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Abstract. 

Youth unemployment is a significant challenge in the developing world. The African continent 

has especially been hit hard. This is partially due to the growing young population, the 

improved literacy, stability of the economy and political atmosphere in most developing 

countries in Africa, except for those still struggling with civil war and political unrest. Uganda's 

youth plight of unemployment is no different from other African countries. According to UBOS 

(2021), nationally, 60% of the population aged 5-30 years attended school. That means the 

bigger population of Uganda spends their time in schools and subsequently workplaces.  

The working-age population is a central concept in labour statistics. The government must take 

youth unemployment as a serious challenge in social and economic development. Peter 

Magelah and Barbara in their report to ACODE (Peter Magelah, 2014) stated that youth 

unemployment in Uganda stands at between 64% and 70%, and about 400,000 youth are 

released annually into the job market to compete for approximately 9,000 available jobs in 

public service. 

The research emphasized studying the early exposure of children to skilling in Technical and 

Vocational courses and observing if it can be a solution to youth unemployment in Uganda. 

The studies were done in Watoto Childcare Ministry’s recipients 2021-2023 who have 

completed studies and are now out of the Childcare’s support. The current beneficiaries of 

WCCM commonly known as Watoto Alumni are more successful compared to their previous 

lot. 94% of those who did technical courses are gainfully employed, and those from other 

academic courses also registered 45% employment improvement compared to 19% of previous 

Watoto Alumni of 2014-2019.  

The studies also showed that the Ministry, through its Education Directorate, introduced 

vocational skilling in 2021 in the Watoto Schools. This is an initiative that children exposed to 

skilling programs right from primary 5 to Senior 3. The program was keenly tracked using a 

developed skills index for each child. The children were attached to workplaces and were 

expected to write reports. Termly report cards are designed to accommodate 30% skills 

attainment, 20% leadership development, and 50% academic performance. At the end of the 

day, the report was to measure a child’s performance in all three aspects. At Hope Vocational 

and Technical Institute, an institute owned by Watoto Childcare Ministry, students get attached 

to continuous apprenticeships with companies in Kampala City and surrounding districts. 

These students are expected to work 2 days a week and study 3 days in class. The initiative 
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showed tremendous improvement in students’ attitudes toward technical courses and 

henceforth soft skill development. 94% of the students were retained in their places of 

apprenticeship, and 30% were booked by employers while still studying. The major reasons 

for retention according to the Human Resource survey were, flexibility to learn and a positive 

attitude, the ability to relate to the vision, mission, and values of the organization, and the ability 

to learn and accept correction.  

Another finding that was so crucial was the youth’s lack of soft skills. The mismatched skills 

talked about were more of soft skills than hard skills much as hard skills were also the 

challenge. Many Human Resource personnel believe that hard skills can be learned as they are 

working with the organization. Once the employee has a positive attitude and is willing to be 

corrected by their supervisors.  

These challenges of Ugandan youths’ unemployment from the research, showed more poor 

parenthood and Uganda’s education system that emphasises more academic excellence, with 

little emphasis on practical and attainment of soft skills. Parents are so busy looking for money 

and have left their children in the hands of maids and schools. Youth lack family and personal 

values that they should have developed from home, low attachment to family, and low character 

that make them manipulative, dishonest, and ungodly. Family principles are not passed on to 

them.  

Early exposure of children to skilling helps build some of these gaps with continuous 

mentorship and guidance. Still, a skilled person with good character is the pride of the 

community because he/she is fruitful, while a skilled with is character is a community problem. 

He/she is dangerous.   
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“Father hearts”: The men who are walking with the Watoto children as a father figure.  

Gainfully employed: For Watoto Church standards, a gainfully employed person can afford the 

comfortable lifestyle of the community he/she is residing. The average earning is 400,000 

Uganda shillings per month. 

Post-institutional syndrome: Deficits or disabilities in social and life skills, which develop after 

a person has spent a long period living in mental hospitals, prisons, or other remote institutions. 
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OECD:    Organization for Economic Co-operation and Development 
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Chapter One: Introduction. 

 

1. Situational description. 

Economic growth and employment growth are not always linked, but jobs are crucial for ending 

poverty and promoting shared prosperity. For people living in poverty and those who are 

vulnerable, employment is the primary way to escape poverty. However, more than one billion 

working-age individuals are not part of the formal labour force. Most of them are women who, 

even when they are employed, are often placed in informal, unsecured, and low-paying jobs. 

Additionally, they are expected to perform unpaid care work. 200 million people are 

unemployed, including 75 million youth worldwide. At least an additional 600 million jobs are 

needed globally by 2030 to keep employment rates stable and to keep up with population 

growth (World Bank Annual report, 2015)  

Youth unemployment is a significant challenge in the developing world, as a growing number 

of young workers struggle to secure jobs in sectors that are mainly made up of small-scale 

firms in manufacturing and services (Livia Alfonsi, Oriana Bandiera, Vittorio Bassi, Robin 

Burgess, Imran Rasul, Munshi Sulaiman, Anna Vitali, 2020). As stated by Livia Alfonsi et al,1 

the two questions must be answered. On the supply side, why don’t workers acquire the skills 

that can help them secure jobs? On the demand side, what prevents firms from hiring these 

workers? Answering these questions is important. How development proceeds in the coming 

decades will be largely determined by whether these young workers can be employed in good 

jobs. 

Uganda’s total population was estimated at nearly 43 million people of which 51 percent were 

female while 71% lived in rural areas2 (UBOS, 2021). Nationally, 60 % of the population aged 

5-30 years attended school. That means the bigger population of Uganda spends their time in 

schools and subsequently workplaces. These young populations are crucial for any government 

development and poverty alleviation. It contributes to achieving the Uganda Vision 2040 and 

the Sustainable Development Goals (SDGs). Specifically, no poverty (SDG1), it promotes 

well-being for all (SDG 3), quality education (SDG 4), advances gender equality and 

 
1 Tackling Youth Unemployment: Evidence From a Labor Market Experiment in Uganda - 

Alfonsi - 2020 - Econometrica - Wiley Online Library 
2 11_2022NLFS_2021_main_report.pdf (ubos.org) 
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empowerment of women and girls (SDG 5), decent work and economic growth (SDG 8), 

industry, innovation, and improved infrastructure (SDG 9), reduces inequality (SDG 10), and 

promotes inclusivity at all levels (SDG 16)3 

Youth employment must remain a top priority in Uganda to ensure meaningful youth 

participation. Young people's voices need to be heard, and their needs must be addressed and 

considered for the country to achieve its dream of becoming a middle-income economy and 

reach the 2040 goal while contributing positively to the SDGs 2030. Therefore, it is the 

responsibility of all stakeholders, including education institutes, researchers, policymakers, 

curriculum developers, development partners, and parents, to address youth unemployment and 

its impacts on society. This issue must be handled with a sober mind for the sake of political 

stability and economic growth in the country.  

The working-age population is a central concept in labour statistics. The government must take 

youth unemployment as a serious challenge in social and economic development. Peter 

Magelah et al in their report to ACODE (Peter Magelah, 2014) stated that youth unemployment 

in Uganda stands at between 64% and 70%, and about 400,000 youth are released annually 

into the job market to compete for approximately 9,000 available jobs.  The report by Hildah 

Namuleme in the Economic Policy Research Centre (EPRC), indicates that youth 

unemployment in Uganda increased from 6.54% in 2021 to 6.58% in 2022 and UBOS 

conducted a labour force survey in 2019/2020 that found that about 30% of the youth who are 

qualified in Uganda are unable to find gainful employment4. 

The Ugandan constitution defines “the youth” as those between the ages of 18 and 35 (Uganda, 

1995). Young people who are unemployed or not fully employed often engage in risky practices 

such as drug abuse and gambling. Uganda has the second youngest population in the world, 

with more than three-quarters (78 per cent) (Makumbi-Oola, 2020) of its citizens below the age 

of 355. This youthful population is projected to double in the next 25 years, putting pressure on 

the government to create more investment projects and programs that generate jobs and absorb 

the unemployed youth. 

 
3 List of all the Sustainable Development Goals (SDGs) (jagranjosh.com) 
4 eprcug.org/blog/youth-unemployment-the-case-for-vocational-training  
5 U-Report | UNICEF Uganda 
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As stated by Albert Rees and Wayne Gray 6  (Albert Rees and Wayne Gray, 1982) youth 

unemployment can be divided into two principal components. One of these arises from the high 

turnover among young people. Most young adults’ unemployment is often observed to come 

from dissatisfaction with the available job options, a gap between expectations or aspirations, 

and the realities of low wages and poor working conditions that result in high turnover even 

when jobs are available, therefore, unemployment is high. The second principle comes from 

job mismatch. The skills attained by most young people do not match the market demands.  

 Besides, the burden of caring for the young Ugandan population is on the shoulders of a few 

working population. The Employment to Population Ratio (EPR) in the year 2021 indicates 

that 43% of Uganda’s population is employed7. This has caused issues of increased corruption, 

and embezzlement of funds to care for family, and relatives by some individuals. These factors 

have led to slow country development, moral degradation, deteriorating social services to the 

communities, and hence health complications for some parents, due to work, social and family 

demands on them. 

The government is struggling to eradicate poverty in Uganda, and despite several efforts toward 

poverty eradication, unfortunately, only a few educated youths are benefiting. Despite the 

growing population of Uganda, most of the youth population is either incompetent or does not 

want to work because of their high expectations and undermining of jobs, The majority of youth 

do not want to start from a low level of life due to the high cost of education spent on them, 

and false hope that leads them to undermine low paying jobs, technical and vocational jobs. 

There are high expectations, despite incompetence, mismatched skills to work markets, and 

insufficient soft skills to match the working and social environment. The effect of these is seen 

in an increase in the percentage of crime cases, violence and some even joining terrorist groups.   

This trend of youth unemployment has left parents, civil organizations, and other stakeholders 

wondering. After spending a lot of money on educating children, what are the values of 

education in Uganda? Although the Government introduced free education in Uganda under 

universal primary education and universal secondary education, students must have uniforms 

and supplies that often parents struggle to get in rural schools. Parents who are not convinced 

with the quality of UPE and USE, often take their children to private schools which are far 

more expensive, but children come up with good grades. Averagely for a Ugandan child to 

 
6 Family Effects in Youth Employment (nber.org) 
7 Uganda profile - Uganda Bureau of Statistics (ubos.org) 
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complete an education the combined cost is 22,325,000 Uganda shillings8 . This cost goes 

higher with children studying in private and international schools. Yet after completion of 

school, children are not employed. Those who are employed are either in different fields that 

pay far less the cost of their education or working in informal sectors that do not need their 

qualification. Uganda Daily Monitor Newspaper, December,06,2022 reported that 60% of 

Ugandans earn 200,000 Uganda shillings or less per month9. Yet, the unemployment status is 

on the rise as seen in the graph extract below. 

Graph 1. shows Uganda's youth unemployment rate from 2016-2021.  

 

Source: Authors’ computation using data obtained from the World Development Indicators 

(2021) 

It is evident from the graph that addressing youth unemployment in Uganda is crucial. Youth 

Unemployment in Uganda: A Worsening Plight)10 

Unemployment poses a bigger challenge for young adults raised in institutional homes, who 

lack parental care, guidance, mentoring, and networking opportunities. This was evident in 

what Sheron and Julia stated in the Journal of Child and Adolescent Behaviour (Sheron 

Gomera, Julia Mutambara, 2020). Orphanages offered opportunities for graduate orphans to 

survive effectively and independently after being reintegrated back into society.  However, they 

face challenges with emotional and psychological adjustment to the new environment which 

 
8 How Much It Cost To Go To School In Uganda - 2024/2025 (ugandafact.com) 
9 60% of Ugandans earn Shs200,000 per month | Monitor 
10 issue15_A3.pdf (acode-u.org) 
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was influenced by the way they socialize. It emerged during the same study11 that orphanages 

had challenges with locating relatives, failure to bond, bitterness, isolation, self-identity, 

unforgiveness, dependency syndrome, securing employment, cynicism, and lack of support 

system. These children in most cases are the target of crime, and exploitation because they lack 

attachment and belonging to or people they account to. But more sadly, they are always 

marginalized, and tagged names. In some of these challenges, children always find themselves 

so difficult to get employed in the formal job market and many people find it difficult to work 

with them due to their unique post-institutional syndrome characteristics. Watoto childcare is 

not different from the other institutional childcarers in Uganda. Some of the challenges 

mentioned above have been exhibited by the children called Watoto Alumni. These are adults 

who have been Watoto beneficiaries and are now out of the Watoto childcare support system.  

This study was carried out in the Watoto Childcare Ministry on how they have overcome the 

challenge of the post-institutional syndrome and improved the Watoto Alumni 2021-2023 

employment.  

Watoto Childcare Ministries, commonly known as Watoto Community Care Ministry (WCCM) 

is a faith-based organization under Watoto Church with a clear mission statement to empower 

vulnerable women and children through Christ-centred holistic care for Community 

transformation. Watoto Childcare is a non-organisational arm of Watoto Church. The Watoto 

Church has a strong philosophy of being a “family”. "The belief that Watoto is a family made 

up of people from all over the world who work together to celebrate Christ and care for the 

community has made the church strong and vibrant. This has enabled it to support the 

community, leading to social transformation all while keeping Christ at the center of its 

activities. “The above statement is framed from the strong vision of Watoto church. “We are an 

English-speaking, cell-based community church, celebrating Christ, growing and multiplying 

as each one reaches one; touching those around us with the love of Jesus, bringing healing to 

the cities and the nations.” 

Founded back in 1984 by Gary Skinner and his wife Marilyn Skinner, Watoto is a global family 

of people working together to celebrate Christ and care for the community. The current mission 

operations of Watoto Church are in Uganda and South Sudan with support from various 

international offices in the USA, Australia, Canada, Brazil, Japan, Hongkong, the UK, and 

 
11 When Home is Not Home: Challenges Faced by Children from Orphanage after being 

Reintegrated Back into Society | IFE PsychologIA (ajol.info) 
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Germany among others. Watoto Church currently has 16 celebration centres in both Uganda 

and Juba where more than 71,000 committed church members congregate for their weekly 

worship and fellowship. Watoto Church has focused on the mid-term future to reach 36 

celebration centres reaching and transforming more than 100,000 members with the love of 

Christ. The growth and expansion shall be within the urban centres where God has called the 

church to minister to his people. As a Church, Watoto Church expresses its love for Christ by 

caring for the community through Childcare Ministry and Neighbourhood programs where 

orphaned and vulnerable children and women are cared for. Watoto Church restores dignity to 

the defenceless, poor, and rejected women, and Children in the community.  

So far, Watoto Church has rescued, raised, and rebuilt the lives of more than 5000 orphaned 

and vulnerable children and more than 4000 women across Uganda and South Sudan. Watoto 

Church believes that these women and children do not just need material provisions, but they 

need love and a family where they belong, are loved, and cared for, and where their needs are 

met. Therefore, God through the founders, pastor Gary Skinner and his wife Marilyn Skinner 

created families for these children where the child lives and grows normally together with a 

mother and other siblings. This started in 1994 to care for orphans, and widows from 

HIV/AIDS burden and civil war that Uganda was coming from. This led to the birth of Watoto 

Childcare as an NGO branch of the church to take care of the vulnerable in the community. 

The Watoto Church believes in a family setting, and these children are kept in a normal family 

setting of a home with a mother, who comes with two biological children and is given six other 

rescued children to care for in a normal family setting. The rescued Watoto children are kept in 

a normal home setting in Watoto village, similar to a family home but without a father present. 

The village is organized with a circle of 10 houses, each housing 8 children and a mother. The 

circle is supervised by a senior mother who reports to the section mother. These mothers are 

also vulnerable women who are rescued from the community. Some were abandoned by their 

husband, victims of lengthy periods of civil war, and HIV/AIDS affected or infected. 

There are three Watoto children’s villages with 392 recruited caregivers called “Watoto 

mothers” with 3136 children living within the villages under the care of the “Watoto mothers.” 

The children are identified by social workers with the support of District probation offices and 

police to bring them under Watoto care. These are abandoned children between the ages of 0-

12 years. Within these settings, Watoto raises an all-round child by holistically meeting their 

primary and secondary needs.  
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Watoto Childcare Ministry has another program called “the Neighbourhood program”, 

formerly Living Hope, in response to the dire need of other vulnerable women in the 

community. After lengthy periods of civil unrest and HIV AIDS in Uganda, a large pool of 

women who were always the victims of war were forced into deplorable inhumane conditions 

in slums without decent shelter, income, medical care, and education for their children. Without 

anyone or anywhere to turn to, they were forced to do menial jobs with their children surviving 

on garbage and scrap metal collection. They were exposed to all forms of environmental 

hazards yet without adequate finances to support their medical care. Watoto Church through 

the Neighbourhood program, responded by embracing them and enrolling them into a two-year 

program that eventually transformed and restored them to dignity. Through the “Keep a Girl in 

School” program- KAGIS, Watoto Church supported the education of girls from poor 

backgrounds who cannot afford basic items like sanitary pads to remain at school. Watoto 

Church leverages the KAGIS program to holistically meet other areas that cumulatively 

promote the education of girls in schools. These areas include the WASH program where water, 

toilets, and general health and hygiene needs are met. Watoto Church seeks to grow and expand 

this program to reach and support more girls in other schools in both Uganda and Juba-South 

Sudan.  

Lastly, as Watoto Church, through Watoto Childcare Ministry expanded its operation of caring 

for the vulnerable children and women in the community, the needs for the children’s education 

became prominent. Watoto schools were opened in all the Watoto villages to allow these 

children to acquire an education. Watoto Church believes that a transformed leader is someone 

who carries a Christ character and lives as a responsible Christian and a productive citizen. 

This is done through nurturing and raising leaders through relevant training tracks for both 

academic and non-academic programs. Watoto Education Directorate which oversees the 

education of these children is one of the sections of Watoto Childcare Ministry with the 

mandate stated in its mission statement of “raising the next generations of Uganda leaders by 

pursuing excellence in academic and practical skills, integrity in conduct, and moral values so 

that each one becomes a responsible Christian and productive citizen of Uganda”. And the 

vision of “We are a Christian School raising godly leaders for transformation”. Due to the high 

need for education in the war-affected areas, Watoto Childcare had to open schools in 2 Watoto 

villages in Mpigi and Wakiso districts, and open other schools in Watoto village in Laminadera, 

Omoro districts. Additionally, Watoto supports children in Juba and surrounding areas in South 

Sudan, and other children who do not fit into the categories of children brought in Watoto 
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villages but are vulnerable in other schools through a Neighbourhood program called Keep a 

Girl at School (KAGIS) for vulnerable girls specifically. Other academically bright but 

vulnerable children in the community are supported by yet another program called “seed 

project” in the scope of 10 10-kilometre radius of the Watoto villages. These vulnerable 

children are identified with the support of community leaders, and the community schools to 

support the community where the churches are planted and for the community to buy in the 

vision of Watoto church. 

Watoto Education Directorate operates 3 primary schools, and 3 secondary schools in the three 

Watoto villages and 1 technical institute within Watoto village in the Mpigi district.  

Watoto education directorate schools offer Uganda’s national curriculum in secondary schools 

and Accelerated Christian Curriculum (ACE) in primary. This approach is to give children core 

Christian values and competent skills which are inadequate in the national curriculum at the 

lower level of Uganda education. To foster competence, teaching and learning are integrated 

with biblical principles, emphasizing leadership, skills, and talent development. This ensures 

that the children come out of school with excellence in their leadership ability, skill, Godly 

character, and productivity in whatever place they will be. 

Watoto Childcare Ministry through the Watoto Education Directorate believes that these 

components and Watoto education pathways will give a child a holistic education and the child 

will become a productive and responsible citizen of Uganda.  

Depending on the duration of the courses, these students are expected to graduate and enter the 

marketplace as professionals in different fields. However, as per a 2019 survey carried out by 

the leadership of Watoto Ministry, most of the children struggled after graduation. Yet the 

majority were on private scholarships in higher institutions of learning. The Ministry invested 

heavily in their education. They failed to enter University on merit through Government 

scholarships because of their performance at either the Ordinary Secondary or Advanced 

Secondary level. Of those who graduated, it was found out from the survey that only 19% had 

gainfully employed jobs. Even for those who got the jobs, there was found to be a mismatch 

between the field studied and the job they were doing. Some had changed their course 

completely. Further surveys indicated that the children were at a disadvantage in the 

marketplace. Those who came out of the schools, commonly known as “Watoto Alumni” were 

found to have inadequate networking ability, they were isolated, incapable of coping with 

external pressure, entitled, and lacked work ethics. Many had not built the resilience that their 
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fellow youth in the street had developed. These factors forced some of them to come back to 

Watoto Village for assistance while some came seeking volunteer opportunities at Watoto 

Celebration Centres at a rate as low as 230,000 Uganda shillings per month to survive with the 

hope that with time they would be absorbed into the system. 

While the issue of unemployment is national, and both the government and civil organizations 

are battling it, it was imperative for Watoto Childcare Ministry to address it since these youths 

are homeless or rescued from extremely impoverished families. The hope was that, through 

education, they could improve their family's status and transform their community. Seeing a 

child rescued from a mother who was hawking on the street, or a homeless youth coming out 

of university without a proper job, was discouraging both for the poor mother and Watoto 

Childcare Ministry. The way these children were brought up in Watoto Villages made it difficult 

for them to fit back into the communities they were rescued from. 

Subsequently, some of these children became bitter toward both Watoto and their parents who 

abandoned them to the extent that some of them did not even want to be identified as “Alumni 

of Watoto” after transitioning out of Watoto Village. They felt disappointed after failing to get 

the job and failing to fit in the community. Typically, the post-institutional syndrome was 

exhibited in some of the Watoto Alumni, yet some were doing well and appreciative of Watoto's 

support. 

This situation is not different from most Ugandan youth. Most Ugandan youths are bitter 

against the Government, universities, and their relatives for not helping them acquire the right 

skills. The Uganda education curriculum is outdated and does not prepare youth with the 

required skills needed in the market. It is so common to find a graduate riding a motorbike 

commonly known as “boda-boda” in Uganda, or a graduate youth hawking on the streets of 

Ugandan cities. In worse situations, some youths have been seen collecting rubbish on streets 

with university gowns. Much as this could not be verified whether he is a graduate of the 

university or not, the point he sent was clear. Their discontent with the education system is that 

it does not allow them to get jobs after graduation12 . Some youths are earning as little as 

200,000 Uganda shillings or even less from private companies that want to manipulate them. 

This makes them remain in poverty despite working. This is due to low wages and the absence 

of social networks and social benefits. Such earnings do not translate to the heavy investment 

 
12 PHOTO: Jobless Kyambogo Graduate in Gown Spotted Collecting Garbage on City Streets - 

Campus Bee 
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parents/guidance put into their education, especially in the era of commercialization of 

education in Uganda where some schools charge as much as three million shillings termly, and 

with little government effort to regulate the fees, since Uganda operate in free economy society. 

The problem of poor attitudes, laziness, and job mismatch in the workplace is frequently 

reported, but it appears that it is not being taken seriously by many. It may be necessary for 

policy reviews to closely examine the informal sector and integrate appropriate skills and 

methodologies to assist young people in acquiring the necessary competencies for the job 

market. Yet many are so entitled. They feel it is their right to be taken care of by the 

Government. The government must give them jobs. Some youths have gone to the extent of 

selling their parents’ land after school to get better lives in urban areas. Parents are forced to 

obey, or risk being beaten, or to some extent killed by these angry and bitter youth13. Some of 

these causes of children killing their parents over land are many. But frustration and yearning 

for better lives in the urban areas after education cannot be underrated. 

Many people fail to understand why some "Boda bodas" and taxi drivers are often so reckless 

on the roads. What they don't know is that some of these young drivers are educated graduates 

who have been unable to secure their dream job and are now resorting to driving taxis or riding 

boda bodas as a means of survival. These individuals are often frustrated, and this frustration 

manifests itself in their driving behaviours. Unfortunately, this frustration can also lead to a 

loss of critical thinking skills, which may explain why many of these young drivers can be 

found at political rallies and pressure group meetings. Sadly, this recklessness on the roads 

results in many deaths, violent incidents, and an increase in crime rates across the country, with 

some drivers even turning to radical religious groups as a result. This incident has led to 

questions about why parents invest heavily in their children's education only for them to end 

up working as barbers or street vendors. Instead, why not consider taking the children for 

skilling courses so that they can become professionals in fields such as cosmetology, culinary 

arts, or any other skill they may be interested in? This could potentially save the parents from 

spending money on professional degree courses that may not guarantee jobs for their children. 

Are parents doing enough to guide their children toward the right path of education and help 

them develop their careers, skills, and talents from an early age?  

To answer the above concerns, Watoto Childcare Ministry leadership carried out several 

restructurings, especially in the Education Department in the years 2018-2021 intending to 

 
13 Two Siblings Arrested for Murdering Their Father Over Land in Kibaale – The Black Examiner 
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improve the system with the sole aim of producing quality students who meet market demands, 

transformative leaders who use their skills and talents, nurtured to be productive citizen and 

responsible Christians. Several initiatives were introduced at the Education Directorate, among 

them was “work placement”, the continuous apprenticeship, where children are attached to 

work from the age of 16 years in different offices and report on credit hours. Children are 

attached to mentors at schools, and the father figure “Father Heart” walks with them as the 

father, a lovely mentor at school who follows their academic, skills, and talent development. 

Each of these initiatives is measured using developed indices and intentionally reported in their 

termly report cards. This clearly states the student’s scores in academic areas were out of 50%, 

skills acquisition was out of 30%, and leadership development was out of 20%. Watoto 

Education Directorate is the only institute with a unique report card developed that caters for 

holistic child development in academics, skills, and leadership. 

At the tertiary level, the technical institute (Hope Vocational and Technical Institute-HVTI) 

introduced a study program work placement in which a student studies three days in class and 

two days is placed in different workplaces. These students are supervised by both the employer 

supervisor and the instructors weekly until they are done with their studies; contrary to a normal 

internship where a student goes for a one-month internship.  

The summary of the initiative led to the Watoto education model as stated in the Education 

Framework. Attached below is the Watoto education pathway with an emphasis on skilling and 

talent development at all levels. 

Table 1. Watoto education core foundation. 

Foundations 

Christ-centered 

teaching & learning 

Education is provided in a manner that all subjects draw out the 

Lord Jesus Christ as the foundation of knowledge. Learning is 

bible based. 

Character & 

Leadership 

development  

A teacher is the model to the child and, demonstrates, trains, and 

teaches leadership and character to each child 
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Gifts & Talents Each child is uniquely gifted and, therefore a Watoto school is 

well-resourced, to draw out the unique gifts and talents of every 

learner 

Teaching & 

Facilitation 

A teacher is a facilitator of learning, drawing out the foundational 

understanding of each child and nurturing their full potential to 

become what God wants them to be.  

Learning Community A school is a learning community and, each child is encouraged to 

embrace a culture of learning. Both teachers and learners are 

students of each other. 

 

Table 2. The education components of Watoto schools are structured as summarized in. 

Components of Education 

Pre-school All children start school and acquire the foundational knowledge 

necessary to support their future learning needs such as literacy, 

numeracy, language & social skills 

Special needs A child identified with learning difficulties is supported with 

special education and, assessed for unique gifts that are then, 

nurtured & enhanced. 

Primary  A child goes through elementary education according to the 

Watoto curriculum and is introduced to skills to attract & identify 

gifts 

Abridged Education Abridged classes are provided for children whose entry age is 

above the class level. Tests & interviews are used to match the 

child to a class 

Secondary  A child who progresses normally is introduced to secondary school 

learning and, matched to a skills & innovation hub according to 

their skills report from primary 
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Vocation All Watoto schools’ students go through vocation training to attain 

mastery of skill which they may pursue to attain accreditation or, 

carry out a 1-year apprenticeship 

Tertiary Students wishing for Watoto tertiary scholarship shall have 

acquired and mastered a skill, exhibit leadership & character with, 

consistent academic milestones 

Skills, talent 

development & 

Experiential practice 

Elementary & secondary schools acquire a report on skills. All 

post-secondary students will acquire a 6–12-month volunteer & 

apprenticeship certificate. 

 

Fig 1. Watoto education pathway/module. 

 

Watoto education pathway. An extract from Watoto Education Framework 2020 

Dependent care 

referral 

Abridge 

Education. 
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With continuous tracing and tracking of performance based on the initiatives put together, there 

has been great improvement in performance, bonding between the father's heart to children, 

mentors, and children, and employment status improvement from 19% of students who were 

gainfully employed in 2019 of the first survey to 48% by 2023 employed. 94% of the HVTI 

students are retained at their companies of work placement and almost are absorbed within the 

first year of their completion. 

 

 1.1 Major Research Questions 

       1.1.1.  My Action Question: 

Can the Government of Uganda improve employment among the youths by adopting the 

education model Watoto Childcare? 

1.1.2 The insight questions. 

What are the major gaps in Uganda's Education Ministry and Sports that are making most 

youths unemployed? 

1.1.2.1 Subsidiary questions. 

1. What skills are missing in the Ugandan youth for them to be employable in the 

21st-century market? 

2. How can these skills gaps be bridged to better prepare youth graduates for the 

job market? 

3. Is high unemployment among youths in Uganda because of inadequate skills, 

poor attitudes, or inadequate networking? 

4. Have parents, counsellors, and teachers played their roles in building children’s 

skills, and characters necessary for adulthood productivity?  
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1.2. Literature Review. 

 

1.2.1 Introduction 

Uganda has one of the fastest-growing and youngest populations in the world. While this can 

be a good foundation for economic growth, it also poses an immense challenge to the country 

in the form of widespread youth unemployment, which has threatened the political stability 

and the sustainable development of Uganda. These are seen by the number of youths flocking 

to informal businesses and joining the unhealthy venture, being hired to assassinate political 

rivals, at as low as 50,000 Uganda shillings14. Many are joining terrorist groups, and pressure 

groups due to distress after failing to find work to do (Sibena, 2022).  

According to OECD data, the unemployed are people of working age who are without work, 

are available for work, and have taken specific steps to find work. The application of this 

definition results in estimates of unemployment rates that are more internationally comparable 

than estimates based on national definitions of unemployment. This indicator is measured in 

several unemployed people as a percentage of the labour force, and it is seasonally adjusted. 

The labour force is defined as the total number of unemployed people plus those in 

employment15.  

In most African countries, including Uganda, unemployment levels have continued to increase 

and have remained extremely high despite considerable efforts to educate both children and 

adults. Skills mismatch is adding to the youth employment crisis. Skills mismatch in youth 

labour markets has become a persistent and growing trend. Over-education and over-skills 

coexist with under-education and under-skills, and increasingly with skills obsolescence 

brought about by long-term unemployment. Such a mismatch makes solutions to the youth 

employment crisis more difficult to find and more - time-consuming to implement (ILO, 2013). 

 
14 Street teenagers paid Shs50,000 to kill, rob | Monitor 
15 Employment - Labour force - OECD Data 
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According to Peter and Barbara’s report to ACODE 16 , about 400,000 youth are released 

annually into the job market to compete for approximately 9,000 available jobs. Of this, only 

30% of the youth who are institutionally qualified in Uganda are unable to find jobs, and the 

situation is even worse for semi-skilled and unskilled youth. Youth who remain unemployed or 

underemployed and do not exploit their full potential are often associated with high incidences 

of drug abuse and gambling. The National Planning Authority further compounded this 

problem by stating that 700,000 people joined the job market every year regardless of 

qualifications, but only 90,000 got something to do which shows that 87% of people are ready 

to work but cannot find jobs. Mr. Patrick Kaboyo, the Secretary for Education of Non-State 

Education Institutions in a Daily Monitor’s article further stated that an individual who invests 

in education expects to harvest some dividends. However, graduates armed with degrees step 

into the professional arena with high hopes and expect a high-paying position without the 

practical skills that today’s employers seek only to get hit with the harsh reality. Many of these 

graduates resort to criminal activities like prostitution, and robbery due to idleness and trying 

to look for a means of survival. However, the report contradicts what Philemon Okillong said 

in his report. According to Okillong's report (Okillong, 2021), the Uganda Bureau of Statistics 

(UBOS) revealed that youth unemployment (for persons between 18-30 years) increased from 

12.7 per cent in 2012/13 to 13.0 per cent in 2019/20, despite a reduction in the overall national 

unemployment rate from 11.1 per cent to 10 per cent during the same period. This implies that 

as Uganda’s youth attempt to transition to the labour market, they face increasing uncertainty 

about finding employment despite gaining an education (especially secondary and tertiary 

education). Yet still, many youths in Uganda engage in jobs that they do not desire but they 

have no option (Ssembajjwe, 2020). According to the State of Higher Education and Training 

in Uganda 2018/19 report, more than 90 per cent of the students who enrolled in higher 

institutions can complete their programs successfully, with the number of students graduating 

increasing by 1.03 per cent to 78,300 between 2017/18 and 2018/19. 

1.2.2.  Skills gaps in the Ugandan youth for them to be employable in the 21st-century 

market. 

Global competition, the internet, and the widespread use of technology all indicate that the 

21st-century economy has brought about new challenges for both employers and employees. 

 
16 infosheet26.pdf (acode-u.org) 
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For the African youth to effectively compete in this new global economy, they must acquire 

the necessary skills demanded by today's job market, which has evolved.  After graduation, 

students often realize the importance of transferable skills. Mastery of skills in their discipline 

was not enough to secure a post-graduation position (Anna Petra Whitehall, Laura G. Hill, 

Denise M. Yost and Kimberlee K. Kidwell, 2016). Still, according to many, people graduating 

from colleges and universities often lack the skills needed in the world of work (Kay A. Hodge, 

Janet L. Lear, 2011). According to Halah Ahmed Alismail, and Patrick McGuire, (2015) survey, 

many employers believe that higher education is failing in its role to adequately develop needed 

skills in students. In higher education, professors can influence students by promoting the skills 

businesses are seeking in future employees and helping students achieve these skills through 

course activities. EconoTime critics agreed with Halah and McGuire by stating that children 

are educated in a system that was designed for a world that no longer exists. There is a gap 

between what individuals expect they will require and what they have been taught in school 

among students. Just 27% of students say they are well-equipped for future positions, while 

22% say they are not at all prepared17. According to a 2019 survey, (Cope, 2019) two out of 

five employers believe school and college graduates are unprepared for employment. One-third 

say they are dissatisfied with the quantity of relevant work experience young people have. High 

schools, according to critics, are not doing enough to equip students for life after graduation 

and in-demand careers. Some teachers believe that an effort to improve career and technical 

curricula would engage more students in learning and better equip them for the high-demand 

occupations and adaptability that the future will need. However, the curriculum isn’t focused 

enough on offering the sort of learning that will better prepare students for life after graduation. 

The market demand has changed yet students are being trained in outdated skills that were only 

relevant to the colonial era. I cannot agree more with Professor Augustus Nuwagaba, director 

of Reeve Consults Uganda, who believes the problem lies in the education system. He says the 

country is stuck with the colonial education system that trains students to be clerks, teachers, 

and lawyers. Times have changed, the country needs metal fabricators, carpenters, and 

mechanics. Foreign investors also bemoan the lack of skilled workers in Uganda.  The 

International Labour Organization (ILO) says training institutions continue to produce 

graduates whose skills do not match what the market wants. This mismatch makes it harder to 

tackle youth unemployment (ILO, 2013).  No wonder the UNICEF Education Commission 

 
17 Are schools preparing students for the real world of today’s workforce? - EconoTimes 
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reported that around 3 in 4 youth lack skills needed for employment. Students are not trained 

through a broad range of abilities from the beginning of their education. They are not 

introduced to a diverse set of job preparation programs, and school systems are not focused on 

effective career and social outcomes. With mismatches in the markets, most of these youth are 

stressed and frustrated. Skill mismatch between the education system and employers’ 

expectations. The mismatch between the type of education provided at schools and the 

requirements of the labour market is a reason that has been mentioned by the academic 

literature (Nebil Kellow, Gezahegn Ayele, Ph.D. Hayat Yusuf, 2010) the youth from the PYC 

that participated in the interviews and the focus group discussions (e.g. the interviews with 

Denis, Immaculate, William as well as both focus group discussions) as well as the 

observations by Nebil. It has been stated that the Ugandan (or more generally the “African”) 

school system is far too theoretical and is not preparing the students in an adequate way to find 

a job after graduation as they lack employable skills, even though the job falls into their field 

of study. As it is observed, most of the unemployed youth in urban areas went through the best 

education system that their parents could afford which is a sign that the education and skills 

provided at school are not relevant enough for employers. Kellow urged a similar conclusion 

as he shows that an increase in education like high school or higher comes with higher 

unemployment rates for this youth (Kellow, 2010 P.11). Universities put emphasis on 

producing good grades in exams and have given too little attention to the labour market 

requirements. Even though Uganda made massive improvements regarding educating its 

population over the last 2-3 decades and more and more youth are enjoying a high level of 

education, this education is not relevant enough in the labour market for the youth to find a job.  

1.2.2 Skills gap to be bridged to better prepare youth graduates for the job market. 

As technology has taken over many routine tasks, it has also created new job opportunities 

requiring non-routine cognitive and social skills such as creativity and emotional intelligence. 

In today's fast-paced world, workers need to keep up with the latest developments and 

continuously acquire new skills. This requires a flexible mindset, a positive attitude towards 

lifelong learning, and a curious nature. With the rapid advancement of technology and artificial 

intelligence, it is becoming increasingly challenging for young people who lack computer 

literacy to secure employment. The days of being able to rely on traditional roles such as 

secretarial work and clerking are over. More soft skills like communication, collaboration, and 

critical analysis among others are needed to be retained at the workplace. As Professor Agustus 
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Nuwagaba stated above, the much-needed skills by the country besides soft skills are technical 

skills such as metal fabrication, carpentry, mechanics, cosmetology, electrical installation, 

fashion design, and machine operation, among others. These skills are in constant demand. 

There shall be people who need builders, new fashion clothes, and their cars to be repaired 

daily. Besides, students must be taught key qualities such as analytical thinking, innovation, 

creativity, and interpersonal skills, communication skills, entrepreneurship which are in high 

demand by businesses. The skillset is generally understood to encompass a range of 

competencies, including critical thinking, problem-solving, creativity, meta-cognition, 

communication, digital and technological literacy, civic responsibility, and global awareness 

(Sharon Kim, Mahjabeen Raza, and Edward Seidman, 2019). These skills are critically missing 

in most Ugandan youth today. As stated by Robert Jenkins, the UNICEF Director of Education, 

“An inspired, skilled generation of children and young people is critical for the prosperity, 

progression, and success of societies and economies. Yet, most children and young people 

across Uganda have been failed by their education systems and parents. Leaving them 

uneducated, uninspired, and unskilled the perfect storm for unproductivity. Investment in cost-

effective, proven solutions to fast-track learning and skills development for today’s generation 

and future generations is urgently needed to address this crisis. These skills both soft and hard 

are critically needed in the work market today. Failure to possess them leads to youth struggling 

to get employment. However, the OECD added a very important component for youth to be 

easily employed. Attitudes and values are key components of learning that help students 

navigate toward well-being and the future they want (OECD, 2019). These are the fundamental 

principles and beliefs that influence one’s choices, judgments, behaviours, and actions on the 

path toward individual, societal, and environmental well-being. Strengthening and renewing 

trust in institutions and among the community hinges on developing core shared values of 

citizenship (respect, fairness, personal and social responsibility, integrity, and self-awareness) 

at school to build more inclusive, fair, and sustainable economies and societies. Knowledge, 

skills, attitudes, and values are not competing concepts; they are developed interdependently. 

As schools, workplaces and communities become more ethnically, culturally, and linguistically 

diverse, it will be more important than ever to emphasize the inter-relatedness of knowledge, 

skills, attitudes, and values. 

The argument by Econo-time continues that although education is important, it is not the same 

as a working environment. Education equips people to learn and adjust, whereas training 

prepares them to work. This, therefore, means students ought to have time to experience the 
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working environment before completing school. The argument further went on that the 

education system is failing to educate children with the required skills as technology changes 

the labour market and solid middle-class jobs vanish (Krishnan, 2020). Schools and employers 

ought to form a relationship so that the journey into the workplace is aided by the professional 

experience obtained via work experience while still in school (Huseth, 2023). This augment 

was confirmed by Nakato Nanungi, a social worker student from Makerere University in 

Kampala, who interviewed disadvantaged youth from the Kisenyi 1 parish, one of the poorest 

slums in Kampala, where 32.5 % of the interviewees blamed the too theoretical education 

system and 12.5 % the mismatch between skills and the labour market as the main reasons for 

youth unemployment (Nakato, 2011). This over-reliance on theoretical education and the 

neglect of practical training often leads to employers being uncertain if a candidate with a 

degree is capable. The capability of a potential employee must be established in time- and 

money-consuming application interviews and tests. Another important lesson learned by the 

author while working in Uganda is that soft skills are much more important than the hard skills 

necessary for the job. Soft skills are not usually tied to specific professions, rather they relate 

to our personalities and, as such, they are highly transferable skills. As quoted by Future 

Learn18, “Although they are less tangible than hard skills they can still be learned and developed, 

and employers will value any qualifications you have that demonstrate a willingness to improve 

them. Some fundamental soft skills for the workplace include creativity, persuasion, emotional 

intelligence, and collaboration.” There is a gap between the theoretical approaches to soft skills 

and the practical realities that ask not only which capabilities job seekers need to have but also 

where to acquire them. This has been acknowledged in the article by Ruban and Hellen that 

the gap exists, and research and reports are scarce on the topic. It is often overlooked in 

developing countries. This fact was witnessed during the COVID-19 pandemic. The provision 

of soft skills can meet both the requirements and capabilities in developing countries if people 

are given the chance to learn and master both professional knowledge and soft skills. The 

improvement of soft skills not only helps individuals and businesses but entire sectors of the 

economy if emphasized by learning institutes and parents who are the first educators of the 

children through informal education. In the opinion of the authors (Helen Akolgo-Azupogo, 

2021), a documental presentation with “life stories” often provides more benefit to the readers 

 
18 https://www.futurelearn.com/info/blog/soft-skills... 
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than an anonymous statistical analysis. Honesty, loyalty, hard work, and reliability are the basis 

for any kind of job. The best vocational or technical training (e.g. plumbing, civil engineering, 

electrical wiring) is useless if the person is not able to be on time or to be honest with his/her 

customers as well as the employer. This is why authors Ruben, Helen Akolgo-Azupogo, and 

Roland Bardy almost uniquely recruit new staff for Fontes Foundation based on attitudes and 

not on skills: While the latter is still trainable on the job, the former is very difficult to teach a 

person once he or she is in the working process.  

This problem can also be observed by looking at the vocational training institutes that are 

becoming more and more popular in Uganda: While the government has realized that 

vocational training is key to fighting youth unemployment, their approach is very often not 

holistic enough as it focuses too much on vocational training, neglecting other equally 

important “soft” skills like having a positive attitude or entrepreneurship skills. A balance must 

be found between hard and soft skills to equip the Ugandan youth appropriately before entering 

the labour market.  

1.2.4. Is high unemployment among youths in Uganda a result of inadequate skills, poor 

attitudes, or inadequate networking? 

Uganda has one of the fastest-growing populations in the world. The high population growth 

rate as well as the high fertility rate led to today’s situation where more than 50 % of the 

population is below the age of 18, and 78% are below the age of 35. Mwesigwa, in his article 

“Uganda's Unemployed Graduates Held Back by Skills Gap”, and Gaps in Youth Policy and 

Programming in Uganda published by ActionAid, put youth unemployment at 62%, although 

the Africa Development Bank says it could be as high as 83%  (Alon, 2014). However, it is 

also puzzling that some youths are getting jobs, and they cannot retain the job while others 

want to get a particular job only. There is a need for attitude change among youth to inspire 

entrepreneurial energy and appreciate a culture of personal savings and longer-term financial 

growth (Andaleeb Alam, 2019). While we acknowledge high unemployment among youth 

because of inadequate skills, it is becoming clear that some have attitude challenges. Many 

youths undermine work and are discouraged with little payment. This cannot be stated better 

than what (Gemma Ahaibwe, Swaibu Mbowa, 2014) stated. “For instance, a large proportion 

of youth have given up the search for jobs and are more likely to be discouraged.” Even those 

who got jobs find it hard to retain jobs due to poor attitudes toward work and lack of work 
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ethics.  Avshalom Caspi et al in the article “Early Failure in the Labour  Market: Childhood and 

Adolescent Predictors of Unemployment in the Transition to Adulthood” (Avshalom Caspi, Bradley 

R. Entner Wright, Terrie E. Moffitt and Phil A. Silva, 1998) stated that unemployment reached back 

to early childhood, suggesting that they began to shape labour -market outcomes years before these 

youth entering the workforce. In addition, these effects remained significant after controlling for the 

duration of education and educational attainment. They further suggest that many early personal and 

family characteristics affect labour-market outcomes, not only because they restrict the 

accumulation of human capital (e.g., education), but also because they directly affect labour-market 

behaviours. Failure to account for prior social, psychological, and economic risk factors may lead 

to inflated estimates of the effects of unemployment on future outcomes (Markus H 

Schafer,Kenneth F Ferraro,Sarah A Mustillo, 2011). Besides, the impact of parent’s job history and 

perception, personal lives play a vital role in children's career development and behaviours at the 

workplace (Shazia Nawabi, Muhammad Qasim Javed, 2019). As indicated further by Gamariel and 

Blaise, parental variables affected students' professional choices. These variables included the 

parents' greatest level of education, their employment, their beliefs and expectations, and their 

parent-child connections (Mbonimana Gamariel, Byishimo Blaise, 2021). Before enrolling in 

higher-level courses, parents, teachers, Counsellors, and children should discuss and emphasize the 

learner's strengths and preferences to minimize potential difficulties. This enables students to make 

informed job choices based on their educational attainment and professional goals. However, there 

is no significant difference between children from educated homes towards Education if given the 

necessary motivation toward education.  This is because a considerable number of children live 

without parental support, as in orphans, children living in the streets, displaced, and refused children 

who on account of the poverty of their parents are subjected to inhuman and sadistic ordeals.   

1.2.5. Conclusion. 

Studies have shown that there is a high rate of youth unemployment in Uganda, which has led 

to an increase in criminal activities in various cities. This situation is partly caused by the 

mindset of some youth who believe that they must acquire a white-collar job that pays highly 

and allows them to buy cars and build houses in just one or two years. When they fail to secure 

such jobs, they feel frustrated, stressed, and depressed. Many young people migrate to urban 

areas due to push and pull factors, leaving their parents in rural areas without support. This has 

led to an economic imbalance and put too much pressure on the country's economy. Another 

piece of evidence shows that there is a mismatch in the education system and the skills needed 
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in the market. Universities and high schools are focusing more on producing good grades, but 

students come out when they are not able to utilize what they have learned in the market, and 

with inadequate soft skills. Most of them have bad attitudes toward work and loyalty to 

employers. 
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2. Chapter Two:  Methodology 

2.1. Introduction.  

Youth unemployment remains a serious policy challenge in many sub-Saharan African 

countries, including Uganda. In 2013, youth (aged 15 to 24) in sub-Saharan Africa were twice 

as likely to be unemployed compared to any other age cohort. For Uganda, in 2012, the Uganda 

Bureau of Statistics revealed that the share of unemployed youth (national definition, 18-30 

years) among the total unemployed persons in the country was 64 per cent. Given the rapid 

growth of the Ugandan population, three-quarters of the population is below the age of 30 

years—coupled with the fact that the youth are getting better educated through higher access 

to primary and secondary education, a stronger focus on job creation for this cohort of people 

cannot be overemphasized (Gemma Ahaibwe and Swaibu Mbowa, 2014). 

The focus of this research was on the "Watoto Alumni" who were raised in family-setting 

institutions, which were different from other institutional orphanages in Uganda. These 

children had access to sufficient resources and a good standard of living. They were provided 

with almost everything needed and were encouraged to pursue courses of their choice at various 

universities in Uganda. Some even studied abroad on sports scholarships. However, after 

graduation, many of these children struggled to secure gainful employment and those who did 

often found it challenging to retain their jobs. Some exhibited post-institutional syndromes 

despite efforts to provide them with a real family setting.  

It became apparent that the support provided to these children was not always beneficial. The 

leadership realized that by giving them everything they wanted, they were being bad parents 

and overprotecting them. These children needed to learn to earn some of the things they desired 

in life to avoid becoming a burden to society with an entitlement mindset. Unfortunately, some 

of them did not want to work and felt timid because they had been in an isolated environment, 

which was different from the real world. As a result, many struggled to cope with the harsh 

realities of the world outside the Watoto Villages.  

In conclusion, only a few of them were able to adjust to the real world outside the Watoto 

Villages. Many wanted to return to the villages, and some resorted to unhealthy lifestyles to 

cope with the world outside.  
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In 2020, Watoto Childcare's leadership decided to provide its students aged 16 and above with 

work placements in various departments. To take this initiative further, the Hope Technical and 

Vocational Institute (HVTI) collaborated with companies to offer a unique apprenticeship 

program. Under this program, students worked for two days a week and spent three days 

studying in class. The institute partnered with various companies, hotels, and organizations to 

provide students with hands-on work experience.  

A mentorship program has been established for students, with each child assigned a mentor to 

meet with at least once per week. The mentor, known as the "father heart," acts as a parental 

figure and is responsible for monitoring the child's academic progress, social behaviours, and 

discipline.  

Skill classes were introduced in primary, and these continue up to secondary school, with each 

child required to complete at least one skill set. These skills are tracked using a skills index and 

are assessed through exams at all levels. In Senior Three, students are required to take a 

practical national DIT exam (Directorate of Industrial Training) in the practical skills they have 

been offering right from Senior One. After the students complete their Uganda Certificate of 

Education (UCE), students would have the option to pursue a national certificate or DIT 2 

based on their performance, or they can choose to attend Advanced education and sit for the 

Uganda Advanced Certificate of Education (UACE) at various Watoto schools.  

The strategy implemented has resulted in a significant improvement in the employment status 

of children. It has also positively influenced the attitude of children towards work. 

Approximately 94% of those who underwent apprenticeship were retained by employers, with 

some being hired before completing their studies. As the well-known saying goes, "Those who 

seek, find", compared to the previous batch of alumni, many of the children showed a more 

vigorous effort in searching for jobs. 

 This dissertation analysed the reasons for unemployment among the first batch of Watoto 

alumni compared to the current Watoto Alumni. Changes that took place leading to Watoto 

Alumni being employed and their improved performance. Skills attained that made them more 

employable compared to their previous brothers and sisters. Why did their attitude change in 

this short time, yet they were considered lazy, entitled, and undisciplined? Is it early exposure 

to the skill training and workplaces, interaction, and networking with father hearts, mentors, 

workmates, supervisors, and intentional right counselling that made this drastic change? To get 
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these answers, I used various research methods for gathering data and analysing the data to 

come up with permanent solutions that might help the parents, and Ugandan Government in 

solving youth unemployment. I believe this research outcome will help Watoto Ministry reduce 

the cost of operations and meet the goal and mission of “Raising the next generations of Uganda 

leaders by pursuing excellence in academic and practical skills, integrity in conduct, and moral 

values so that each one becomes a responsible Christian and productive citizen of Uganda”. 

I gathered both qualitative and quantitative data from my survey respondents by conducting 

interviews and distributing questionnaires. To ensure I received relevant information, I 

employed both random sampling and stratified sampling techniques. While collecting research 

data from the field, I used three primary methods: (1) Survey questionnaires, (2) interviews, 

and (3) focus group discussions. Additionally, I reviewed official records and documents to 

supplement these three methods.  

I chose a data collection method that allowed for the comprehensive gathering of data from the 

field. I used survey questionnaires to reach respondents who were far away or too busy to 

participate in person. The participants were able to read and understand the instructions and fill 

in the form accordingly. The survey was conducted with the "Watoto Alumni" and their 

employers to obtain sufficient data. To achieve this, I planned to reach out to 80-100 "Watoto 

Alumni" out of 1209 accessible and obtain the data from the Tertiary Desk for sampling. The 

questionnaire was designed in two forms. Those for supervisors and Alumni sent differently to 

each group of people in a Google survey online form. The plan was to reach out to 80-100 

Watoto Alumni, 15-20 human resources.  I used sampling techniques in this app 

http://andrew.hedges.name/experiments/random/. I got the required number of Watoto alumni 

needed for the survey and sent them a questionnaire via email and WhatsApp numbers. For 

their Human Resource personnel, I had planned to use Snowball. However, I ended up using 

convenience sampling. It was so hard getting access to the Human Resources personnel 

because the   Alumni were not willing to share their contacts. 

I used interview techniques for Watoto Childcare leadership, including the pastoral leadership 

of the Church. These leaders have in-depth knowledge of Watoto Church's history, and how the 

children were brought in, the vision and mission of Watoto Church. These are the people who 

were actively involved in the restructuring of the Education Directorate, developing a 5-year 

strategic plan for the Education Directorate and Watoto Education Framework. By using 

interviews, I was able to ask more questions and get clarity on certain issues. 
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There are more than 500 leaders of Watoto Church including board members and deacons. I 

used different sample methods to get the right people. I needed to interview 3 village pastors, 

the Education Directorate Team Leader, the Principal HVTI, the Tertiary Co-ordinator, the 

three village managers, and 6 headteachers of Watoto schools. For these respondents, I used 

non-random sampling, specifically purposive/judgment sampling. They were the right people 

with the information I wanted. 

While for the Fathers’ Hearts, counsellors, Watoto mothers, and mentors, I used focus group 

discussions. I used stratified sampling (random with group target) to get each group represented 

in the discussion.  

These data were analysed using simple Excel to get the mean, median, and percentage 

comparison of respondents. 

Using Excel, I quantified qualitative data and analysed it using a descriptive approach for 

non-quantifiable observations.  

2.2. Target population. 

The target groups were the Watoto Alumni of 2010- 2023, and Watoto leaders which included 

the Education Management Team (EMT), Home Team Leaders, Home’s Core Team (HCT), 

Village Pastors, Watoto Mothers, and the Watoto Alumni Human Resources personnel. I 

preferred to carry out the research in the Watoto Ministry environment because of the 

accessibility and the improving employment of the Alumni compared to the previous batch. I 

believe the findings will help the country's plight of youth unemployment. The only extension 

of this research was to the employers and employees of the companies, and firms where the 

Watoto Alumni were working or doing apprenticeships to get what is required of youth to be 

employed easily.   

2.3. Strategy for selection. 

2.3.1 Respondents to survey questionnaires.  

I used convenience sampling for human resources, and systematic random sampling for 

“Watoto Alumni”. This group of respondents was scattered across the country yet can be 

contacted online and because they are literate, I sent an online questionnaire for them to self-

administer. There are approximately 1209 recorded alumni of Watoto. I had planned to get at 

least responses from 80-100 of the “Watoto Alumni” through a self-monitored online Google 
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form, after contacting them on the phone first. However, by the time of analysis, only 30 

Alumni had responded to the form and only 7 human resources filled in the form out of the 

expected 15-20 respondents. 

2.3.2. Respondents for interview. 

I selected the Watoto leaders; the three Village Pastors, three Village Managers, Education 

Team Leaders, Departmental Team Leaders, Pastoral and Discipleship Team Leader, 

Neighbourhood mothers, the Education Management Team, the Watoto Monitoring and 

Evaluation Team, the Homes Team Leader and the Headteachers. I planned to use 20 of the 

Watoto leaders to be selected for interview from the list of leaders. I used purposive sampling 

because these are the experts in the field. They have a wider view, skills, and experience in 

raising these children. Some of the leaders have worked with the Watoto Ministry for more 

than 10 years, hence they have been in the lives of these children for some time. I structured 

the questions in a way that I used an average of 45 minutes with each of these leaders. Within 

the villages, like the village pastors and village managers, I chose to interview these leaders 

because they could give detailed information when probed that helped to get to the root cause 

of this overwhelming unemployment among youth, and how Watoto leadership has managed 

these challenges among the “Watoto Alumni” in a short time.  

2.3.3. Respondents for focus group discussion. 

I used focus group discussions for mothers. Watoto has three campuses in Wakiso District, 

Mpigi District, and Omoro District. I used Stratified Sampling to get 9 mothers to participate 

in the discussion group. I used a group of 9 people. 3 mothers, senior female, and male teachers, 

3 Fathers’ Hearts, and a counsellor in each village, and discussed for one hour. This was done 

in the three Watoto Villages; Laminadera in Omoro District with 74 mothers, Bbira with 134 

mothers, and Suubi with 174 mothers. I got the house numbers from Village Managers and then 

used stratified random sampling to select 4 mothers from each village using house numbers 

who have spent more than 7 years in Watoto Village. I used purposive sampling to get the rest 

of the respondents, and simple sampling to get the Father’s Hearts.  

I chose this method because some of the women and fathers could not easily interpret questions 

well but were experienced parents. This allowed them to share experiences on how they have 

raised their children which helped to compare results. Mothers and fathers were crucial in this 

research because they were the ones who stayed with children from childhood up to the time 
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they left for university. The kind of lives they have implanted in these children affects the 

quality of lives these children would have after school. The Counsellors and teachers were 

always with these children when they were growing up, and some of them were parents too. 

2.4. Ethical issues. 

The Watoto mothers, and Fathers’ Hearts, and all other respondents were adults who come from 

different cultural backgrounds. I respected their views. They were busy people and their time 

for discussion was not taken for granted. Where the names of children were mentioned, I did 

not write them down for the sake of children's confidentiality. I acknowledged that some of 

these Watoto mothers, and Fathers’ Hearts have not gone far with their education. Thus, the 

questions were designed in simple English, and some were helping to understand the questions 

by translating them into the languages they understood. I had planned to use a translator in 

Suubi and Bbria villages where I am not familiar with the Luganda language. However, this 

did not happen. I used those same people in the FGD to translate to their colleagues who did 

not understand the question. This was partially because of time.  

2.5. Informed consent. 

I took time to introduce myself and explain to respondents what the research was about, why 

it was being done, and how I planned to treat the information. The respondents were free to 

withdraw anytime they felt uncomfortable with the questions being asked or answer only the 

questions they were comfortable with when asked. 

2.6. Confidentiality and privacy. 

I assured the respondents that their information shall not be shared with their names as they 

may want to remain anonymous.  

2.7. Not harm. 

I carefully ensured that the information provided by respondents was not shared with their 

employers. This was to avoid jeopardizing their relationship and to allow openness during 

interviews and focus group discussions. 

2.8. Dignity. 

It is important that that respondents are treated with dignity and assured that the value they add 

to this research, the Watoto children and youth employment is vital. Their time was respected 
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and treated with respect. I provided refreshments to the people that I interviewed and the ones 

I had focus group discussions with. 

2.9. Biases  

There was also concern that some interpretations may alter the actual meaning. I stuck to the 

selected respondents so that data would be purely random and representative of the sample. 

Except for human resources, I changed the data collection technique from snowball to 

convenience since I was not getting the data on time. 

There was the likelihood of some mothers not disclosing the techniques they were using to 

raise their biological children for fear of disciplinary action since they were required to raise 

all the children equally. I made the environment friendly, and all the responses anonymous, but 

also used observation to read the facial expressions of the respondents when they were not 

comfortable answering certain questions to allow me to change the questions or ask them 

differently. 

I put various measures in place to avoid bias during the research process. I objectively recorded 

the responses from respondents and avoided asking questions that would satisfy the already 

existing bias. I allowed them to express their opinions freely.  

I took time to prepare the surveys and interview questions in such a way that the questions 

asked were clear and left no room for misunderstanding so that respondents’ own biases were 

minimized.  
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3. Chapter Three: Findings. 

3.1. Introduction. 

The Republic of Uganda is experiencing one of the fastest population growth rates in the world. 

This growth, coupled with high fertility rates, has resulted in over 50% of the population being 

under the age of 18 years. Unfortunately, this has also led to a sharp increase in youth 

unemployment in recent years. With such a large proportion of the population being under 18, 

the number of unemployed individuals in Uganda is very high. This is concerning as youth 

unemployment could destabilize and disrupt the economy and society of the country in the 

future. History has shown that the youth are often the source of revolutions and political 

turmoil, such as the Arab Spring (Schwartz, 2011)19. However, population growth is not the 

only factor contributing to youth unemployment in Uganda. General poverty, an outdated 

education system, and corruption are also major contributing factors. 

The high levels of youth unemployment and the youth bulge require immediate attention and 

innovative solutions. Young individuals have expressed their concerns about the lack of access 

to formal job opportunities, the futility of graduating from university, and the high costs 

associated with finding employment (Irene Among, 2019). The research team collected the 

views of young people through surveys, interviews, and focus group discussions on youth 

unemployment, family, and school roles in addressing the issue, to inform employment policies 

and programs. 

The research found out the causes of high unemployment among the Watoto Alumni. I went to 

the field to carry out research through questionnaires, interviews, and focus group discussions, 

I had the following questions as hypotheses for the unemployment among the alumni. 

When collecting data, I planned for 80-100 survey questionnaires to be filled by Watoto 

Alumni, but I received replies from only 30 respondents by the time of analysis. 15 respondents 

to fill the human resource survey but only 7 responded.  

The reason for the low response by some of the respondents was,  

i. Some respondents were not comfortable sharing the contact information of their 

workplace due to fear that they might lose their jobs that they struggled to get.  

 
19 Youth and the "Arab Spring" | United States Institute of Peace (usip.org) 
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ii. Some Watoto Alumni just refused to fill the form with the view that they are tired 

of being surveyed.  

iii. So many surveys have been carried out on them, but no report has been given to 

them or any improvement seen in their lives. 

iv. Some respondents just ignored the questionnaire even with constant follow-up. 

v. The time frame for filling out the survey seems too short for some people to 

respond. To get the required numbers, the survey period needed a minimum of one 

month. 

I was able to interview the 20 Watoto leaders. I set and discussed with three sets of focus groups 

in Suubi Watoto Village, Bbira Watoto Village, and Laminadera Watoto Village. Each group 

consisted of 3 Watoto mothers, a counsellor, 3 Fathers’ Hearts, and a senior male and female 

teacher. 

The average time for each interview was 45 minutes contrary to the 30 minutes I had recorded 

in the pilot interview and the longest time recorded was 1:20 minutes. 

In the focus group discussion, time spent on average was 1:30 minutes and the longest time 

was 2 hours in Suubi village. While the planned time was 1 hour, with probing questions 

respondents wanted to express their frustration, and I could not stop them so as not to close 

them emotionally.   

After gathering the data, I sorted the questionnaire at the questions to see if they had been 

answered.  Analysed the data separately, cleaned the data by selecting the unfinished questions, 

and wrongly answered questionnaires created the code, for each question, and put them in the 

data set. Out of 30 questionnaires returned, I set up a code book for each question, and through 

it, and came up with a data set, that I used to develop a frequency table used for data analysis 

in the Excel sheet. 

For Qualitative data in the questionnaire, interviews, and focus group discussion, I sorted the 

responses to similar points and coded them in the code book before transferring them to the 

data set and analysing them. I grouped similar points and tabulated them to get the frequency 

of each answer as stated in the interview, discussion, and survey. 

Generally, from the pattern in the analysis, the unemployment among the Watoto Alumni was 

due to poor parenting, negative attitudes toward jobs, lack of guidance, and poor work ethic, 

which came due to children not being exposed to work while in the villages. Other factors 
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include too much freedom and inadequate disciplinary measures on children that make them 

undisciplined. From the survey, interviewing, and focus group discussion, the major theme that 

came out was the parenting problem. 80% of the alumni and 90% of Watoto leaders do 

acknowledge the model of home setting used by the Watoto Ministry of putting children in 

normal home settings is better than other institutional childcare systems in the country. The 

major problem is not the home model. Some youths have become successful in the same home 

setting. The Biological children of the mothers and other youth who grew up in the hands of 

mothers who were tough but lovely came up successful. The unsuccessful Alumni were 

attributed to their indiscipline, and lack of seriousness while growing up within the Watoto 

Villages.  

All respondents agreed that the father figure in the life of children is crucial. Those who had a 

father figure that they accounted for were more successful and well-adapted to society's 

demands than those without a father figure. The research also found out that these children are 

taken care of by mothers who are recruited in most cases from a failed marriage or are widows. 

Some of these mothers have not been good mothers to their children. This was witnessed by 

their relationship aftermath. The 13.3% of the Alumni surveyed indicated that their relationship 

was not good with the mothers in the home. This percentage was still confirmed by Watoto 

mothers during FGD. 30% of the mothers testified that these children would not mind coming 

back to check on them after leaving Watoto villages. Further investigations were found to be 

due to a lack of attachment and mistrust because of frequent changes of mothers. On average 

each child should have stayed in the hands of 5 Watoto mothers before leaving Watoto village. 

Some mothers were not good to them. 
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Figure. 2: Pie chart showing the Watoto Alumni's relationship with their Watoto 

Mothers. 

 

Qtn. 8 Watoto Alumni Questionnaire N=30 

 Since most of these children are abandoned children, they grow up with mistrust, fear, and 

bitterness. However, some mothers raised successful children who are prominent people in the 

country. 

Another dominant theme still related to parenting that came out too was much protection of 

children. Watoto Childcare Ministry showed too much love to these children by overprotecting 

them. Children have been given everything and they do not know how food is got. They did 

not get involved in any manual work while in the village. The kind of work they did while in 

the village was housework did not orient them for lives outside the villages. Even at school, 

caretakers are employed to clean their school compound hence they have no opportunity to 

learn work. These affected them in adulthood. Many grew up with no resilience and inadequate 

work ethic. The Children Protection Policy was implemented without differentiating the rights 

and responsibilities of the children. This led to mothers, and other staff being disempowered. 

Children became manipulative, lazy, and entitled. Some of the Watoto Alumni brought those 

habits to workplaces which became undesirable. Even the Watoto Ministry that cared for these 

children did not want to employ most of the Watoto Alumni because they were tagged as non-

performers and entitled. 

However, the research also found out the most successful Alumni were the staff, mothers’ 

children, and children who had someone they account to within the village, a passionate father's 
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heart, or an outside uncle who taught them. This was evident in their performance at school. 

Looking at the UNEB results 2023, ¾ the best-performing children were staff or mothers’ 

children. The ¼ Watoto 3:1:1 children who performed well were the children whose mothers 

were following their performance at school, and even those absorbed in different workplaces 

majority were mothers’ children. Most of the pure Watoto Alumni “311” were struggling with 

identity crises and belongings. They found it hard to accept that they had no biological relative, 

or why they were abandoned by their parents. Some who finally traced their family were either 

disappointed with their parents for allowing them to grow up in a family setting where they 

were not real, and hence bitter, or were happy that finally, they had where to belong. 

It is evident from research that providing children with skills at an early age is vital in preparing 

them for employment. The Watoto Education Directorate has seen significant improvement in 

both the soft and hard skills of children since they started skilling them. According to records 

from both HVTI and tertiary desk, to date, 94% of the alumni from HVTI were absorbed into 

the job market, and 70% of them were retained in their places of apprenticeship, while the 

others were referred. The employment status of other Watoto alumni from various universities 

has also greatly improved, with 48% being employed, compared to a previous survey where 

only 19% were employed. However, it was also observed that 39.5% of the Watoto Alumni of 

2021-2023 are working within Watoto Ministry in various departments with Pastoral and 

discipleship absorbing 17 Alumni out of 78 Alumni working within the ministry. The shocking 

point is these people come as volunteers and are absorbed into the system as full-time staff 

within one year. The numbers are likely to increase with time. It is the question of time to 

predict whether this is a good indicator or not. 
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Below is the analysis of the different research questions. 

3.2. What skills are missing in the Ugandan youth for them to be employable in 

the 21st-century market? 

When Alumni were asked whether they felt they were skilled for the job after school, 36.7% 

of Alumni said they felt they were not skilled, and 63.3% said they were skilled.  

Figure 3: Pie chart presenting the percentage of Watoto Alumni attached to skills 

program while at school. 

 

Qty. 18, Survey questionary N=30 

However, when asked further, if the attained skills benefitted them at the workplace, of those 

who said they were skilled, 12.5% said they benefited much and earned from the skills, 25% 

said they benefitted a lot though not earning from it, but the skills are helping them. Another 

25% said they fairly benefited from the attained skills. But still, all agreed that they suffered at 

the workplace because of a lack of soft skills. This came due to a lack of exposure while at 

Watoto Homes. Except for those who had strong relationships with their external home, and 

those who were involved in volunteering work within the village and developed soft skills. 


