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ABSTRACT 

This study explored students’ perceptions of teaching methods under the 

Competence-Based Curriculum (CBC) at Mengo Secondary School in Kampala District, 

Uganda. The Competence-Based Curriculum was introduced to promote learner-

centred teaching approaches aimed at enhancing learner participation, motivation, 

critical thinking, and practical skills acquisition. However, concerns have been raised 

regarding the continued use of teacher-centred approaches, which may limit effective 

implementation of the curriculum. The purpose of the study was to explore students’ 

perceptions of teaching methods used under the Competence-Based Curriculum. A 

qualitative case study design was employed. Data were collected from students and 

teachers through interviews, focus group discussions, and classroom observations. 

Data were analyzed thematically. The findings revealed that learner-centred teaching 

methods, including group discussions, project work, classroom presentations, and 

practical activities, enhanced students’ classroom participation. The findings further 

indicated that interactive teaching approaches increased learner motivation by 

making learning more engaging and relevant to real-life experiences. In addition, 

practical and activity-based teaching methods were perceived to promote the 

acquisition of practical skills, problem-solving abilities, and collaborative 

competencies. However, challenges such as large class sizes, inadequate instructional 

materials, and limited time for practical activities constrained effective 

implementation of learner-centred approaches. The study concluded that students 

generally perceived learner-centred teaching methods positively and considered them 

important in achieving the goals of the Competence-Based Curriculum. The study 

recommends increased teacher support, continuous professional development, and 

provision of adequate instructional resources to strengthen effective CBC 

implementation. 
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CHAPTER ONE 

1.1 Introduction: 

Revolutionizing education for a dynamic future: The implementation of a 

competence-based curriculum in Uganda represents a significant shift in the 

education system, aiming to equip students with the practical skills and competencies 

needed for success in a rapidly evolving global economy. Introduced in 2020, the 

Competence-Based Curriculum (CBC) in Uganda’s lower secondary schools transitions 

from traditional content-focused education to a learner-centered approach, 

emphasizing critical thinking, problem-solving, collaboration, and practical skills 

(Government of Uganda, 2019; Masembe et al., 2024). This reform, outlined in the 

National Curriculum Development Centre’s Lower Secondary Curriculum Framework, 

aligns with global educational trends to prepare students for the 21st-century 

workforce, where adaptability and innovation are paramount (Wabule et al., 2023). 

Despite policy support from the Uganda Education Sector Strategic Plan 2021–

2025 and enthusiasm among educators, the CBC’s implementation faces challenges in 

aligning teaching methods with its competency-driven objectives (Ministry of 

Education and Sports, 2021). Many classrooms still rely on lecture-based approaches, 

which hinder student engagement and undermine the curriculum’s goals of fostering 

interactive, practical learning (Masembe et al., 2024; Namuddu & Achan, 2022). 

These misalignments highlight the need to explore students’ perceptions to assess 

how teaching methods influence their learning experiences and the CBC’s 

effectiveness. 
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This qualitative case study examines students’ perceptions of teaching methods 

within the CBC at Mengo Secondary School in Kampala, Uganda, using interviews and 

focus groups. By capturing students’ perspectives, the research identifies barriers to 

effective implementation and proposes strategies to align teaching practices with the 

CBC’s objectives, as envisioned in the National Curriculum Development Centre 

Regulations, 2020. The findings aim to inform Uganda’s educational reforms, ensuring 

students acquire skills for a competitive global landscape. 

1.2 Background of the study 

1.2.1 Historical Background 

Competence-based education (CBE) emerged globally in the mid-20th century, 

initially within vocational training in the United States and Europe, focusing on 

measurable skills over rote learning (Hodge, 2022). The 1990s saw broader adoption 

through initiatives like the OECD’s Definition and Selection of Competencies (DeSeCo) 

project, which outlined key competencies for lifelong learning in a knowledge-driven 

economy (Rychen & Salganik, 2003). Recent scholarship highlights CBE’s adaptability 

across contexts, emphasizing critical thinking, collaboration, and problem-solving to 

meet 21st-century workforce demands (Voogt & Roblin, 2012; Wabule et al., 2023). In 

fields like health and occupational therapy, CBE frameworks underscore the 

importance of preparing professionals for complex, real-world challenges (Frenk et 

al., 2010). 

In Africa, competence-based curricula gained traction in the post-colonial era, 

particularly in the 1990s and 2000s, as countries like South Africa and Tanzania sought 

to align education with local development needs (Chisholm & Leyendecker, 2008). 
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Influenced by global models, these reforms faced critiques for neocolonial 

tendencies, yet they prioritized learner-centered approaches to foster practical skills 

amid rapid socioeconomic changes (Tikly, 2011). Recent studies in Sub-Saharan Africa, 

including Kenya and Rwanda, highlight challenges in implementing CBC in science and 

language education, emphasizing the need for decolonial and inclusive pedagogies 

(Ngware et al., 2021; Tabulawa, 2013). Stakeholder perspectives in nursing and 

primary healthcare further stress context-specific adaptations to enhance quality 

education (Macha et al., 2022). 

In Uganda, the Competence-Based Curriculum (CBC) builds on reforms initiated 

with Universal Primary Education (UPE) in 1997, followed by the thematic curriculum 

for primary education in 2007 and the CBC rollout in lower secondary schools in 2020 

(Government of Uganda, 2019). This shift, guided by the National Curriculum 

Development Centre’s Lower Secondary Curriculum Framework, aims to enhance 

student outcomes by prioritizing practical skills, critical thinking, and student-

centered methods over rote memorization (Masembe et al., 2024). However, 

implementation faces challenges, including inadequate teacher training, resource 

shortages, and reliance on traditional lecture-based methods, which misalign with 

CBC goals and affect student engagement (Okitsu, Edwards, Mwanza, & Miller, 2023); 

Okiror & Oonyu, 2021). Students’ perceptions of teaching methods are critical to 

addressing these gaps and ensuring the CBC’s success in preparing learners for a 

dynamic global economy. 
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1.2.2 Theoretical Perspective: 

This study is anchored on Social Cognitive Theory (SCT) by Albert Bandura, 

complemented by the principles of constructive alignment and multimedia learning, 

to investigate students’ perceptions of teaching methods in the implementation of 

Uganda’s Competence-Based Curriculum (CBC) at Mengo Secondary School. These 

theories provide a robust framework to explore classroom perception, student 

motivation, and practical skill acquisition under the CBC. 

Albert Bandura’s Social Cognitive Theory (SCT), developed in the 1970s, posits 

that learning occurs through the interaction of personal, behavioral, and 

environmental factors, with observational learning, modeling, and self-efficacy as 

core components (Bandura, 1986, 1997). SCT informs how students’ perceptions of 

CBC teaching methods are shaped by observing teachers’ practices and peers’ 

engagement. It highlights how modeled interactive methods, like group discussions, 

enhance classroom perception. It underscores how observing motivated peers and 

teachers boosts students’ self-efficacy and motivation. And lastly illustrates how 

teachers’ demonstration of practical tasks supports students’ acquisition of CBC 

competencies. 

The concept of constructive alignment, proposed by Biggs (2003), emphasizes 

aligning teaching methods, learning activities, and assessments with intended learning 

outcomes to promote deep learning. In the CBC, which prioritizes practical skills and 

competencies, constructive alignment guides the design of teaching methods that 

foster hands-on, student-centered learning xperiences (Biggs & Tang, 2011). For 

instance, project-based tasks and collaborative activities should directly support the 
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development of critical thinking and problem-solving skills. This study uses 

constructive alignment to assess whether teaching methods align with the CBC’s 

competency-driven objectives and how students perceive the effectiveness of these 

methods in achieving desired outcomes. 

Mayer’s (2008) Cognitive Theory of Multimedia Learning posits that effective 

learning occurs when instructional materials engage multiple sensory modalities, such 

as visual and auditory channels, to enhance cognitive processing. In the context of the 

CBC, multimedia learning theory supports the integration of technology-enhanced 

tools, such as digital resources and interactive platforms, to make abstract concepts 

more concrete and engaging (Mayer, 2009).  

This theory guides the study in exploring how multimedia and technology-based 

teaching methods influence students’ perceptions of the CBC, particularly in fostering 

practical skill development and engagement in a learner-centered environment. 

Subsequently, together, these theories provide a comprehensive lens to 

investigate students’ perceptions of teaching methods in the CBC. SCT illuminates 

how observational learning and self-efficacy shape students’ engagement with new 

pedagogies, while constructive alignment evaluates the coherence between teaching 

methods and CBC goals. Multimedia learning theory highlights the role of technology 

in enhancing student experiences. By applying these frameworks, the study seeks to 

identify gaps in teaching practices, understand students’ perceptions, and propose 

recommendations to align instructional strategies with the CBC’s objectives, 
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ultimately enhancing educational outcomes at Mengo Secondary School (Masembe et 

al., 2024; Namuddu & Achan, 2022). 

1.2.3 Conceptual Perspective: 

The Competence-Based Curriculum (CBC), introduced in Uganda in 2020, 

represents a significant shift from content-based education to a learner-centred 

approach that emphasizes the acquisition and application of competencies required 

for lifelong learning, employability, and responsible citizenship (National Curriculum 

Development Centre [NCDC], 2019). The curriculum seeks to equip learners with 

critical thinking, communication, collaboration, creativity, self-directed learning, and 

problem-solving skills necessary for effective participation in contemporary society 

and the world of work (Ministry of Education and Sports [MoES], 2023). 

The conceptual perspective of this study is anchored on the assumption that 

students’ perceptions of teaching methods are shaped by the extent to which these 

methods promote active participation, motivation, and practical skills acquisition. 

According to Mulder (2014), competence-based education focuses on learners’ ability 

to apply knowledge, skills, attitudes, and values in authentic situations rather than 

merely reproducing theoretical content. Similarly, Adjetey (2017) argues that 

competence-based learning enhances employability by emphasizing practical 

competencies and learner engagement. 

Within the CBC framework, teaching methods constitute the independent 

variable and are categorized into learner-centred instructional approaches 

recommended by the National Curriculum Development Centre. These include 
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classroom discussions, inquiry-based learning, group work, collaborative learning, 

project-based learning, demonstrations, practical activities, problem-solving tasks, 

simulations, role play, and field-based learning experiences (NCDC, 2019; MoES, 

2023). These approaches differ from traditional teacher-centred methods because 

they position learners as active participants in the learning process, enabling them to 

construct knowledge collaboratively and apply learning to real-life situations 

(UNESCO, 2023). 

The first category of teaching methods comprises classroom discussions and 

inquiry-based learning activities, which encourage learners to ask questions, share 

ideas, engage in dialogue, and develop critical thinking skills. Vygotsky’s Social 

Constructivist Theory emphasizes that learning occurs through social interaction and 

collaborative meaning-making (Vygotsky, 1978). Recent studies have shown that 

discussion-based learning enhances learner participation, engagement, and deeper 

understanding of concepts (Mercer et al., 2021; Nabukenya et al., 2024). 

The second category consists of collaborative learning approaches, including 

group work, peer learning, cooperative learning, and project-based activities. These 

methods promote teamwork, communication, leadership, and interpersonal 

competencies that are central to CBC implementation (NCDC, 2019). Research by 

Wabule et al. (2023) found that collaborative learning environments improve learner 

engagement and participation, while UNESCO (2023) reported that cooperative 

learning enhances competency development and learner motivation. 
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The third category includes practical and experiential learning methods, such 

as demonstrations, practical exercises, experiments, simulations, projects, and 

fieldwork activities. These approaches are grounded in Kolb’s Experiential Learning 

Theory, which argues that learners acquire competencies through concrete 

experiences, reflection, and application of knowledge (Kolb, 1984). Recent studies 

indicate that practical learning activities improve skills acquisition, problem-solving 

abilities, and learner engagement under competence-based education systems 

(Hmelo-Silver & Eberbach, 2022; Okitsu et al., 2023). 

Students’ perceptions constitute the dependent variable and are examined 

through three dimensions: participation in learning activities, motivation towards 

learning, and practical skills acquisition. Participation refers to the extent to which 

learners actively engage in classroom discussions, collaborative learning, and inquiry-

based activities. Motivation refers to learners’ interest, enthusiasm, and willingness 

to engage in learning activities. Practical skills acquisition refers to learners’ ability 

to apply knowledge and demonstrate competencies through practical tasks and real-

life problem-solving activities (Ryan & Deci, 2022; UNESCO, 2023). 

The study assumes that effective implementation of learner-centred teaching 

methods under CBC positively influences students’ participation, motivation, and 

practical skills development. However, this relationship may be affected by 

intervening variables such as teacher competence, class size, availability of 

instructional resources, school environment, and administrative support (Masembe et 

al., 2024; MoES, 2024). Consequently, the conceptual framework guides the study in 
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examining how students perceive the effectiveness of CBC teaching methods in 

promoting learner participation, motivation, and competency acquisition at Mengo 

Secondary School.  

 

 

 

Figure 1. Conceptual Framework for CBC 
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