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ABSTRACT

This study investigated the influence of parents’ contributions on children's academic
achievements among primary schools in Busoba sub-county, Uganda. A cross-sectional
research design and quantitative approach were employed to collect data from
teachers and parents of primary one to primary seven students. The objectives of the
study were; to examine the influence of parents monitoring child’s learning on
academic achievements in primary schools in Busoba sub-county; to establish the
influence of parents supporting child’s learning at home on academic achievements in
primary schools in Busoba sub-county, and to analyze the influence of parents’
participation in decision making on academic achievements in primary schools in
Busoba sub-county. A sample of randomly selected respondents was 136 from a
population 219 comprising of parents and teachers. But only 134 respondents
responded.The study found significant positive influence of parents’ monitoring of
child's learning (Adjusted R®= .262, p= .000), parents' support for child's learning at
home (Adjusted R*= .199, p= .000), and parents participation in decision-making
(Adjusted R?= .183, p= .000), on children's academic achievements. Overall, the three
factors contribute 28.2% variance on academic achievements (Adjusted R?= .282). The
study therefore concluded that parents’ contribution is of great importance towards a
child’s academic achievements. The study recommends that parents need to always
monitor their children’s learning and guide them to the right direction since this will
help them achieve their academic goals with ease; the school administration need to
encourage parents to support their children academically while at home as this will
help the children become active and hard working at schools; and finally, the schools
need to always engage parents in decision making as most of the decisions made
affect parents directly with their children. Therefore, the study's findings contribute
to the existing literature on parental contribution and academic achievement, and
provide insights for policymakers and educators seeking to improve educational
outcomes in Uganda.

Key Words: Parents’ Contribution, Monitoring Child’s Learning, Supporting Child’s
Learning, Participation in Decision Making, Academic Achievements.
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CHAPTER ONE

INTRODUCTION

1.0 Introduction

The study was set to examine the influence of parents’ contribution on children’s
academic achievements among primary schools in Busoba Sub County, Uganda. This
chapter therefore presents the background of the study, statement of the problem,
purpose of the study, research objectives, research questions, scope of the study,
significance of the study, justification of the study and conceptual framework. It also

gives operational definitions of terms and concepts.

1.1 Background of the Study

The need to access and enhance quality and promote students’ achievement in
education is a global concern. The Jomtien World Education Conference (1990)
declared Education for All (EFA) and the Dakar Declaration (2000) affirmed it as the
key pointers of such concerns with specific reference to improvement in learning
achievement. The Dakar Declaration proposed that percentage of an appropriate age
cohort for example 80 percent of the 12 year old attains a defined level of learning
achievement (World Bank, 2018). Moreover, the Millennium Development Goals
(MDGs) of 2000 had projected 2015 as a time frame for all school-aged children (both
boys and girls) to be able to complete at least five years of primary schooling (Molina
et al., 2018). According to McNeal (2014), Parents invest their time, attention, and
resources in their children with the expectation of a return - namely that their
children will perform better in school. Wong (2008) therefore defines parents’
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contribution as the extent to which parents are interested in, knowledgeable about
and willing to take an active role in the day-to-day activities of the children
education for instance helping them with their homework, paying school fees,
uniforms, among others. Whereas, Arul and Hanitha (2017) define academic
achievement as the act of accomplishing, attaining or finishing certain academic

level, especially by means of skill, practice or preference.

Under the Sustainable Development Goals (SDGs), access to education has improved in
sub-Saharan Africa but educational achievements remain alarmingly low (Conway,
2020). Regional assessments show that 28 percent of Tanzanian third grade pupils
were reading at grade level, only 19 percent in Kenya and less than 10 percent in
Uganda (Germano & Xanthe, 2013). Germano and Xanthe (2013) further argue that
the low and uneven level of knowledge acquisition during the foundational years of
primary school has adverse implications for academic achievement in later grades.
The achievements are related to the abilities that children develop with the emphasis
on literacy, and numeracy which are tools for educational achievement and
progression. According to Argyll and Bute Council (2016), through working together
and the sharing of knowledge, parents, schools and the Education Service will be able
to help support children to reach their full potential. Also, research consistently
demonstrates that where parents are involved with their children’s education and
learning, both at home and in partnership with the school, their children do better
and achieve more. These benefits can be long-lasting and extend to better health,
better relationships and improved employment prospects (Argyll & Bute Council,

2016).



In Uganda, the estimated literacy rate is still demanding estimated at 76 percent, a
slight increase from 74 percent in the 2016/17. The literacy rate was higher for males
(81%) than females (72%) in 2019/20 (UBOS, 2021; Uganda National Survey report,
2020). According to Nishimura et al. (2009), parents’ perception that government is
totally responsible for their children’s education has made them to be sleeping
partners in every kind of school participation activities and entire education process.
Yet, Argyll and Bute Council (2016) pointed out that parents have a key role as prime
educators and carers of their children. By working in partnership, schools and parents
can develop children’s attitudes to learning, helping to ensure that children achieve
their full potential. This partnership working will also provide schools with a clearer
understanding of children’s home circumstances and personal achievements. These
contradictions in perceptions affect the academic achievement of children
questioning the quality of education in those schools. The government of Uganda
embarked on improving the quality of education in its schools through curriculum
review among other strategies. This was meant to enhance the teaching and learning
of Literacy and Numeracy in primary level as recommended in one of the objectives
of primary education in Uganda that, “it should enable individuals to acquire
functional Literacy, Numeracy and communication skills in one Ugandan language and

English”.

Despite the effort, the percentage of learners in primary schools rated proficient in
Literacy in English and Numeracy in 2021 dropped to 13.4 percent (boys 46.4% and
girls 36.1%) from that of 2018 (NAPE report, 2021; National Assessment of Progress in

Education Report, 2019). Children in urban areas are more proficient (57.8%) than

3



children in rural areas (36.3%) in both literacy and numeracy. Similarly, children in
private schools (63.5%) are more proficient in both literacy and numeracy than their
counterparts in government schools (36.1%). At the higher level in P6, the proficiency
in literacy and numeracy is at 53.1% and 56% respectively. More boys than girls at P6
are proficient in numeracy. School dropout rate is at 25.3% of children (29.4% boys
and 24.6% girls) (National Assessment of Progress in Education Report, 2019;
Education Statistical Abstract, 2019). According to teachers in most of these schools,
the low academic performance in numeracy and literacy subjects is due to parents’
ignorance to fully involve themselves in the education of their children. This is further
backed by Mbale District Education Office’s report (2021) which indicates that parents
have looked at government as totally responsible for their children’s education. They
have a feeling that provision of free education relieves them of the very many
responsibilities they are supposed to do; of course which is a misconception. This has
implications on their children’s academic achievements. Also, according to UNEB
Chairman, research shows that 90% of parents in most districts including Mbale do not

fully involve themselves in the education activities of their children.

Mbale district is a district in Eastern Uganda bordering many other neighbouring
districts and a habitat for many schools at all levels registered under both government
and private sectors. Although these schools have been running effectively, they face
challenges regarding children’s academic achievements. Factor such as inadequate
contribution by parents through monitoring and supporting child’s learning as well as
participation in decision making could be prime in causing this poor academic

achievement among children in primary schools in Busoba sub-county in Mbale district

4



(OEDOH 'LVWULFW (GXFDWLRQ 2IILFH-V UH SiRekthWre reportst $3( UHS
that not many studies established WKH OLQN EHWZHHQ SDUHQWV: FRC
FKLOGUHQ -V DFD G H RBlamobgpKmatyyschedts@dpecially in a local context

like Busoba sub-county in Mbale district, hence a reason for this study.

1.2 Statement of the Problem

SDUHQWYV: LQYROYHPHQW LQ WKHLU FKLOGUHQ V HGXFDW
influence, not only on their reading ability, language comprehension and expressive

language skills, but also on their interest in reading and attainment of life skills

(Argyll & Bute Council, 2016; Naite, 2021). According to UBOS (2021), the national

estimated literacy rate in Uganda is 76 percent, a slight increase from 74 percent in

the 2016/17 with varying academic achievements levels among children in the

different parts of Uganda. In order to establish the gap in achievement of the learners

in primary schools, the same NAPE 2018 tests of Numeracy and Literacy in English

were administered to the learners of 2021 (NAPE report, 2021).

Despite the endeavor, many learners in primary schools continue to struggle as their
academic achievements in terms of numeracy, literacy and life skills have not
improved to a greater level. In fact, results show that the percentage of learners
rated proficient in Literacy in English and Numeracy in 2021 dropped by 13.4 percent
(boys 46.4% and girls 36.1%) from that of 2018. Busoba sub-county in Mbale district is
among the areas that fall low in the pecking order of literacy, numeracy and life skill
levels in the country with 42.5% of the pupils having failed related questions. This has

consequently resulted in loss of children in those schools as they tend to shift to



