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ABSTRACT
The study examined the effect of thematic curriculum implementation strategies on pupils’
academic achievement in selected public primary schools in Kyengera Town Council, Wakiso.
The objectives included; to establish the effect of remedial teaching strategy, teacher motivation
strategy and investment in teaching material strategy on pupils’ academic achievement basing
on a cross-sectional survey design. The target population comprised of; head-teachers, deputy
head-teachers, DOS, and teachers totaling to 106. These were purposively and simple randomly
selected. The questionnaires and interview guide helped in collecting the data, and analyzed
quantitatively and qualitatively. The study findings revealed that teachers use re-teaching to
encourage reading skills, help pupils to understand what they never understood clearly during
class lessons. Therefore, remedial teaching strategy has a positive significant effect on pupils’
academic achievement (r=.686""). The study also revealed that allowances encourage teachers to
have lesson plans and scheme of work, thus able to have high syllabus content coverage.
Therefore, teacher motivation strategy has a positive significant effect on pupils’ academic
achievement (r=.589 ). Study findings revealed that teachers use interactive teaching materials
to enhance reading skills and encourages self-revision to boost their academic scores. Thus,
investment in teaching material strategy has a positive significant effect on pupils’ academic
achievement (r=0.687"). The study concluded that thematic curriculum implementation
strategies have a significant effect on pupils’ academic achievement in public primary schools
in Kyengera Town Council. The study recommended that school administrators and curriculum
implementers to organize workshops and refresher courses aimed at extending skills to teachers
on how best they can run thematic curriculum in schools; and areas of further research were

suggested.
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CHAPTER ONE

INTRODUCTION
1.0 Introduction
This research aimed at establishing the aspects of thematic curriculum implementation
strategies (independent variable) in relation to pupils’ academic achievement (dependent
variable) in selected public primary schools in Kyengera Town Council, Wakiso District.
This chapter includes the background to the study, the statement of the problem, purpose
and objectives of the study, research questions and hypotheses. It also highlighted the scope

of the study, the justification and significance of the study, as well as conceptual framework.

1.1 Background to the Study

This research covers the thematic curriculum implementation strategies as an independent
variable, while, pupils’ academic achievement as a dependent variable. The background is
divided into four perspectives, historical, theoretical, conceptual and contextual

perspectives.

1.1.1 Historical Background

World-over, thematic learning is blended learning that uses themes to link some subjects to
provide meaningful experiences to students. The thematic learning method integrates
attitudes, skills, knowledge, values of learning, and creative thinking by using themes in the
learning process (Choppin, 2021). It could give the pupils a full meaning as reflected in the
various themes because pupils do not learn basic concepts partially. Similarly, some
developed countries have implemented the thematic curriculum. Like in the UK, the

thematic curriculum was introduced in the 1960 (Altinyelken, 2020). It had sought to break



down traditional subject barriers in order to make learning more meaningful, relevant and
stimulating for pupils’ academic achievement such as expression and learners’ class
assignment. However, there are many challenges of implementation that were discussed.
Choppin (2021) reported that the main challenge faced by UK primary teachers in
implementing the thematic curriculum is inadequate and up-to-date materials, teacher
development and inadequate motivation influencing learners’ academic concentration and
grades. The teachers were not confident to teach by integrating subjects because they did not
master the available strategy of teaching materials that boost learners reading skills. A
research (Kobia, 2022) conducted in Bangladesh found out that some primary schools have
witnessed an increase in academic achievement especially reading skills and expression of
their pupils during thematic curriculum implementation after using remedial teaching
strategy. This has greatly been influenced by an increase in the quality of the content
extended to pupils in primary schools, enhancing their expressions and reading skills (R-
0.935, P-Value 0.01), quality of teaching methods applied during the implementation of
thematic curriculum boosting pupils’ academic grade (R=0621, P-Value=0.005), and other
factors including lack of proper training for implementers and inadequate teaching
resources, that influence learners’ class attendance. Similarly, Samuels (2019) identified
several factors influencing pupils’ academic achievement in Jamaica, inappropriate
implementation of thematic curriculum being the major factors. Most primary schools in
Jamaica who have implemented motivation of staff, remedial teaching, practiced pumping
and acquiring of instructional materials, have expressed high academic grades, proper
reading skills and expressions, unlike their counterparts (Samuels, 2019). This was
investigated, especially scrutinizing the frequently applied thematic curriculum

implementation strategies and its influence onto pupils’ academic achievement.



In Africa, the change of learning paradigm from teacher-centered learning become pupils-
centered learning in the 21% century brings about the changes in the curriculum. Ghunu
(2022) claim that thematic learning is an approach that is suitable for learners' development
in the 21* century in Sub-Saharan Africa because it can enable classroom teachers to
provide pupils with challenges for them to reflect on a theme. It is also believed to be the
effective remedial teaching strategies for contextual learning related to pupils' daily
experiences in expressing themselves (Samuels, 2019). Numerous studies in Nigerian
primary schools (Ghunu, 2022: Olibie, 2021) indicated that pupils literacy levels, expression
and academic outcomes have remained low in most primary schools, despite the presence of
the Thematic Curriculum Policy advocating for the use of pupil’s mother tongue as
language of instruction from P.1 to P.3, and English from P.5 to P.7, and P.4 as a Transition
year/class. In its nature, teachers were restricted to teaching in their home area, because of
Language One, used to teach Thematic Curriculum, limiting learners’ expression and
reading skills. Similarly, Olibie (2021) opines that several reasons had been advanced for
the low pupils’ academic achievement in numeracy and reading skills in Chad, Nigeria,
mostly the challenges associated to Thematic Curriculum implementation; from absence of
textbooks and other instructional materials, to poorly trained teachers, all the way to poor
attitude from parents and other stakeholders. Through the thematic curriculum, the learning
become more meaningful for them and make it easier to link pupils' daily life to express
themselves in reading, numeracy and reading skills, as well as able to become punctual for
classes (Chumdari., Anitah., Budiyono & Suryani, 2018). Regrettably, all these have
hitherto remained mere allegation without systematic answers to the predicament. This

prompted the current researcher to consider the path of the research study.



In East Africa, thematic learning has been encouraged and adopted by several States to
enhance the involvement of pupils in the process of learning so that pupils can gain direct
experience and are trained to DFKLHYH KLJK SXSLOVY (HdlgD2B2)PLF R X\
Similarly, Khulugo., Chairunnisa & Ghani (2020) tackled the challenges of lower primary
schools in Segei State in South Sudan and found out that there is increasing decline of
SXSLOVY DFDGHPLF DFKLHYHPHQW 3 X 8toGMdinddirfaigHP LF JL
these pupils cannot comfortably express themselves, of which lack of remedial teaching
strategies being the major contributing factor. It is also acknowledged that expression and
reading skills remains a big concern among primary school going children, of which several
factors including teaching material strategy have been pointed out to be among the major
cause. Arguably, Chumdari., Anitah., Budiyono & Suryani (2018) tackled the obstacles of
SULPDU\ VFKRROV LQ %XUXQGL DQG UHYHDOHG WKDW Wt
VLIH ODFN RI WHDFKHUVY PRWLYDWLRQ DQG ODFN RI |
performance outcome of pupils. In a nutshell, the thematic curriculum provides stimulating
experiences to help pupils make sense of the world around them. The thematic curriculum
WULHG WR LPSURYH SXSLOVY SUDFWLFDO LQWHOOLJHQF
real-life issues (Hulya, 2020). Interestingly, no single thematic curriculum
implementation strategies can be pointed to, to be responsible for this paucity

something that this research study intends to investigate.

Historically, the implementation of the thematic curriculum in Uganda was undertaken in
2007, it was aimed at improving education quality by increasing the achievement level of
pupils in literacy, numeracy and life skills (Hulya 2020). The thematic curriculum of
Uganda stands on the theme of being flexible and not exhaustive; this requires a teacher to

HPSOR\ D YDULHW\ RI DSSURSULDWH DFWLYLWLHYV WR HQ!
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