa, until the 20
th

 Century, leaders used corporal punishment for disciplining children as 

per African culture, and it was normal to punish a child for misbehaviour corporally (Amphora & 

Shumba, 2010).  In South Africa, the introduction of Bantu Education in 1955 exposed black 

children who hitherto had largely been outside the education system to school beatings. Unlike 

white girls, African girls were not exempt from beatings (Maphosa & Shumba, 2010). The 

democratisation of the school system in South Africa was aligned with their new constitution, 

which was implemented after gaining independence in 1994. This constitution placed importance 

on respecting and safeguarding the rights of children as per the South African constitution of 

1996 which guarantees the protection of children's Rights, but also South Africa was a signatory 

to the Convention on the Rights of the Child (UNICEF, 2012), and therefore in line with their 

constitutional requirement, corporal punishment was banned in South African schools (Maphosa 

& Shumba, 2010). 

However, Uganda was not unique among African countries when the British introduced formal 

schooling. During that period, educators and parents employed corporal punishment as a means 

of maintaining school discipline (Musa & Martha, 2020). In the colonial era, physical 

punishment was considered the indisputable scientific method of punishing learners which was 

an essential component of educators' disciplinary management system in schools (Musa & 

Martha, 2020), and because of its negative effects, corporal punishment was eliminated in 

Uganda. This decision was made after a thorough examination of the Ugandan Constitution, 

specifically Article 24 of the 1995 Constitution, which safeguards all individuals, including 

children, from any kind of torture or cruel and inhumane punishment. Additionally, the 

Government of Uganda passed a law in 2016 that outlines the rights of children and mandates 

that parents, community members, and teachers must protect children from any form of 

inhumane treatment while disciplining them. Consequently, instructors bear the responsibility of 

safeguarding children from all types of violence perpetrated against them. In a similar vein, the 
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Government of Uganda in 2016 eliminated physical punishment and made it illegal for 

subjecting anyone with inhumane treatment, This was followed by directive to deter the 

perpetrators for committing such acts. It was noted that employing corporal punishments to 

discipline children in schools weakens their sense of security and safety, causes physical 

discomfort, and as well causes mental trauma to students which diminishes their ability to 

remember and perform well in educational settings, and as a result compromises their entitlement 

to education. 

While law has been effective in reducing and eliminating corporal punishment as a means of 

managing students' inappropriate behaviour in schools in the industrialised countries like the 

United States of America (USA) and Europe, Uganda presents a different scenario (Musa & 

Martha, 2020). The prevalence of caning in primary and secondary schools in Uganda is 

concerning, as it has resulted into severe cases such as death and sometimes long lasting impact 

such as physical harm, and in certain cases, even fatalities (Musa & Martha, 2020). In defiance 

of the law on ban on corporal punishment set by the Ministry of Education and Sports' 

prohibition on corporal punishment in 2006, teachers and school administrators have persistently 

employed corporal punishment within educational institutions. In 2006, the Permanent Secretary 

of the Ministry of Education and Sports sent a circular to all school principals: 

“Corporal punishments for students in schools and colleges must stop forthwith. This applies to 

meting out any form of punishment or act that may cause injury, damage, defilement, or 

disfigurement to the human body. A cane as a disciplining machine must not be used in schools 

and institutions of learning. Children/students ought to be brought up in love and care rather 

than in brutality and a violent manner”. Why have teachers tried implementing corporal 

punishment for learners despite such a directive? 

Furthermore, the same Ministry of Education and Sports in the year (MoES, 2012) has also 

undertaken several safe school initiatives that include: 

Publication of alternatives to Corporal Punishment in 2008 that supported the implementation of 

the Ministry of Education and Sports directives on the ban of corporal punishment in schools. 

This publication was distributed to all schools in Uganda to provide teachers with positive 

behaviour management strategies, and the same ministry also trained teachers on the alternative 

strategy. The Ministry also made revision on the inspection guidelines for use by schools 
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inspectors that were included in the Basic Requirement and Minimum Standards (BRMS) 

indicators in 2009 for use by the Directorate of Education Standards (DES) which revised the 

(BRMS) to include the Organization and Management of institutional Safety and Security as one 

of its thirteen key indicators to promote physical safety issues, such as protecting children against 

violence and also rolled out the Safe Schools Handbook to support the BRMS indicator on 

school safety and security. 

In 2009, the same MoES finalised the production of a safe school handbook for teachers with the 

facilitator‟s guide, and in 2010, all Coordinating Centre Tutors (CCTs) and inspectors in the 

country were trained on the materials with the support from UNICEF school countrywide on 

alternatives to corporal punishment. The ministry created a manual on alternatives to physical 

punishment, which was then published and distributed nationwide to assist in the enforcement on 

the ban.These guidelines on alternatives to corporal punishment were modelling by teachers, 

using child-centred teaching methodology, parental involvement, and guidance and counselling, 

understanding the types of learners, reprimanding the learners, giving extra time on tasks, 

ignoring the offenders, and providing positive reinforcement. 

Again, in August 2015, the Ministry of Education, Science, Technology and Sports (MoESTS) 

released another Circular No. 2/2015 entitled “Ban on all acts of violence against children in 

schools, institutions, and colleges”. This directive was given to Chief Administrative Officers, 

District Education Officers, District Inspectors of schools, and all heads of educational and 

training institutions to enforce the ban. 

Despite MoES Safe School initiatives with support from its development partners, existing 

international laws, and a national legal framework on child protection, corporal punishment 

against children continues to happen in Ugandan secondary schools. Previous studies in Uganda 

by (Ssenyonga et al., 2019) have shown that corporal punishment in schools negatively impacts 

on students‟ retention, learning achievement, and completion. Therefore, this study explored 

practices from schools managing students‟ discipline well without using corporal punishment, 

the identification of these schools was based on the findings and recommendations of the 

inspectors from the Ministry of Education and Sports, Directorate of Education Standards, to 

provide a description of how students‟ discipline is managed in schools that have demonstrated 

exemplary discipline management with a view of developing school discipline model. 
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Theoretical perspective 

The study was informed by two theories: The Assertive Discipline Model, advanced by Lee and 

Canter in 1976 and the Choice theory advanced by William Glaser in 1960. The researcher used 

the two theories to describe how the contrast between the two theories relates to the student's 

discipline management.  

The assertive Discipline model was created to specifically target significant classroom 

management concerns that impact students' learning. According to the theory, teachers should 

establish and instruct a disciplinary framework consisting of 4-5 rules and corresponding 

consequences. This process involves initially determining the rules and expectations, presenting 

them to the students, and checking their comprehension. Furthermore, the theory states that 

teacher must employ positive repetition to strengthen the rules by emphasising positive 

behaviours instead of penalising negative ones. The Assertive Discipline Theory, as proposed by 

(Canter & Canter ,2001) and cited in Onyango (2016), outlines a five-step hierarchy of rising 

penalties for rule violations. The initial transgression results in a verbal caution, the subsequent 

offence results in ten minutes of isolation for the student, the third violation leads to fifteen 

minutes of isolation, and the fourth infraction necessitates the presence of the student's parent at 

the school. Additionally, the first offence is officially punished, necessitating the student to be 

sent to the principal's office (Onyango, 2016). 

The assertive discipline theory centres on the emotional drive of the instructors to adopt a plan 

that affirms their authority to teach. The importance of implementing Assertive discipline system 

is that it provides teachers to prepare the daily program in the school environment. Assertive 

discipline is a practical method of school discipline that enables teachers to effectively 

communicate their desires and emotions without infringing upon the rights of others (Canter & 

Canter, 2001, as referenced in (Onyango, 2016). This idea is built on the principle that teachers 

have the right to educate their learners without any interference, while learners have the right to 

study without any disruption. According to this view, the responsibility for any misbehaviour lies 

with the teacher. It is assumed that the majority of learner‟s exhibit acceptable behaviour and 

assertive discipline serves as a reminder to acknowledge and encourage positive behaviour. 

Therefore, teachers should clearly explain their expectations and anticipate compliance, while 

also recognising and correcting learners to comply. The assertive discipline paradigm does not 
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inherently promote antagonism or advocate for excessive disciplining of learners. Nevertheless, 

the model employs four components to provide a learning environment in which learners 

function within well-defined regulations. These four components involve the establishment of 

self-explanatory rules, the reinforcement of learners' adherence to rules, and the creation of 

specific penalties for each violation of a rule, while ensuring that the penalties are just and 

rational. Finally, the teacher assumes the role of a leader inside the educational in the school. The 

relevance of Assertive theory is that it is built around a system of rewarding good behaviour, 

providing positive encouragement and reinforcement of good behaviour, thus discouraging 

punishment in deterring negative behaviour(Onyango, 2016). 

A similar study which used the Assertive Discipline Model by Lee and Marlene Canter, although 

triangulated with Thorndike‟s Behaviour Modification Theory was on a research conducted by 

(Onyango, 2016a) , the research was on alternative corrective measures used in managing student 

behaviour problems in secondary schools in Bondo Sub-county, in Kenya. Again, a similar study 

which used Assertive discipline theory was by (Manoj Praveen G. & AnoopThomas Alex, 2018), 

the research established and underscored the roles of teachers in promoting a structure within the 

classrooms without hindering the students‟ rights. 

According to Lewis (2019),The Assertive theory suggests that effective instruction is not the 

only way to improve students' misbehaviour or increase their on-task behaviour. This theory 

emphasises the importance of students' commitment and collaboration with teachers. To 

effectively deal with misbehaviour, teachers must accurately determine the underlying causes of 

classroom misconduct, whether it is individual or collective. Teachers need to recognise that they 

can manage some causes of student misbehaviour, although others may be beyond their control. 

Although the Assertive discipline theory is a good model for classroom discipline management, 

the theory did not take into account the influence of the learning environment as well as the 

impact of the school curriculum implementation on student discipline, yet these are core and  

essential components that affects students‟ wellbeing. The researcher decided to embrace the 

Choice theory as an alternative to the Assertive theory to address the unresolved concerns; 

therefore, the investigation requires the utilisation of the second theory. 

The choice theory was developed by William Glasser in 1960‟s. The theory is grounded on the 

concept that classroom setting and curriculum promote an established, secured and conducive 
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space in  education system that accelerate the requirements for autonomy, a feeling of inclusion,  

fairness in the distribution of authority and the desire for enjoyment. Choice theory emphasises 

prioritises of learners need by instructing them in the art of making suitable decisions. According 

to Glassier, behaviour ultimately comes down to an individual's free will. A learner's conduct is a 

direct outcome of the choices they make. Therefore, teachers must assist learners in making wise 

choices to make them change their negative behaviour to positive one. It therefore means that 

teachers should emphasise the importance of learners' accountability in order to promote norms 

that lead to achievement of students‟ wellbeing, thereby reducing wrong behaviour while 

offering appropriate alternatives. 

Grasser's philosophy of instructing students on how to make judicious decisions was to develop a 

sequence of software applications to integrate elements from his reality therapy. Glasser 

established Reality Therapy and all of his educational methodologies were based on a 

conventional cause-and-effect theory which he referred to as Choice Therapy. This theory seeks 

to elucidate psychological and physiological behaviour. According to him, individuals select 

behaviours to fulfill a universal and innate need shared by all people. The essential human wants 

encompass love, power, freedom, enjoyment, and survival. According to Glasser, Quality refers 

to anything that consistently fulfils one or more of our fundamental requirements and provides 

satisfaction. Glassier's conviction in behaviorism leads to the logical inference that if a student 

engages in disruptive behaviour, then the underlying cause can be attributed to the school 

environment. The school's adult must establish an environment that fulfills the needs of all the 

students to avoid and prevent any disruptions. 

According to Glasser, quality school is one that persuades all the students to think about it, 

students evaluate about the school in general and particular participate in school activities and as 

well provide environment that meets the needs of all students simultaneously. When all these are 

met, then school discipline problems will disappear. The focus of this theory is on the school 

environmental influences on students‟ behaviour. The theory emphasised that quality is attained 

in a school when educators provide a child-friendly and safe environment for the students and 

therefore parents must support educators in school discipline management. So this theory 

emphasises a child-friendly environment that promotes positive learning thereby discouraging 

corporal punishment in schools, and thus, the relevance of this theory to this study. 
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The Glasser Model perceives instructors as facilitators who assist individuals within their 

educational setting. The underlying concept here is that behaviour is solely a matter of choice; 

teachers should simply assist in enabling the process of making sound judgments, thus the level 

of student discipline plays a crucial role in shaping the academic achievements of the students at 

the school. Furthermore, students must possess self-discipline in order to make them provide a 

well-informed decision that shows their capacity moral correction. The ideas of controlling 

discipline using Choice theory do not include the use of physical force that inflict suffering on 

the learners, that is why it is pertinent in this research. The Glassier Model perceives teachers as 

facilitators within the learning environment who has roles in assisting individuals in their 

educational journey. The underlying concept is that all conduct exhibited by learners is a matter 

of choice; therefore teachers should assist students in making sound decisions. Teachers should 

established environments and curriculum that foster suitable behaviour that address learners‟ 

needs for a sense of belonging and empowerment. The establishment and enforcement of 

classroom rules are crucial in fostering learner accountability for their behavioural decisions. 

Engaging students into discussion, introspection, and taking steps to rectify mistakes made by 

learners are active ways of promoting discipline instead of relying on the use of rewards and 

sanctions. 

 Choice Theory was developed to help learners comprehend the underlying motivations behind 

their behaviour to enable them make more informed decisions regardless of whether one adopts a 

single theory or combines practices from multiple theories, learners will always benefit from a 

classroom atmosphere that is devoid of distractions that promotes learning. To Glasser, all this 

idea advanced will not eliminate all behavioural problems in the classroom. According to him, 

instructors should arrange the learning environment most effectively to cater to the needs of the 

learners. They should then intervene to enhance behaviour as required. Glaser acknowledges that 

even when the theory is followed, approximately 25% of your learners may still be unproductive. 

Nevertheless, in order to achieve success, the Theory necessitates us to depart from the 

traditional structure of the learning environment which particularly may be challenging 

especially with individuals who are inexperienced in the field. 

Conceptual perspective 
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The term "discipline" originates from the Latin word disciplina, which means "instruction given 

to a disciple," particularly about child-rearing. It pertains to the acts undertaken by a caregiver to 

cultivate or alter a particular behaviour. Moreover, as stated by  George (2017), the term 

"disciplina" originates from the Latin word "discipulus," which conveys the notion of "a form of 

correction or punishment." According to Jean-Pierre and Parris (2023), discipline refers to the 

methods used by caretakers to promote obedience and discourage unacceptable behaviour. 

Student discipline refers to the capacity to resist personal wants, manage emotions, control ideas, 

and adapt behaviour in alignment with long-term objectives (Zheng, 2022; George, 2017). The 

majority of definitions in the research highlight that discipline refers to the capacity to engage in 

intentional actions, as stated by Obadire et al. (2021) and ( Black and Black ,2016). Additionally, 

the advancement towards objectives is consistently identified as a key advantage of discipline, as 

noted by (Nooruddin & Baig ,2014). To cultivate disciplined conduct, the individual must 

prioritise the goals they have set for themselves. The person must have a strong connection with 

their objectives and exert maximum effort in pursuing them (Kagoiya & Kagema, 2018). 

Discipline facilitates the process of adapting to human needs and circumstances (Università & 

Ss, 2020). Adoption involves adapting to meet the necessary obligations of compliance. When 

examining the literature, there is disagreement about the identification, definition, and evaluation 

of disciplinary structure (Jean-Pierre & Parris, 2019). The terms self-control, willpower, self-

regulation, conscientiousness, and self-discipline are sometimes used interchangeably (Glasser, 

1999). While there may be slight distinctions between these notions, we have employed the term 

"discipline" to denote the same meaning as "self-control" (Jean-Pierre & Parris, 2019).  

Well-being is a primary objective for human beings (Woolf & Digby, 2020). Discipline is the 

key factor that directly or indirectly contributes to well-being (Betake, 2016). 

Research has consistently shown that discipline is linked to favourable psychological factors, 

including life satisfaction, subjective well-being, happiness, psychological well-being, the 

meaning of life, and positive emotional reactivity. In addition, there is an inverse correlation 

between self-discipline and both stress (Mishra & Arora, 2021) and psychopathology (Natalie & 

Shane, 2014). Teachers are responsible for maintaining discipline in the classroom, which 

involves controlling and ensuring order. This is considered the primary duty of any teacher 

(Mwai et al., 2014). Failure to maintain discipline can lead to a teacher's failure. Rampa (2014) 
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asserts that any behaviour hindering a teacher's instructional ability is considered as disciplinary 

issue. Jean-Pierre (2019) asserts that disciplinary issues arose when a student's conduct hinders 

the actions of a teacher or other students.  

Various scholars have conceptualised corporal punishment differently (Mwai et al., 2014; Wasef, 

2021); corporal punishment refers to the intended application of physical pain to change 

behaviour. Lwo & Yuan(2021) stated that corporal punishment includes a wide variety of 

methods of disciplining such as caning children with sticks, hitting, slapping, spanking, pinching, 

kicking, shaking, shoving, choking, use of various objects such as wooden paddles, belts, sticks, 

pins, or any others. According to Petrus (2015), Corporal punishment is derived from the Latin 

word “corporalis,” meaning the body, it means physical punishment . Odebode(2020) defined 

corporal punishment as “the use of physical force to cause but not injure, for correction or 

control.” This may be recognised through inter alia, such as teachers pulling or pushing a learner 

to do exercise by force. Corporal punishment is a form of external administration system in 

schools  which  involves making the unpleasant happen or removing rewards and privileges. 

In the context of this study, students' discipline management refers to the training aimed at 

cultivating specific character traits, behaviour patterns, and controlling conduct. It involved 

enforcement to deter unacceptable behaviour patterns in order to promote learning by reducing 

classroom disruption. 

Contextual Perspective 

Students‟ indiscipline in school is commonly managed autocratically using corporal punishment. 

This is manifested in school situations when physical force is used on learners to cause some 

degree of pain or discomfort to learners who fail to respond to teachers‟ instructions correctly in 

the class/school setting(Gregory et al., 2020) . Some teachers use corporal punishment in 

classrooms to control students‟ discipline, especially when students make noise in the classroom 

(Aboagye, 2019). This involves hitting students with a hand, pinching the body parts of a student 

as well as forcing a student to stay in uncomfortable positions (Allida &Nyakito, 2018). Another 

area in which harsh discipline management is evident in school is when a student fight on the 

school compound, in this case, teachers solve their problems and later cane them for fighting or 

give them to slash the school compound as punishment. Also, similar issues amongst the students 
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involve stealing the school's or a colleague's property. Here, teachers use harsh/ corporal 

punishment such as beating and giving heavy manual work to the students to deter them from 

such disciplinary acts again. Indiscipline, such as refusal by students to participate in cleaning 

the school compound, and refusal to participate in co-curricular activities, including 

clubs/societies and any school activities deemed necessary by the school authorities, are all acts 

of indiscipline which are corporally punishable by the school administration (Milka et al., 2017). 

In Uganda, although Ministry of Education and Sports have resorted to alternative discipline 

management in managing students‟ inappropriate behaviour, there is still frequently discussion in 

media on educators‟ use of corporal punishment in managing the indiscipline of students in 

secondary and primary schools , for example, the Daily Monitor, January 5th ,2021 reported a 

teacher who caned a child to death, on April, 3rd 2019, a Mbale teacher slaps a students, ruptures 

her eardrum, again in March 21st , 2020, the incident involving a top class pupil at Home 

Kindergarten in Najeera Township ,a Kampala suburb allegedly beats up a six year old child who 

later died from her injuries and on 13th March, 2023, the incident involving death of a senior one 

student at Kyamate secondary school in Ntungamo district after their dormitory was reportedly 

set ablaze by bullies, brings in the force of violence on bullying in school, media reports that the 

dormitory was reportedly set ablaze by students who had been suspended for bullying colleagues 

(corporally punishing other student‟s). It is important to acknowledge that certain types of 

physical punishment form a component of enduring behaviour among adolescents. This 

condition typically develops gradually and tends to deteriorate when not effectively controlled by 

school teachers. Within certain educational institutions, instances of physical punishment, such 

as bullying and caning persist due to the lack of guidance from school administrators on how to 

effectively exercise their authority. Yet, schools are intended to be a safe environment where 

students develop their aspirations, ambitions, objectives for positive inclination.  

It should be noted that students‟ disruptive behaviours are considered major challenges that head 

teachers face, as well as school teachers (Aldridge et al., 2019). Managing disruptive students is 

a critical variable for effective school management (Aldridge et al., 2019; William Pastory 

Majani,2020). However, scholarly evidence shows that many school head teachers have limited 

strategies for managing disruptive behaviours in Uganda Secondary Schools (Nduhura & 

Natamba, 2022; Ofoyuru s& Too-okema, 2011). The lack of concrete strategies by teachers and 
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head teachers had led to their incompetence in dealing with students with different behavioural 

problems in schools, (Nduhura & Natamba, 2022; Woodcock & Reupert, 2017) and as a result, is 

the cause of both teachers and the head teachers reporting overloaded by students‟ disruptive 

behaviours such as hostility, abusive language, bullying, etc (Lema & Gwando, 2018). On the 

other hand, teachers complained about their head teachers that they are aggressiveness and 

professionally misbehaved which has led to school unrest by students (Odebode, 2020). Teachers 

viewed head teachers as dictators, lazy, fair, and unfriendly (Ampeire et al., 2022). The 

deteriorating relationship between teachers and students is grounded on poor discipline 

management in secondary schools (Ampeire et al., 2022). 

Discipline facilitates the regulation of emotions, while emotional support entails the explicit and 

nurturing approval that promotes a sense of connection or attachment between instructors and 

children within the school environment (Ritter & Ritter, 2018; Shukla et al., 2016). Individuals 

who have a strong attachment or connection to a person or a social system are more likely to 

follow the right rules and comply with them. In their study, Musa and Martha (2020) identify 

attachment to conventional individuals as a significant factor that discourages individuals from 

engaging in norm-breaking conduct. As the strength of the connection increases, the likelihood 

of the individual behaving in a compliant manner and effectively preventing deviant conduct also 

increases. Hence, the level of emotional connection to a teacher is likely to impact the extent to 

which the instructor can exert influence on student conduct. According to Indrawati(2019), 

teachers who offer emotional support are more likely to boost students' self-confidence in their 

academic abilities, leading to increased motivation and better adherence to school rules. 

Indrawati (2019), Jolstead et al. (2017), Sibanz (2016) and Afari, 2018) provide evidence to 

support the argument that students who receive emotional support from their teachers are more 

likely to enjoy learning, be motivated to succeed academically, and exhibit on-task behaviours. 

This aligns with the findings of (Onderi and Odera ,2018), who studied teachers' perceptions of 

their relationships with students and found that these relationships contribute to long-term 

discipline outcomes. 

Positive relationships between students and teachers have been associated with improved 

discipline (Aldridge et al., 2019); improved discipline is an attachment that contributes to 

reduced student friction and school hooliganism. Supportive teachers model good 
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behaviour(Magdalene et al., 2019). Consequently, favourable sentiments towards a popular 

teacher foster positive connections among pupils, thereby promoting the cultivation of discipline 

inside a school. Drawing on this backdrop, this study provides contextual perspectives of how 

schools managed discipline in selected secondary schools in Uganda during the post-corporal 

punishment era. 

1.2   Statement of the problem 

The research is sparked by the general outcry on the persistent injuries of learners in schools as a 

result of teachers and administrators managing learners‟ indiscipline using corporal punishment 

in schools despite the ban. However, Uganda banned corporal punishment and all forms of 

violence against children in schools in 2006, and subsequently, the Ministry of Education and 

Sports issued Circular No.23/2006, followed by Circular No.7 /2011 and the latest 2/ 2015. 

Ministry of Education and Sports continues to receive complaints on inappropriate disciplining 

of learners from parents, students, and children despite the ban, according to Henry Ssemakula, a 

senior education officer in the Ministry (MoEs,2019). 

Similarly, reports obtained from the Ministry of Education and Sports, inspectorate section, the 

Directorate of Education Standards (DES), Northern region for the years 2017 and 2018 indicate 

that physical punishment in the form of caning students makes schools unsafe and thus  the 

lacked of safe school environment in the North has been recognized as one of the key factors 

contributing to low levels of enrolment, learning achievement, retention and completion in 

secondary education (MoEs,2017, 2018) reports. More so, a study conducted by Raising Voices 

and Save the Children on corporal punishment in the year 2017 in Uganda (SCIU, 2017) 

indicated that 14% of children suffer from corporal punishment at school. Furthermore, the 

Ministry of Education and UNICEF, through their national study on assessing child protection 

safety and security for children in primary and secondary schools, found that 70% and 57% of 

primary and secondary school students had experienced corporal punishment (UNICEF, 2018). 

Cases of learners‟ injury within the schools were also on the increase in Ugandan schools, as a 

press report (New Vision; 16
th
 July 2021) reported that “a science teacher was arrested for 

caning a pupil to death” at King‟s Primary school in Kabowa, Rubaga Division, Kampala. The 

teacher was accused of beating the pupil because the child had reportedly failed her science 
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test. The magnitude of reported cases of corporal punishment is so alarming, “New Vision, 

and www.co.ug. Retrieved July 16
th
, 2021. 

Fortunately, while some schools seem to be coping well, others have not adhered to circular 

guidelines on the ban on corporal punishment given by the permanent secretary of the Ministry 

of Education and Sports in 2006, 2011, and, most recently, in 2015. As a result, learners continue 

to drop out of school because of the punishment administered by educators. The report further 

noted that corporal punishments instil fear in students which made them lost focus in classes and 

subsequently development of negative attitudes toward schools and teachers. 

Teachers have continued to defy the law and administer corporal punishment as a disciplinary 

measure. Yet, the Children Act CAP 59 (2008), the Penal Code (Amendment) Act (2007), and 

(MoES,2010) outlawed all acts of corporal punishment against children in schools. In some 

schools where corporal punishment was illegally practised, students‟ discipline was also found to 

be poor because the punishment impeded onto the students‟  class participation and as well 

fuelled  students drop out of school (UNICEF, 2017). Some schools have continued to maintain 

child-friendly environments that support students‟ learning as well as discipline the learners 

without the use of corporal punishment; whereas these challenges were noted there after the ban 

on corporal punishment in schools, there were opportunities to learn from schools which were 

managing learners discipline well without the use of corporal punishment, So there is need for 

this study to adopt and adapt practices from schools managing students‟ discipline without 

corporal punishment which can be copied by schools still using corporal punishment. 

1.3 Research Purpose 

The study aimed to explore the management of discipline and students‟ perceptions of discipline 

in schools that have demonstrated exemplary discipline management as per the school inspection 

reports from the Ministry of Education and Sports on secondary schools in Northern Uganda. 

This was done by studying good practices from four schools documented by the Directorate of 

Education Standards (DES) in their inspection reports on the learners‟ safety and security in 

schools that have exhibited exemplary discipline management. As an educator, my goal was to 

have a more profound comprehension of students' disciplinary management and its influence on 

the school community to offer effective methods of lensing on how to administer discipline 

without resorting to physical punishment. Therefore, this research can aid educators in 
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addressing the challenges associated with discipline in order to enhance their comprehension of 

discipline, and reduce the levels of conflict between teachers and students to enhance the 

teaching and learning process. 

 

1.4 Specific Objectives of the Study 

1. To explore the available disciplinary measures used by teachers in the management of 

students‟ discipline in the post-corporal punishment era. 

2. To establish the leadership support that head teachers and governing body provides to 

teachers in the management of student‟s discipline in the post- corporal punishment era. 

3. To establish the influence of school environment in shaping the discipline of students in 

a school that has demonstrated exemplary discipline management in the post-corporal 

punishment era. 

4. To explore the students‟ perspective on the management of school discipline in the post-

corporal punishment era. 

 

1.5  Research Questions 

1. What are the available disciplinary measures that are used by teachers in the 

management of student‟s discipline in the post-corporal punishment era? 

2. Are there any leadership support that are provided by head teachers and board of 

governor to teachers in the management of student‟ discipline in post-corporal 

punishment era? 

3. What is the influence of school environment in shaping the discipline of students in a 

school that has demonstrated exemplary discipline management in the post-corporal era? 

4. What are the students‟ perspectives on managing school discipline in the post-corporal 

punishment era? 

1.6   Significance of the study 

Some schools have used inappropriate discipline management against the Ministry of Education 

and Sports circular No. 15/2015 on the ban on corporal punishment in all educational institutions 
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and this has affected school enrolment and retention (MoES, 2017).  This means that there was a 

need for this study to adopt and adapt some practical guidelines that schools can use in managing 

discipline well without the use of corporal punishment, as revealed from the inspectors‟ reports 

produced by the Directorate of Education Standards (DES) which named some schools for 

managing students‟ discipline without corporal punishment and so by studying this good 

practice, the study would help design discipline model which can be taught to schools which are 

still practicing corporal punishment. 

This study was conducted to inform school leaders and managers on how students‟ discipline can 

be managed without corporal punishment. This was done by exploring and understanding the 

management practices adopted by school teachers, head teachers, and chairpersons of the school 

governing bodies from schools that demonstrated exemplary discipline management. This study 

was set to better understand ways of managing students‟ discipline by studying good practices in 

secondary schools for managing discipline without corporal punishment. The society at large will 

benefit from the gains that arose from this study. 

1.7 Justification for the study 

Concerns from international agencies, including many studies, have shown that physical 

punishment, including spanking, hitting, and caning is a means of causing pain, which leads to 

increased aggression, antisocial behaviours, physical injury, and mental problems in students. 

More so, corporal punishments against students undermine their sense of self-worth, damaging 

their potential to take advantage of existing opportunities, including personal initiative. Cases of 

children who have suffered serious corporal punishment have resulted into physical permanent 

disabilities and mental damage (Jonah, 2009). World over, corporal punishment was outlawed; 

UN Convention on the Rights of Children (CRC) Article 19 of the (CRC) explicitly requires all 

governments to ensure that children are protected from all forms of violence. Therefore, this 

study was conducted to provide school educators and student leaders with strategies for 

managing students‟ discipline without corporal punishment. 

A similar study was conducted by (Sekiwu & Naluwebe, 2016) on alternatives to instilling 

discipline after the post-corporal punishment in Uganda. The study focused on Masaka 

Municipality in primary schools, but the current study was done in secondary schools given the 

fact that secondary students are adult learners and are in adolescent stages; therefore, their 
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behaviours are quite different from that of the pupils in primary schools including the way their 

discipline is managed, this is why the study was done. Additionally, the current study site was 

selected based on the recommendations of the MoES (Directorate of Education Standards) 

inspectors on schools that demonstrated good discipline management practices. This was done to 

describe how discipline was managed. Since little research has focused intensively on addressing 

students‟ indiscipline management after the corporal punishment ban in Uganda, there was a 

need for this study. 

Extensive reports have documented numerous cases of pupils and students being physically 

injured, having their careers abruptly ended, and even losing their lives due to corporal 

punishments. Inflicting corporal punishment results in enduring psychological harm 

characterised by depression, inhibition, rigidity, and anxiety. Consequently, it causes youngsters 

to lose interest in the learning process and underestimate the importance of education. Therefore, 

this investigation was necessary to mitigate such occurrences. 

1.8   Scope of the study 

The current study covered the Northern region, defined by the Ministry of Education and Sports 

(Directorate of Education Standards, DES), area of operation for their geographical inspection. 

The northern region was chosen because of some good practices, as depicted by DES inspectors‟ 

reports for 2017 and 2018 , and also proximity to the researcher for easy validation of data . The 

population scope included 4 chairpersons of the school governing bodies, 4 head teachers, 12 

teachers and 32 student leaders from 4 schools selected from the inspectors‟ reports based on 

their recommendations on good practice in discipline management. Eight focus group interviews 

were conducted with teachers and learners using interview guides developed by the researcher. 

The focus group questions were designed for self-administration because the researcher was 

interested in getting feedback while recording the tape directly from the respondents.   While 

interviews with semi-structured questions were administered to head teachers and two 

chairpersons governing body, this further provided the researcher with qualitative data collection, 

which helped to validate the data collected from the focus group. 
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CHAPTER TWO 

LITERATURE REVIEW 

2.0   Introduction 

In this chapter, I review the literature on managing students‟ discipline in secondary schools, 

aware that many researchers have documented students‟  discipline practices since the beginning 

of the colonial era  (Jean-Pierre & Parris, 2019).  Since colonialism, many Ugandan students in 

secondary schools have been unruly and destructive (Ampeire et al., 2022). So, the management 

of students‟ discipline in schools was based on autocracy with limited democratic procedures 

which was mostly dominated by corporal punishment. Escalation of school-based strikes in 

secondary schools has forced educators to look at school violence and discipline practices 

seriously   (Jonah, 2009; Ofoyuru & Too-okema, 2011).  

The literature review is conceptualized under the objectives of the study and focused mainly on 

the students‟ perspective on the management of discipline, the disciplinary measures used by 

teachers in managing students‟ discipline, support provided by a school head teacher / governing 

body to teachers and a description of how school‟s environment shapes the discipline of students 

in a school that has demonstrated exemplary discipline management. 

2.1 Disciplinary measures used by teachers in managing students’ discipline.  

Recent research on the strategies used by teachers in supporting teachers in managing learners' 

discipline, however, has revealed that punitive strategies appear to be of limited usefulness in 

promoting responsible student behaviour(Jean-Pierre & Parris, 2019;Ajowi & Simatwa, 2010) 

and should be replaced by proactive and interactive discipline practices (Halu-halu, 2013). 

Students‟ discipline is associated with teaching students self-control based on a contract that 

binds teachers and students together to make learning effective. Effective student discipline 

management is linked to teachers‟ ability to set appropriate behaviours and gain learners‟ respect  

Anyang,2016). Many studies support the fact that more caring teachers and those who use 

relationship-based discipline strategies are perceived to be more effective teachers by their 

students (Asad, 2020; Lwazi Sibana, 2016; Bayraktar & Dogan, 2017; Onyango, 2017). 
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Teachers' management is classically identified as one of the most important variables in 

supporting students to improve in their discipline. Management styles refer to the set of strategies 

used by teachers to increase students‟ cooperation and engagement, which decreases their 

disruptive behaviours in schools (Lewis, 2019), thus keeping an appropriate learning 

environment (Senjaya et al., 2020). When teachers are supported, they can manage classroom 

discipline, time, activities,  skills, and competencies of learners (Senjaya et al., 2020). Aware that 

Classroom management  encompasses establishing clear rules and procedures to coordinate 

classroom activities (Mishra & Arora, 2021).  

Discipline support entails the endorsement and dependence on a structured and compassionate 

approach to maintaining order (Kahraman et al., 2022; Sibanda, 2016). This support is expected 

to promote the establishment of a connection or bond between teachers and pupils. Hirschi 

(1969), as referenced in Sibanda (2016), who maintained that when an individual forms an 

emotional bond with a person or a social system, they become more open to adopting and 

following suitable norms, therefore enhancing their likelihood of compliance. Hirsch views the 

emotional connection to conventional individuals as a significant obstacle to engaging in 

behaviours that deviate from societal norms. There is a direct correlation between the strength of 

a connection and the likelihood of a person operating compliantly. This can serve as a powerful 

deterrent to deviant behaviours. Thus, the level of emotional connection to a teacher is directly 

related to the extent to which teachers offer guidance and structure, which in turn boosts students' 

self-confidence and academic performance, ultimately enhancing their motivation. The studies 

conducted by Onyango (2016) and Ajowi and Simatwa (2017) reveal that students who receive 

emotional support from their teachers are more likely to experience the pleasure of learning, be 

motivated to achieve academic success, and demonstrate focused behaviours. 

 

In addition, a study conducted by Rampa(2014) discovered that instructors' views of their 

relationships with students were more accurate in predicting long-term results, such as work 

habits and behaviour, than their descriptions of the students' present behaviours in school. 

Ultimately, establishing strong connections between students and teachers has been found to 

result in superior outcomes for all students, even those with special needs (Siyanda, 2016; 

Lawazi Sibanda, 2016). Hirsch (1969) contends, as quoted in Alsubaie (2015), that attachment 

can result in significant others being psychologically 'present' even when they are not physically 
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there. For instance, when engaging with peers in a school setting, being conscious of a teacher's 

psychological and moral influence may discourage an adolescent from deviating from the 

established norms. Teachers to whom students feel devoted have the potential to mitigate student 

friction and unrest, even in their absence.  

 

Psychologists in the workplace have studied the impact of students‟ autonomy on motivation in 

schools. Previous research has primarily focused on teacher control for discipline management, 

leaving the literature on student influence somewhat overlooked. However, recent attention has 

been given to the positive effects of increased student autonomy in shaping discipline. Studies by 

Halu-halu (2013)  indicate that students who believe they have some level of autonomy within 

the school's disciplinary environment are more likely to be committed and intrinsically motivated 

in terms of their behaviour and self-control. Nevertheless, the researcher observed that when 

greater student involvement is accompanied by a decrease in instructor assistance or supervision.  

 

When teachers involve students in decision-making, it makes them recognise their good 

behaviour and thereby act more responsibly in school. Positive behaviour by the teachers makes 

them express  greater discipline intervention (Ampeire et al., 2022). Students prefer teachers who 

enact caring attitudes, establish community and family environments, and make learning fun 

(Ajowi & Simatwa, 2010). This literature is rooted in the fact that caring teachers show more 

empathy towards their students, see a situation from their point of view, and feel human about 

their students. They understand their students‟ feelings, needs, listen to what they say, and react 

quickly to their needs or problems(Sadik,2018). Research shows that head teachers' management 

styles on their teachers‟ impact on students‟ discipline in schools (Università & Ss, 2020).  

 

The aim of student discipline from the teachers‟ perspective is to develop the responsibility and 

self-control skills of the students by supporting their mental, emotional, and social development  

(Christina et al., 2021). Teachers must develop reciprocal and trusting relationships with their 

students to establish self-respect with them (Aboagye, 2019).  However, discipline is usually 

perceived as a control since traditional disciplinary approaches were usually based on 

punishment, and teachers focus on being a dominant character that holds power.  The related 
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literature shows that teachers tend to warn, give threats, and punish students when they do not 

behave as expected or disrupt the teaching and learning process (Nduhura & Natamba, 2022a).  

 

Furthermore, the head teachers should ensure that the techniques of handling disciplinary 

problems by teachers provide respect for human dignity (Rahimi& Hosseini, 2015). These 

techniques may include pedagogical approaches in the classrooms, fostering positive interactions 

with the students and addressing daily challenges in the school environment related to learning 

(Odama, 2023). Furthermore, Lewis (2019) suggests that the use of collaborative learning 

strategies effectively handles interpersonal problems within the school environment. However, 

(Mergler et al., 2014) perceive head teachers‟ support to teachers as an important construct in the 

construction of knowledge, as well as the instillation of ethical and moral ideals. 

 

Theoretical and philosophical viewpoints on learning and the social objectives of education are 

enhancing the interaction with students (Mergler et al., 2014) and the responses of school 

administration to the issues raised by teachers, as well as providing them with additional support 

to effectively manage student behaviours. Parents, educators, and individuals have acknowledged 

the challenges associated with managing indiscipline as persistent issues that affect children and 

young people during their educational journey ("Managing School Discipline: The Students‟ and 

Teachers‟ Perception on Disciplinary Strategies," 2015). 

 

The theoretical and philosophical perspectives on learning and the social goals of education are 

improving the relationship with the students   and the  educators ‟reactions  to students' problems 

by supporting them in action, (Amoah et al., 2015; Mergler et al., 2014). Although punishment is 

perceived as a reaction to removing disruptive behaviour to manage discipline ( Wasef, 2021)It 

only has short-term effects, which can result in the repetition of misbehaviour.  Positive 

discipline can be used by teachers to solve students‟ problems and to prevent repetition. Sadik( 

2017).  

The study by (Mergler et al., 2014) observed that individual social groupings exert an impact on 

their perception of discipline both within and beyond the school environment. However, it is 

crucial to investigate the beliefs of both students and teachers, as well as analyse contextual 

elements of the educational environment. These aspects can provide further insights into 
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intervening measures so as to effectively manage indiscipline, but this research focused 

specifically on the collection of things used to define discipline in the school environment and 

emphasises the need for alternatives rather than punishment. The researcher is aware that 

rewards are disciplinary strategies employed by head teachers to teachers to manage students' 

discipline.  

 

The divergent interpretations of tasks and responsibilities imposed by head teachers on teachers 

in schools lead to disciplinary issues (Lewis, 2019). These tasks and responsibilities serve as the 

foundation for student-teacher interaction in the school environment through shared 

understanding that enables them to identify and define behaviours that are considered 

disciplined. The understanding facilitates the resolution of discipline-related issues, 

comprehension of potential causes of indiscipline and implementation of appropriate measures to 

address issues related to discipline.(Lewis,2019). Based on the relevant literature (Sadik, 2018) 

Analysed the perspective of a head teacher to categorise disciplinary issues from the teachers' 

standpoint. He noted that teachers primarily interpret conduct that disrupts the teaching and 

learning process in the classroom as disrespectful towards the teacher and contributing to noise, 

and thus punishable(Tran et al., 2016). 

 

A classroom is a place where students receive instructions under the guidance of a teacher 

(Şimşir & Dilmaç, 2020). It is a meeting place where teachers can effectively use it to address 

discipline matters. This is done by the enforcement of class rules and regulations.  Learners are 

allowed to take responsibility for making decisions about their behaviour in the classroom and 

school. When learners and their teachers make classroom rules, they become accountable to their 

leaders. The teacher's classroom management style determines teacher-student interaction that 

builds positive relationships among learners (Vijayan et al., 2016). This argument was further 

advanced by (Mansor et al., 2017), who explained that for students to develop good behaviours, 

they must be in a school environment that is well-managed and organised. 

 

Students‟ discipline in schools is the most pressing issue in the education sector worldwide, and 

teachers have to enforce it ( Parveen & Akhtar,2023). This is done through counselling 

programs. This argument was supported by Komakech and Osuu (2012), who agree that 
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counselling services are vital in schools. This view was further supported by  (Ondima et al., 

2013), who echoed that teachers‟ role in guidance and counselling was a component of training, 

further more( Kagema and Kagoiya, 2018) holds similar views and they reaffirmed that school 

effectiveness depends on discipline and that teachers need to focus on the factors leading to 

reducing indiscipline in school by providing guiding and counselling learners.  

 

The outcome of any effective teachers‟ support is disciplined learners, and therefore, teachers‟ 

roles in discipline management involve teaching learners to adopt good behaviour to establish a 

safe, orderly, and positive school-wide environment, Budrich(2021). The emphasis here is that 

head teachers should provide strategies to teachers to enable them to teach students to adapt and 

modify their inappropriate behaviours. This implies that teachers must find ways to create a 

climate of cooperation to teach their learners social, academic, and emotional skills. Therefore, 

school students need teachers‟ support to be fully guided regarding discipline to make them 

change their behaviour to succeed in life (Korugyendo et al., 2022).  

 

Discipline manifests when school is a harmonious, respectable and secure place where students 

are responsible for themselves and aware of their actions and the consequences of their actions. 

Discipline is for students, and students are taught to obey adults. School students require 

discipline concepts, and the schools follow the biblical teaching regarding respect for authority. 

Students are taught to obey those in authority. Romans 13: on submission to the authorities, “let 

every person be taught to the governing authorities. There is no authority except from God, who 

has instituted those that exist. Therefore, whoever resists the authorities resists what God has 

appointed, and those who resist will incur judgment, for rules are not a terror to good conduct but 

to badly conduct. Therefore, have no fear of the one in authority, and then do what is good”. 

 

As highlighted by Pierre and Sylvia Parris (2018), discipline is the deliberate guidance and 

instruction aimed at promoting a social order in which the rights and responsibilities of students 

in the school are well-balanced. It is considered the cornerstone of any school's success as it 

guarantees the achievement of educational objectives. This claim is corroborated by Ampeire et 

al. (2022), who highlight that school discipline is a purview of the administration. Hence, the 

head teacher, in their role as a leader, must establish a well-defined policy on discipline in order 
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to effectively oversee the control of students' behaviour. Given that student learning is the 

ultimate goal of educators‟ action, learners‟ discipline must be considered an instrument of 

student teaching (Nduhura & Natamba, 2022c). As noted by (Musa & Martha, 2020), no 

meaningful learning takes place if students are not disciplined.   

 

Classroom discipline is evaluated based on the level of academic performance and behaviour 

exhibited by students. Although academic discipline refers to the preparation for exams, 

behavioural discipline pertains to the moral behaviour of the students. Nevertheless, behavioural 

discipline is distinct and requires a unique approach. As indicated by Onderi and Odera 

(2018)School rules and regulations often outline the expected behaviour of students while at 

school. These rules and regulations are specifically created to uphold discipline in educational 

institutions. Nevertheless, (Anderson and Ritter ,2017) maintained that students who persistently 

violate norms and regulations are termed undisciplined. Dlamini et al. (2017) Confirms this by 

noting that breaking school rules/regulations is punishable in secondary schools, aware that 

discipline is the gatekeeper to student learning and well-being. 

  

Frequently occurring instances of indiscipline in school breed a culture of conflict among the 

students, between students and school teachers, and between the school and the local community 

and as a result, there is a need to know how to manage conflicts to help students address their 

problems and concerns without apprehension. Thus, the school administration should endeavour 

to foster more adaptive behaviour in students and enhance their capacity to autonomously tackle 

future challenges. Therefore, school administrators should invest in instilling positive 

disciplinary tactics that promote successful discipline practices aimed at transforming student 

behaviour. Research findings suggest that these approaches may involve the use of positive 

reinforcement and the establishment of supportive teacher-student interactions (Senjaya et al., 

2020) . On the contrary, (Clerk, 2019), as cited in (Aboagye, 2019), argues that harsh 

disciplining is effective as a deterrent because nobody likes physical pain. However, he 

continued to argue that, much as this mode of disciplining may deter students, it may encourage 

them to avoid wrongdoing. The book of Proverbs 19:20 is about a discipline that “listens to 

advice and accepts instructions, that you may gain wisdom in the future.” All these give a 

glimpse of how discipline management can be done. 
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Teachers play a significant role in guiding learners towards achieving recognition, Joanne 

(2016). Recognition is attained by recognising erroneous objectives such as pursuing attention, 

gaining power, and seeking retribution. According to Anastasiadou (2014),Consistent 

involvement of both learners and teachers is an integral aspect of establishing a conducive 

disciplinary atmosphere. It is recognised that encouraging is an effective strategy for avoiding 

discipline issues. This concept was further substantiated by Muammer (2014), who elucidates 

that encouragement serves as a remedy for issues related to disruptive conduct. For educators, 

the study examining the correlation between perceived popularity and student misbehaviour may 

seem unsettling as it implies that student discipline issues are, to some extent, influenced by the 

social environment of the child/adolescent (Mummer, 2014). However, it is possible to interpret 

these findings as evidence that teachers should establish more intimate and person-centred 

relationships with their students(Montuoro, 2023). 

 

An important technique in maintaining school discipline is to develop a milieu of effective 

communication in which teachers display an attitude of respect for students. Communication 

accelerates the behaviour modification process for school control, effectively managing students‟ 

discipline. This modification includes teachers' rewards, praise, and attention for appropriate 

behaviour(Onyango, 2016). The role of teachers involves choosing the proper behaviours to 

strengthen the most appropriate behaviour, eliminating the undesirable ones, and directing 

students to the desirable ones. This argument was supported by  Lee Canter (1976), as cited in 

Muammer (2015) . For teachers to make decisions on behalf of students, they should have certain 

characteristics and knowledge that can be acquired through in-service training on the approaches 

to discipline management strategies. 

A school is a socially constructed institution where students with diverse lives, emotions, 

cultures, values, behaviours, and habits are exhibited (Clive, 2018). The schools, therefore, 

aimed to foster a positive psychosocial communication environment by establishing an effective 

learning environment through reinforcing positive behaviour and modifying negative 

behaviour(Chitiyo et al., 2022). Discipline is designed to establish physical, emotional, and 

social safety, allowing individuals to integrate into the social system for self-realisation and 

safeguarding the rights of others (Bear, 2005) as referenced in Maingi et al. (2017). However, in 
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traditional African civilisations, discipline is understood as the implementation of martial law, 

the exercise of authority, adherence to norms, and the demonstration of behaviour by the given 

instructions. Petrus (2015) argued that this perspective leads to highly regulated conduct, 

including silence, passivity, strict adherence to norms, and forbearance in individuals.  

 

Discipline refers to the set of rules that must be followed to maintain the existing system. The 

concept proposed by Sadik (2018) underscores the notion that discipline is an educational 

procedure designed to guide individuals within their surroundings and promote good conduct by 

fostering a sense of accountability. Within this particular framework, school discipline refers to 

the systematic establishment of the essential circumstances that are pertinent to the educational 

objectives of a student. Hence, the primary responsibility of the instructor is to recognise these 

kids and establish appropriate and structured educational settings that facilitate self-regulation 

among them. Similarly, the students are striving to familiarise themselves with one another and 

themselves, to show respect for one another, to establish constructive and organised 

communication with their peers in the school setting, internalise social and academic norms, and 

enhance their emotional abilities (Sadik, 2018). 

 

The basis of a teacher-student relationship is discipline ( Kipkoech,2014). When teachers 

observe their students‟ characters and respond in ways that encourage positive behaviour, they 

help their students to become responsible for their behaviours and reduce the likelihood of 

misbehaviour(Sugar et al. 2016). This idea was further supported by (Nzoka & Orodo,2014) and 

(Ogobe,2015), who argue that teachers who use positive beliefs in their students‟ abilities show 

respect for students. Kagoiya & Kagema(2018) maintain that building positive relationships and 

empathy with students improves students‟ discipline. The researcher concurs and further explains 

that building positive discipline between teachers and learners is a prerequisite for quality 

learning, as mentioned in Uganda's Education Act, 2008. 

 

Teachers‟ attitudes, perceptions, and socio-economic status also contribute to managing students‟ 

discipline (Bechuke, 2016). The effectiveness of a class-wide function-related intervention 

program based on school-wide positive behaviour support in elementary general education 

classes was elucidated by Hansen et al. (2019). They further examined the effects on student on-
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task behaviour and teacher praise rate and found a positive correlation between them. A teacher's 

classroom management style determines teacher-student interaction and how a teacher can build 

a positive relationship with learners (Lecher-lo, 2015). When a teacher is overwhelmed with 

personal problems, he/she is likely to manage misbehaviour problems violently and is more 

likely to use corporal punishment (Clive,2018). 

 

Education literature on head teacher-teacher relationships, as cited by Alsubaie (2015), examines 

how head teacher-teacher relationships could help promote effective school discipline. The 

literature explores various ways of promoting good relations in the classroom and school through 

consistently behaving and being open and approachable, ensuring a healthy relationship. In 

support of this, George (2017) states that using humour, friendly greetings, and non-verbal 

supportive behaviour may help improve such relations. Aware that a school is an institution for 

socialisation, and social equality is achieved when teachers work with students (Caldarella et al., 

2015). Social equality involves mutual respect for friendship and reducing the risk of the teacher 

needing assistance(Caldarella et al., 2015) .Therefore, and therefore teachers should establish 

authority in the school through a definite school and classroom policy. 

 

Teacher praise, Verbal statements (to individuals, small groups, or whole class) indicating 

approval of behaviour over and above an evaluation of adequacy or acknowledgement of a 

correct response to a question, for example, “Great job getting my attention the right way!” 

“Thank you for giving me your listening ears!” “I have stellar listeners in class today!” Teacher 

reprimands, verbal statements (to individuals, small groups, or whole class) used to comment 

negatively about student behaviour or to scold students, often with the intent to stop a student 

from misbehaving, as prevention is always better than cure, the teachers' views on preventive 

measures to reduce discipline problems in schools were sought including laying ground rules, 

having full-time counsellors in the schools, strengthening the Moral Education and Pastoral Care 

programs to inculcate values, and conducting parenting workshops(Bonaire et al., 2021).  

However, the researcher observes that discipline is more than keeping order and following rules.  
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The best kind of discipline is self-discipline, which is based on a sense of responsibility, 

consideration for others, and self-respect. Therefore, before a student can feel responsible for 

his/her behaviours, he/she must first develop a sense of belonging (Galvin et al., 2019). 

  

Several studies on school discipline appear to aim at increasing students' sense of responsibility 

(Obadire et al., 2021;   Adeola,2020; Aliya,2018 ), such as impacting the learning process by 

creating a stress-free environment that supports various activities. These studies have also shown 

a positive link between discipline in learners and their school performance (Chui & Mount, 

2023). Although learning institutions must enforce the rules for guiding learners, they also go 

about it in conflicting ways. For example, some educationalists argue that to promote 

responsibility in children, teachers need to develop clear expectations for student behaviour and 

then judiciously apply a range of rewards and recognitions for good behaviour and punishments 

for misbehaviour(Sieving, 2019). Others argue that the same aim can only be attained by 

emphasising less student obedience and teacher coercion and more use of techniques such as 

negotiating, discussing group participation, and contracting (Yıldırım,2020). Very few studies 

have systematically evaluated the ingredients of alternative styles of discipline. Probably one of 

the best evaluations has been contributed by Emmer and Fussier (1990), as cited in (Zaki & 

Mahmud, 2014), who conducted a meta-analysis and reported three types of discipline packages 

on students' school-related attitudes and behaviour. These three styles, proposed by 

(Gordon,1974; Glaser 1969 and Canter & Canter,1992), as cited in (Chitiyo et al., 2022), have 

been recently characterised as models of influence, Group Management, and Control, 

respectively. The model of teacher influence consists of the use of techniques such as listening to 

and clarifying the student's perspective, telling students about the impact of their misbehaviour 

on others, confronting their irrational justifications, and negotiating for any behaviour as one to-

one solution that satisfies the needs of both the teacher and the individual student. Techniques 

relevant to the model of Group Management are class meetings at which students and the teacher 

debate and determine classroom management policy, the use of questions by the teacher such as 

`What are you doing? , the application of class determined teacher responses to unacceptable 

student behaviour, and naturally the use of a non-punitive space where students can plan for a 

better future, while the control model of control consists of clear rules, a range of rewards and 

recognitions for appropriate behaviour and a hierarchy of increasingly severe punishments for 
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inappropriate behaviour,( Brown, 2009). The researcher noted that the evaluation by (Emmer and 

Fussier,2011) reports, as cited by (Zaki & Mahmud, 2014), that although there is some evidence 

for the impact of these models on teachers' attitudes and beliefs, any impact on teachers' or 

students' behaviour was generally inconclusive. The inability of discipline packages to bring 

about a change in student behaviour is also not noted. 

 

Teachers attempt to shape students‟ moral behaviour through guided rules 

(Anastasiadou,2014)Different cultures have different rules about what is acceptable practice.  

Chone(2019) explains that the modern concept of discipline management involves applying the 

school code of conduct to learners‟ guilty conduct, setting clear expectations for learners, and 

encouraging teacher-parent parents‟ meetings. To him, these are creative ways of disciplining 

children by teachers to help them develop healthy lifestyles that are a reflection of respect for 

human rights. Furthermore, Komakech & Osuu (2014) maintain that discipline rules are set to act 

as guides of behaviour by the learners, so flouting these rules of behaviour endorsed by teachers 

deserves punishment. Aligning with the same argument,  Sekiwua and Botha (2014) argue that 

teachers can apply assertive discipline through the use of prefects with undue power, engagement 

of disciplinary committees, as well as the use of restorative justice as methods. Alsubaie (2015) 

concurs with the findings. 

 

Communication is a strategy for managing student discipline (Ofoyuru& Tookema, 2011). 

Communication helps relay information to students, which promotes the sharing of views 

between teachers and students through positive rapport and friendship.  Veena(2014) further 

explained that effective administrators play strategic, operational, and leadership roles through 

communication. The researcher agrees and argues that communication is an important strategy 

for managing students‟ discipline. This idea also agrees with (Anderson & Ritter, 2017), who 

emphasise congruent communication, which is harmonious with students‟ feelings about 

situations and themselves. The school offers opportunities to learn information, master new 

skills, and sharpen old ones to participate in various school activities that explore vocational 

choice and learn to socialise for discipline. In this way, schools set out to widen students' 

intellectual and social horizons. Negative attitudes and disruptive behaviours are not the aim of 

any school (Moyo et al., 2014; Khewu and Anass Bayaga, 2014). School discipline problems 
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have always been a major concern for teachers and educators (Steiner, Sheremenko, Lesesne, 

Dittus, Sieving, 2019). Failure to deal with discipline in schools results from ineffective school 

management, and addressing discipline problems in schools requires a fundamental change of 

management mindsets (Mbeya & Musa, 2022). 

 

All societies cannot function without the exercise of discipline (Lei et al., 2018)Promoting 

discipline through guidance and counselling is are essential element in the discipline 

management of people in all societies; even the most primitive societies grew out of the necessity 

of guiding individuals‟ behaviour patterns in the interest of the group(Siyanda,2016). Using 

guidance and counselling to enhance discipline must be continuously practised if people work 

harmoniously to achieve a common purpose (Sibanda, 2016). Nooruddin & Baig(2014) stress 

that teachers and school administration are responsible for ensuring that students mature steadily 

along their lines. Students are priceless assets and the most essential element in education. It is 

necessary to direct students to exhibit acceptable attitudes and behaviour within and outside the 

school (Mishra & Arora, 2021).  

The researcher noted that the role of guidance and counselling emerged in the century in the 

administration and management of student discipline in Uganda when the government legalised 

various policy documents since independence (Education Act, 2008). Despite this law, the use of 

guidance and counselling services was still needed to help curb cases of indiscipline in schools, 

which were increasing. The anticipation of self-approval motivates the student to develop their 

academic, social, and personal capacities, thus meeting their basic objectives in their schools of 

learning. He further observed that, as echoed by Bandura, who observed that learning is 

controlled by the limit of someone‟s expectation efficacy; thus, people learn from various 

environments of being modelled, reinforced and emotional contacts. Among the environments 

that Bandura proposed in guidance and counselling and learning new behaviour include 

modelling, efficacy expectation, and phobia reduction. These processes can be enhanced through 

guided participation and a system of modelling.    

 

In a related development, (Magdalene et al., 2019) reveal that guidance and counselling are 

methods for instilling discipline among students. Similarly, (Ajowi & Simatwa, 2010) conducted 

a study on the role of guidance and counselling in promoting students‟ discipline in selected 
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secondary schools in the Kisumu district, Kenya, and found that guidance and counselling were 

not widely used in handling disciplinary cases. The study also established that school guidance 

and counselling were used only after punishments had been given. However, much as the above 

may be the case, guidance and counselling should be provided to students as a preventive 

measure to curb their indiscipline. Another related study by Samoa (2012), as cited in, on the role 

of guidance and counselling in the management of students‟ discipline in secondary schools, 

found that disciplinary methods like corporal punishment, suspension, and manual labour were 

the least used.  

 

Teachers who portray morally sound behaviour are usually respected (Johnson,  2010, as  cited in 

Temitayo et al., 2013). School administrators often discuss discipline as an afterthought, yet it 

should be considered an integrated part of management. For instance, school discipline should 

allow students to learn how to self–regulate, develop internal control, and build character (Usher 

et al., 2010). Discipline in school is defined as the capacity to set important goals for oneself and 

see them through, even in the face of considerable difficulty(Sadie, 2018). This idea is found in 

the seminal work of John Deify (1926), as cited by  (Chitiyo et al., 2022), as it derives from the 

assumption that students are more likely to avoid misconduct when absorbed and interested in 

their education. Reliance on internal self-regulation rather than an external locus of control can 

empower students. 

 An extensive line of research has identified common discipline problems in the students‟ 

learning community as teacher-student relationships and lack of communication, which 

contribute to indiscipline (Amin et al., 2021). Student misbehaviour, including disturbances, 

disrespect, and disciplinary problems, is widely considered to be the most influential 

management problem in schools (Aldrup et al., 2018). Student misbehaviour has been linked to 

feelings of anger, anxiety, and emotional exhaustion, as well as reduced study time (Aldrup et 

al., 2018a). However, one central aspect of students‟ learning environment has rarely been 

investigated in research on student well-being, the teacher-student relationship (Aldrup et al., 

2018). The teacher-student relationship and students‟ well-being are considered vital for 

students‟ discipline development because they provide a feeling of security and belonging 

(Shukla et al., 2016). Extensive empirical evidence shows that students who feel appreciated and 

supported by their teachers attain more positive affective, behavioural, and cognitive 


