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ABSTRACT
The study sought to establish the role of school management committees on academic

performance of pupils in selected Universal Primary schools in Bugangari Sub-County,
Rukungiri District. The study was guided by three specific objectives; to establish how
motivation role of SMCs influences pupils’ academic performance in UPE schools, to
investigate how monitoring role of SMCs influence pupils’ academic performance in UPE
schools and to analyze how administration role of SMCs affect pupils’ academic performance
in UPE schools. A case study design was used in this research with qualitative methods of
data collection, presentation and analysis. The findings of the study by Interviews revealed
that school management committees conducted their roles; administrative and management
roles, school monitoring and motivation of staff. It was found out that this was done through
three main approaches that included holding meetings and follow up on resolutions;
infrastructure and financial management; as well as planning and decision making. In
conclusion therefore, SMCs play a crucial role towards pupils’ academic performance.

Basing on the findings and conclusion of the study, the researcher recommended that School
Management Committees should promote collaboration and feedback among teachers: as it

will help improve teaching practices and student outcomes.
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CHAPTER ONE

INTRODUCTION

1.0 Introduction
This chapter includes the study background, problem statement, purpose, objectives, research

questions, conceptual framework, significance, scope and operational definitions of the study.

1.1 Study Background

A school's success is often judged by its students' academic performance, meaning how well
they meet set standards. While definitions of success can vary, this study focuses on the
Primary Leaving Examinations (PLE) in Rukungiri District. The PLE results from 2021 to
2023 have been poor, causing major concern for parents, teachers, and community leaders.
Since primary education is the foundation for all higher learning, weak performance at this
level threatens the country's future supply of a skilled workforce. In Uganda, high enrollment
rates due to Universal Primary Education (UPE) mean that competition for further education
is intense, making good grades essential. Though some schools in different parts of the
country perform well, poor PLE performance remains prevalent do to poor teaching and
parenting mechanisms as well as ineffective School Management Committees (Enamiroro,
2017). The minister of Education in Uganda once attributed poor PLE performance to

stakeholders failing to fulfill their roles (New Vision, January 14, 2016).



School management committees are governing bodies that we’re created by the 2008
education act on behalf of the Ugandan government (MOES 2007) to ensure effective
operation of schools through administration, supervision and monitoring. Despite this great
initiative, a performance gap exists between rural and urban schools. It is believed by the
education minister that the poor performance in schools is prevalent because SMCS are not

doing their job well (New Vision 14, 2022). This research study seeks to address that gap.

The Bureaucratic theory developed by Max Weber in 1920 emphasizes a clear, hierarchy,
division of manpower and formal working rules which improves the efficiency of school
management committees. The administrative theory by Henri Fayol (1942) views
management from a coordination perspective with 14 principles such as division of
manpower, delegation of authority and unity of command. School management committees

are able to manage resources and activities through planing and monitoring.

According to Uganda's Ministry of Education and Sports (2007), a School Management
Committee (SMC) is the legally recognized governing body tasked with managing
government primary schools. Its primary purpose is to ensure resources are used wisely and
the school performs well. To achieve this, SMCs are expected to perform four key roles:
administrative, supervisory, monitoring, and consultative (Mugenyi, 2023). The roles of
SMCs include, implementing school policies, budget management and resource mobilization.
The second role is supervision of teachers, tracking student progress and ensuring discipline
within the school community. Thirdly these committees carryout monitoring and evaluation

and finally execute consultative roles.

The desired outcome of these roles is school performance, the study's dependent variable.
Performance here means the process of planning, organizing, coordinating, directing, and

controlling school activities and resources to achieve set goals (Mugenyi, 2023).
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Supporting this framework, Adong emphasized the consultative role of school management
committees for sound decision-making and addressing problems that affect both staff and

students.

From a contextual perspective, UPE can only be fruitful if school management committees do
their job. These committees are formed by the Ministry of Education through District
Education Offices to govern the operation of schools. A school management committee is a
12 member team having a chairperson, parents, teachers, local council representatives, amd

the headteacher who also serves as the secretary (Mwesigye, 2015; Najjumba et al., 2013).

Nevertheless, government aided primary schools in Rukungiri District are seriously
challenged by low student enrollment, high dropout rates, and poor PLE performance. In
2022, more than 18 schools did not register a first grade among it’s candidates (Daily
Monitor 2023). Furthermore, these schools are short of teaching staff and do not have enough
teaching space which all raises doubts about the effectiveness of school management
committees (Katamba, 2017). This study sought to assess the effectiveness of school

management committees in fulfilling their administrative and supervisory duties.

1.2 Problem Statement

Academic performance in public primary schools in Bugangari has been declining over years
due to a high rate of absenteeism among learners and teachers and a shortage of the required
materials (Cong et al., 2010). This has crippled national development considering the fact that
a nation’s progress relies on a well-educated population. To address this problem, school
management committees ought to provide adequate learning materials that can help improve
the academic performance of students. Despite government efforts to increase academic
performance in public primary schools, school management committees are failing to

manage resources and fulfill their supervisory roles. In an effort to address this gap, this study

11



sought to assess the effectiveness of school management committees in fulfilling their

administrative and supervisory duties

1.3 Purpose of the Study
To establish the role of school management committees on academic performance of pupils

in selected universal primary schools in Bugangangri Sub-County, Rukungiri District

1.4 Objectives of the Study

1. To establish how motivation role of SMCs influences pupils’ academic performance in
UPE schools.

2. To investigate how monitoring role of SMCs influence pupils’ academic performance in
UPE schools

3. To analyse how administration role of SMCs affect pupils’ academic performance in UPE

schools.

1.5 Research Questions
1. Does motivation role of SMCs influence pupils’ academic performance in UPE schools?
2. Does monitoring role of SMCs influence pupils’ academic performance in UPE schools?

3. Does administration role of SMCs affect pupils’ academic performance in UPE schools?

1.6 Scope of the Study

1.6.1 Content scope
This study focused on the role of management committees on academic performance of

school management committees of pupils in selected universal primary schools.
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1.6.2 Time scope
This study was conducted between 2014 and 2024 in consideration of the fact that it was the
time frame when Government aided UPE schools experienced a serious decline in

performance in Primary Leaving Examinations.

1.6.3 Geographical scope

The research study was carried out in Bugangari sub-county, Rukungiri District in
Southwestern Uganda, near the border with Kanungu District. The schools that we’re used as
a case study include, Rwanyanja primary school, Kazindiro primary school, Bugangangri

primary school, Nyanganjara primary school and Rwengiri primary school.

1.7 Justification of the study

The academic performance in many government-aided primary schools in Bugangari has
declined significantly despite the high rate of student enrollment and notable improvements
in infrastructure, such as new classrooms and textbooks. Problems like absenteeism, students

arriving late, and school dropouts remain widespread.

School Management Committees are legally required to ensure schools run properly, but they
have not performed this duty effectively because they lack a clear understanding of what is
required of them. This was research study was the first of it’s kind and helped to identify
specific roles of school management committees in government aided primary schools ,

identify gaps, recommend solutions and improve academic performance.

1.8 Significance of the study

13



This study will provide valuable insights for key educational stakeholders. For school
administrators, the findings will offer a foundation for collaborating with School
Management Committees to improve academic performance, guide the selection of members
and their involvement. The results will also help management committees in schools
understand their roles and identify gaps that need to be addressed. Similarly, school
foundation bodies can use the study to identify the shortcomings in current SMCs and select

more competent and dedicated members in the future.

For government bodies, the research will expose the specific challenges school management
committees face. This will prompt District Education Offices to focus more attention on
committees in poorly performing schools. At a national level, the Ministry of Education,
Science, Technology, and Sports can use the conclusions as a benchmark to build the
capacity of management committees in government-aided UPE schools, aiming for better
student outcomes. Finally, the study will serve as a source of literature for future researchers

exploring similar topics.

1.9 Conceptual framework
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Figure 2.1 Relationship between roles of school management committees and academic

achievement
—
INDEPENDENT VARIABLE
DEPENDENT VARIABLE
Teachers’ Motivation e -

e Good working
relationship
e Bonus and top up

e Welfare
e Better academic
School Monitoring grades
e Routine visits ——) = C— e Good results
e Supervision e Discipline
e Meetings e Good code of conduct

e Supervision

Accountability
e Transparency L
e Resource Mobilisation
e Oversight on the UPE

capitation grants

Source: Adopted from UPE Handbook (2004) and Taniguchi & Hirakawa (2015) and

modified by the Researcher (2024)

This conceptual framework shows the relationship between specific roles of School
Management Committees (SMCs), that is, Motivation, Monitoring, and Administration and
Academic achievement of pupils in Universal Primary Education (UPE) schools. The main

dimensions include:
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Independent Variable:

SMC Role

Indicators: Activities in the Framework

Objective 1: Motivation

Role

Mobilisation of parents to participate in
school development programs, Encouraging
teacher and pupil commitment, Supporting

morale through recognition and engagement

Objective 2: Monitoring

Role

Routine supervision of school progress,
Oversight on implementation of UPE
capitation grants, Tracking school projects

and programs

Objective3: Administration

Role

Budgeting for school funds, Oversight of
UPE financial processes, Presence of school
penal codes, Participation in school

governance and decision-making

The Academic Performance (Dependent variable): This included improved teaching-

learning environment/ conditions, improved pupil engagement and attendance, Better

examination results/ grades and Effective implementation of UPE objectives such as pupil

retention in school.

The roles played by SMCs such as Motivation, Monitoring, Administration act as inputs,

which influenced the environment and processes within schools. These, in turn, contributed

to outputs like improved learning conditions and outcomes such as pupils’ academic

achievement. The framework assumes that active, efficient, and well-coordinated SMC
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involvement leads to qualitative improvements in performance rather than mere quantitative

shifts.

1.10 Operational definitions

The following are significant operational definitions in this study:

1. School Management Committee: refers to a group of designated stakeholders that
implement the Universal Primary School Agenda in Primary Schools.

2. Academic Performance: refers to the scores attained by students after assessment.
Division one is considered high performance, Division two and three is considered average
and division four and division U (division nine) indicates failure.

3. Universal Primary Education: is a program set to ensure free education of primary

school pupils.
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CHAPTER TWO

LITERATURE REVIEW

2.0 Introduction

The chapter presents scholarly literature relevant to the topic of study.

2.1 Theoretical Review

Maslow (1954) proposed that human motivation is driven by a hierarchy of needs, starting
with basic survival. Once a lower-level need is met, the next level motivates behavior. The
theory ranges from physiological and safety needs to love, esteem, and finally self-

actualization. It stirs motivation among employees in schools settings.

The bureaucratic management theory by Weber in 1920 presented a rational model on
improving the effectiveness and efficiency of organizations. The theory is guided by theories
such as clear distribution of labor, a clear chain of rule,and merit based recruitment. Likewise,
Fayol (1925) identified five key core management functions such as planning, organizing,
commanding, coordinating and controlling to guide administrators. These theories are
important because they provide a framework of how school management committees can

improve their efficiency and effectiveness.

2.1. Motivation Role of SMCs Influences Pupils’ Academic Performance in UPE Schools.

According to Patil (2004), this is a supervisory role which proved that Indian school
management committees improved academic performance be frequently checking attendance
registers. The 1997 Universal Primary Education guidelines mandate school management

committees with the responsibility of planning, organizing, and controlling school resources.
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Academic excellence is determined by the rate of student performance in exhibiting literacy,
critical thinking and problem solving skills (Connecticut State Department of Education,
2008). Monitoring this progress ensures effective decision making and resource management
in government aided primary schools. Once pupils excel in class, it improves their self-

esteem, reduces rates of depression and substance abuse (Filozof et al., 1998).

2.2. Monitoring Role of SMCs Influence Pupils’ Academic Performance in UPE Schools
The monitoring function of School Management Committees important for improving the
performance of students in UPE schools. The Ugandan government, through UPE guidelines
(1997) and a Ministry of Education handbook (2007), has tasked SMCs with monitoring the
use of all government resources in primary schools to improve education and prevent waste

(Mugenyi, 2023).

Research supports this approach. A study by Khan (2024) found that management
committees act as change agents by monitoring teachers and finances, which leads to school
improvement. Similarly, Kennel (2012) observed that SMCs which receive proper training
and hold regular meetings are more serious about their duties. This study aims to understand

how aware SMCs are of these specific monitoring roles.

Tracking academic performance is essential. It helps identify a student's strengths and
weaknesses to guide their learning. Teachers use tests, homework, and class participation to
evaluate students, while states use standardized tests (Melissa, 2012). Academic success is
vital because it is linked to positive outcomes. Successful students are often more goal-
oriented and motivated (Ellis & Worthington, 1994), and adults with higher educational
achievement are more likely to be employed and earn higher wages (National Center for

Education Statistics, 2001).
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2.3. Administration Role of SMCs Affect Pupils’ Academic Performance in UPE
Schools.

According to the Ugandan Ministry of Education and Sports handbook (2007), school
management committees carry out administrative functions on behalf of the government.
These committees are obliged to ensure, effective teaching and learning, providing teaching
materials to pupils, supervising teachers, and maintaining the official school schedule. They
also do community outreach and mobilization so as to enroll more pupils, keep detailed
records, submit regular reports on school performance and holding meetings every term.
Additionally, research by Khan (2024) suggests that school management committees act as

change agents through governance, building institutional links and parent-teacher engagement.

Evaluating student performance is a critical part of school administration. Pupils are graded
so as to gauge their mastery of a subject (Stiggins, 2021). This provides a more objective
assessment than subjective teacher evaluations alone, clearly emphasizing the importance of

meeting learning standards.

2.4. Chapter summary

This chapter is founded on scholarly literature exploring the correlation between school
management committees and student performance analyzing their motivational, monitoring
and administrative roles from staff supervision to reporting, which position them as change
agents (Khan, 2024), all underpinned by theories from Maslow and Weber on motivation and
efficient governance, with academic success being measured through tests and holistic

development.
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Academic success is analysed through various lenses such as standardised testing, classroom
assessments, and holistic student development highlighting the broader societal value of
educational attainment.

The literature available had the following gaps:

Gaps

How the Study Addressed The Gap

Lack of localised research on the
effectiveness of SMCs in Ugandan
UPE schools, particularly in Rukungiri

district and in sub-county

Focused specifically on Bugangari sub-county,
Rukungiri District, which provided district-level

insights

Limited empirical evidence on SMCs’

role in daily academic performance

Examined direct influence of SMCs on planning,

supervision, and teaching effectiveness

Absence of analysis on community-

school relationship dynamics

Investigated how SMCs foster partnerships

between parents, teachers, and the wider

community

Over-reliance on theoretical models

without contextual application

Applied global theories to a local Ugandan

educational setting, validating their relevance

Few studies bridging operations of

SMCs with pupil performance data

Connected roles of SMCs with academic

outcomes such as test results, discipline, and

infrastructure development.
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CHAPTER THREE

RESEARCH METHODOLOGY

3.0 Introduction

This chapter describes the methodology employed in the study.

3.1 Research Design

This is referred to as a model that guides data collection, analysis and interpretation. This
study used a case study design to thoroughly explore the impact of school management
committees on student performance in UPE schools (Creswell, 2013). It employed a mixed-
methods approach using firstly quantitative data to give a broad overview, while subsequent
qualitative data from semi-structured interviews provided in-depth insight into the

experiences of school management committee members, leading to an all round analysis.

3.2 Study Area
The study was conducted in Rukungiri District considering a case study of five schools.
These include Rwanyanja, Kazindiro, Bugangangri, Nyanganjara and Rwengiri primary

schools.

3.3 Study Population and sample

The population of the study was comprised of five selected UPE schools in Bugangari Sub
County, Rukungiri District which were chosen for easy accessibility to the researcher as well
as having a high concentration of government schools. The schools included Rwanyanja,
Kazindiro, Bugangari, Nyanganjara and Rwengiri primary schools. From the above

mentioned schools, the research interviewed one head teacher and 5 members of SMC in
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addition to DEO 1, Inspector of schools 2. The total respondents will SMCs 25, and Head

teachers 5, DEOI and Inspector of schools 2, totaling 33 respondents.

Stratified sampling technique categorizes study elements with same characteristics into one
group (Amin, 2005). The members of SMCs were sampled using stratified random sampling
depending on UPE schools. This was done because the respondents had similar
characteristics especially in career thus ensuring a representative percentage of the population

participated in the study.

Purposive sampling was used on key informants with confidential information (Oso & Onen,
2009). Head teachers of each school, DEO and Inspector of Schools were purposively
selected basing on the responsibilities they had in monitoring, appraising and implementation

process of UPE in schools.

3.6 Sources of Data

Primary data was obtained from management committee members in selected UPE schools
and secondary data was gotten from different publications in line with the purpose of the

study.

3.7 Data Collection Methods

In this study qualitative data collection method was used. Primary data was collected using
interview method to explore in-depth the roles played SMCs in the academic performance of
pupils in selected UPE schools. The method facilitated rich insights drawn from experiences

and perceptions of respondents.
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3.7.1 Interviews

The researcher conducted face-to-face, semi-structured interviews with headteachers, school
management committee members, and education officials to enrich research findings
(Fontana & Frey, 2005). Common themes from these conversations we’re recorded and
matched to the research objectives. The approach allowed flexibility for respondents to
express their views while allowing the researcher to probe deeper into emerging issues

aligned to the three study objectives.

Also the interviews followed a guided framework and were conducted in the local language
where necessary to ensure clarity and comfort for respondents; each session was documented
through detailed memos, which were used to extract recurring themes; and Interviews were
scheduled at convenient times for the participants and conducted in settings that ensured

privacy and minimal distraction.

3.8 Data Collection Instruments

3.8.1 Interview guide

Data was collected using an interview guide which was structured according to the study
objectives and was the main data collection tool used. The researcher posed open-ended
questions while taking notes and the inquiries were not closed-ended. The DEO and Inspector
of UPE schools were interviewed using interview guide. It helped fill in the blanks left by the
self-administered question.

The guide had open-ended questions designed to draw out narrative responses, opinions, and
real-life experiences. The questions were sequenced to follow thematic categories

corresponding with each objective.
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3.8.2 Ensuring instrument quality (Validity and reliability)

> Content Validity: Assessed through peer review by academic advisors and research
supervisor who evaluated whether the questions adequately captured the study objectives.

> Pilot Testing: Enabled to refine the interview guide for coherence, sensitivity, and
respondent comprehension.

> Triangulation of data sources from SMCs, head teachers, DEO, Inspectors: Improved
reliability by comparing perspectives across different stakeholders.

» Checks on consistency: During collection of data, it was ensured that questions were

administered uniformly and responses were recorded systematically.

3.9 Data analysis and Presentation

This section explains and demonstrates, summarizes and assesses data (Shamoo & Resnick,
2013). To make data more understandable, it must be sorted, altered, and categorized. It is
crucial to make sure that any incompleteness and discrepancies in the data acquired be
recorded and clarified as soon as the data had been collected from the respondents, therefore
qualitative data was analyzed to make it more meaningful. Verbatim transcriptions of the
interviews' qualitative data were used for manual thematic analysis that incorporated the
respondents' opinions. Based on the researcher's subjective assessment of the study's goals, a
conclusion was drawn. The categorized, analyzed, and interpreted data was gathered in
accordance with the objectives of the study. The analysis of qualitative data got was aligned
with a manual thematic approach aimed at capturing respondents' nuanced views through
verbatim transcription, coding and categorization, theme development, interpretation and

presentation.
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3.10 Ethical Considerations

Before commencement of data collection, the researcher obtained approval form the UCU
Research and Ethics Committee. Secondly, the researcher was granted permission by the
District Education Officer to collect data in the area. Thirdly, informed consent was obtained
from each study participant having initially explained the advantages and potential risks of
participating in the study. Finally, confidentiality was observed by concealing the identity of

respondents while presenting research findings.
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CHAPTER FOUR

PRESENTATION, ANALYSIS AND INTERPRETATION OF FINDINGS

4.0 Introduction
This chapter presents the findings from respondents in accordance to the study objectives.
The findings on each research objective are presented, analyzed and interpreted in qualitative

form as the method of data collection was qualitative in nature.

4.1 Response Rate

The researcher expected a total of 33 respondents from different categories to respond to
interviews questions. Twenty five (25) respondents actually complied with interviews. This
made a percentage response rate of 83.3%. Response rates approximating 60% for most
research should be the goal of researchers (Babbie, 2010); therefore, the response rate of 83.3
is the most desirable for qualitative research like this one. Only 16.7% of the respondents
were not found during interviews. It was assumed by the researcher that these minor numbers

of respondents were out of work station during the time of data collection.
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Response Rate

B Respondents obtained

B Respondents not obtained

4.2 Gender of Respondents Who Complied With Interviews

While the researcher was conducting a qualitative researcher, he was able to count the gender
differences that participated in the study for reasons of gender parity. Findings revealed that
19 participants were men while and 6 were women. This means men constituted a significant
number of 76% and women the least of 14%. This gives a clear picture that women
participation in school management in the study area is low and a reflection of broader

community representation imbalances in leadership roles.
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During the interview, the researcher tried to fulfill the purpose of the study which was to
establish the role of SMCs on academic performance of pupils in selected universal primary
schools in Bugangari Sub-County, Rukungiri District using the study’s research questions.
The findings were presented here below:

All respondents were asked if their schools had school management committees. Findings
from respondents confirmed that all schools sampled had school management committees

functional though with some challenges as below presented:

The other question was about if the school management committees meet regularly.
Findings from all respondents reveled that they usually meet. “We sometimes meet but not
often as the law provides. The head teacher calls us sometimes”. In most cases they meet

when funds are available, said by the respondent.

“We all participate in meetings, the chairman always signs on the cheques when the head
teacher is going to withdraw funds for school activities. That helps us know how the school
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uses the money and it promotes transparency although we do not follow up on the

accountability of the different activities”

“The school management committee is always involved in the allocation of resources by
approving the school budget. This helps us to know how the school is going to spend the
funds they receive. The only challenge is that sometimes the head teachers delay to call us for

the budget meetings and end up just implementing the budget without our approval”

“Sometimes when we make decisions in the SMC meetings, the head teacher implements
some and other decisions are just left on paper and yet the decisions we make are important”
“We have always tried to ask the head teacher to lobby for better classrooms from the
government, but nothing is done. We also try to emphasize the good performance of our
learners by bringing on board private teachers to help our learners; I do not know why our
learners perform poorly”

“Personally...when I go to the school, I interact with the head teacher, teachers, and learners.
Sometimes even parents because I stay within and when I get their views, I advise

accordingly”

The other was question was about the activities of SMC that directly support good
academic performance.
Key informants reported that school management committees support academic performance

by improving school management, monitoring performance, and mobilizing resources.

Furthermore, it was revealed that SMCs conducted the role of planning and implementing the

school plans. It was revealed that SMCs help plan, implement, monitor, and evaluate school
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activities, identification of priorities; SMCs help identify areas for improvement and
development priorities, mobilising resources; SMCs help mobilise resources to support
school improvement, ensuring accountability: SMCs help ensure schools are accountable and
held to a standard, monitoring performance by supervising teachers; SMCs monitor the
performance of teachers and the head teacher, monitoring school funds: SMCs monitor how
school funds are used, monitoring discipline; SMCs monitor how the head teacher manages
discipline in the school, facilitating community engagement, involving parents, teachers, and
students and ensuring that parents, teachers, students, and community members are involved
in school governance and strengthening the rapport between the school and the local

community.

Three key informant interview responses revealed that School Management Committees
consult parents mainly through annual meetings and suggestion boxes. Teachers also meet
parents individually, but this slows decisions down. While parents are consulted, school
management committees sometimes make decisions first and simply inform them afterwards
to save time. Inspectors verify whether management committees adhere to UPE guidelines,
but many committee members admitted they did not know the policy well and relied on local

leaders for guidance.

Do the SMC members discuss annual PLE result with teachers and parents?
The study found that many parents do not attend school meetings, preventing any discussion
of annual PLE results. This lack of communication leaves parents unaware of their children's

academic progress, contributing to poor performance. In contrast, the few involved parents
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who attend meetings can share their views, monitor their children's performance, and even
supervise them at school, giving them a clear understanding of their academic direction.

What are some of the challenges SMC face in your schools that affects the pupils’
academic performance?

An SMC member said, “In UPE schools ‘chairpersons of school management committees
“eat” with the head teachers.... if the money from the government is released and sent to
school, the chairperson eats part of that money with the head teachers”. This is in agreement
with what on head teacher of a government school said that, “We in UPE schools sometimes
we find hard time from these semiliterate chairpersons of school management committees ...
once UPE funds are released by the government, they come to the head teachers and demand
a potion on that money...and if you don’t give them they can fail you”. This reveals that there

is decay in Uganda’s education system; people at different levels mainly think of

eating/cheating instead of serving the public”.

Regarding the meetings of school management committees, they are generally held
haphazardly. This implies that many times there are no clear directions for the meetings.
They are mainly held for formality since it is a requirement as per government policy.
Otherwise it is absurd that members are not informed in time, the agenda of the meetings are
not usually made in advance and are not usually distributed to members in advance, so people
usually go to meetings when they do not know what they are going to discuss about. On this
theme, one female member of a school management committee said, ”When there is need for
the meeting, sometimes the head teacher rings us and informs us on phone that we have a
meeting....... if it is a rainy season when we are very busy in farming, many of us don’t attend

the meetings for which we are called ...it seems some head teachers do it deliberately for us
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not to attend... .... they do this by for example ringing some of us either a day or two days

before, hence not having enough time to prepare ourselves”.

It was revealed surprising that the implementation of the decision made in the meetings of
school management committees is poor. This means that though sometimes the members sit
and make decisions, these decisions are not always implemented. Accordingly, the members
many times do not make a follow up on funds allocated to items. Actually on this issue, head
teacher said, “In meetings we can make suggestions of the money which would be allocated
to particular items or projects but at times we fail to get it, or we very little of the money”.
This implies that a member of school management committees leave much of the work to the

head teacher to ensure that is discussed is implemented

The findings were that the school management committees in this district were poor in the
sense that they are not properly instituted as per the government policy, their meetings are
usually haphazard, and the implementation of their decisions is generally poor. Based on the
data collected from the oral informants, this poor state of affairs was due to the district being
rural with many illiterate and semi-illiterate people. Hence some members of the school
management committees do not clearly understand their roles. In addition, some head
teachers of public schools are cheats, so they influence the election of soft members of the
school management committees who would dance on their tunes (tunes of head teachers).
Thirdly, some private schools were founded by illiterate business men and women who take
schools as an economic investment. Such people do not appreciate the value of school
management committees, the school founders appoint those they want. Sometimes the

meetings are not held; the minuets are forged.
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It was also found that some chairpersons of school management committees liaise with head
teachers to get part of the money the government sends to schools to run the school activities.
This money called capitation grants is meant to buy chalk, pens, and other important things at
school such as Jerricans, hoes, slathers, water, water containers, for keeping the school neat,

etc. surprisingly some chairpersons think it is for them to eat.

Some head teachers were said to influence the election of soft members of school
management committees who will not interfere with them. This shows that some head

teachers have personal interests, this applying such fake management styles.

4.3 Objective One: Motivation Role of SMCs and Academic Performance

4.3.1 Good Working relationships

Teachers in UPE schools of Bugangari sub-county feel that they receive verbal praise for
their efforts and recognition plays a crucial role in retaining and attracting talented teachers to
government primary schools. However, there seems to be a lack of public acknowledgment
of their efforts and recognition through professional development opportunities in Rukungiri
District. Additionally, the participants strongly disagreed that this recognition reassures

teachers that they are making a positive impact on their students' lives.

4.3.2 Fringe Benefits

Overall, the findings suggest that teachers in government primary schools in Bugangari sub-
county perceive a positive environment regarding incentives and support for their
performance. They feel that salaries are periodically reviewed, training programs are
organised, exceptional performance is considered for promotions, and schools are provided
with necessary materials.
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4.3.2 Welfare

Staff development, incentives, and recognition are all significantly related to teacher
performance. Investing in staff development programs, providing incentives and recognising
teacher achievements all contributed to improving their performance. Educational institutions
need to prioritise these factors to enhance overall teacher effectiveness and ultimately
improve student outcomes. Participants had mixed perceptions of teacher performance in
government primary schools in Rukungiri District. While they agreed that teachers
effectively plan for their lessons, interact easily with learners, and provide feedback regularly,
they disagreed or were neutral towards statements regarding improved academic performance,
a positive learning environment, differentiated instruction, effective communication with
pupils, improved teaching skills, deep understanding and content knowledge, and coming

early to school.

4.4 Objective Two: Monitoring Role of SMCs and Pupils’ Academic Performance

4.4.1 Routine Visits

Study participants confirmed that School Management Committees monitor academic
performance by visiting schools and checking pupils' exercise books. To encourage better
results, some management committees provide incentives like rewards for the best-

3

performing students. As one member stated, “we conduct monitoring of academic

performance through visiting and checking pupils’ books at the school.” “Where we find poor

)y

handwriting and scores, we talk to the teachers to help the learners.” “Improving
performance of pupils is one of the things that is challenging. We try rewarding the best

performers in the school.” — SMC member
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4.4.2 Supervision

According to the study, teacher performance was supervised by School Management
Committees using several methods. These included physically checking teacher attendance
and consulting attendance registers. The management committees also inquired about teacher
availability and monitored their arrival times, cautioning those who were consistently late. As
one committee member explained, they enforce an 8:30 AM deadline, though some teachers
still arrive later. Furthermore, teacher effectiveness was assessed by tracking student

performance in their subjects on a termly basis.

4.4.3 Meetings

The study found that School Management Committees (SMCs) monitor school performance
by tracking student results, teacher effectiveness, and curriculum delivery. A key monitoring
function is budget execution. Key informants confirmed that SMCs prepare, approve, and

analyze school budgets, maintain expenditure records, and ensure UPE funds are used

properly.

School Management Committees receive funds quarterly and hold meetings to authorize all
spending. Budget drafting is done before the commencement of a new term to guide school
operations. Supervision of records and minute books confirmed these meetings occur. As one
SMC chairperson stated, they monitor financial management by “following the school

records of funds to establish whether they balance and if expenditure is only for agreed items”.
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4.4 Objective Three: Administration Role of SMCs and Pupils’ Academic Performance

4.4.3 Transparency

The study revealed that: There were lack of cooperation among stakeholders; SMCs lack
full control and mandate, leading to misappropriation of funds and limited decision-making
influence; Dominance by some members which affects democratic processes; Financial and
administrative challenges hinder UPE implementation such as lack of expertise, irregular
meetings and; Although respondents recognise the community's need for school management
information, sharing is rare. Some share only with SMC members; others argue broader
transparency is unnecessary. Information sharing is informal and mostly undocumented, with

reported sessions unverified by PTA chairperson.

4.4.3 Mobilisation of Resources

It has revealed that: SMCs are involved in raising funds, monitoring utilisation, and ensuring
accountability in UPE implementation and other school activities like games and sports;
Capitation grants are often delayed or unavailable, preventing execution of planned School
Performance Improvement plan (SPIP) activities. Budget inflation worsens this issue. Most
schools achieved less than half their goals. Also, DEOs enforce budgeting guidelines.
Schools must provide accountability before accessing funds. Bank accounts are managed
with proper authorisation, though some violations occur for example, signature forgery by
some head teachers. To ensure efficient use of the money, DEOs have designed forms that
must be filled in and signed before grants are accessed. Head teachers must account for

previous grants before receiving authorisation for new disbursements.
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4.4.4 Monitoring UPE

» Administrative Approaches: SMCs execute their management roles through meeting,
implementation and follow-up, planning and resource management.

» Collaboration and Support: SMCs work with head teachers to respond to issues affecting
academic performance. They mobilise parents to support school activities aimed at
improving learning outcomes.

» School Performance Appraisal Meetings (SPAM): These meetings are inconsistently held.
Teachers prepare issues and assess pupils’ skills beforehand. Stakeholders participate but
democratic decision-making remains questionable.

» Action Planning: Rarely practiced. When action plans exist, they lack formal adoption.
Teachers and community members recognise their value, but implementation is weak.
Some schools initiated reading clubs to address literacy issues, especially in English,

Math, and Science, which subjects impacted by low readability and untrained teachers.

4.5 Chapter Summary

The findings across all three objectives reveal that SMCs play a multifaceted role in
influencing academic performance in UPE schools through Motivation of staff and pupils,
Monitoring school operations, and Administration of resources. Motivation efforts such as
staff development and verbal recognition exist but are hindered by limited public
acknowledgment. Monitoring activities including routine school visits and teacher
supervision are actively practiced, especially in financial oversight. Administrative roles face
several systemic challenges such as lack of transparency and decision-making authority,
though collaborative planning and resource mobilisation are evident. Overall, while SMCs
contribute positively, several gaps in policy, practice, and capacity affect their effectiveness

in improving pupils’ academic performance. Positive practices such as good working
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relationships, supervision, and transparency foster environments foster learning and improved
performance, but there were gaps in female representation and occasional resource limitations
and need for capacity building that highlight areas for improvement. The results validate the
conceptual framework and reinforce the importance of community governance in UPE school

performance.
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CHAPTER FIVE

DISCUSSION OF FINDINGS

5.0 Introduction

This chapter is about the discussion of research findings in relation to the existing related
literature. The discussion aligns each study objective with existing Literature, identifies
practical gaps, presents defined variables and indicators, and acknowledges study limitations

for transparency and academic discipline.

5.1 Discussion of Findings

5.1.1 How Motivation Role of SMCs Influences Pupils’ Academic Performance in UPE
Schools?

Overall, the findings suggest that the participants had mixed perceptions of teacher
performance in government primary schools in Rukungiri District. While they agreed that
teachers effectively plan for their lessons, interact easily with learners, and provide feedback
regularly, they disagreed or were neutral towards statements regarding improved academic
performance, a positive learning environment, differentiated instruction, effective
communication with pupils, improved teaching skills, deep understanding, and content
knowledge, and coming early to school.

These findings align with Uganda's Education Act (2008), which establishes the School
Management Committee (SMC) as the official governing body for primary schools. As a
statutory body, the SMC is entrusted with the overall supervision and direction of school

operations. They collaborate with parents, teachers, and the community to ensure effective

40



teaching, staff welfare, and a proper learning environment, all of which help to improve
academic performance of students.

Indicator alignment: From the study Motivation roles include proper planning, verbal
recognition, welfare monitoring, and staff development, which are linked to teacher
performance indicators such as lesson delivery, student engagement, and instructional quality.
Limitation: Mixed perceptions suggest variability in SMC impact, which may reflect gaps in

consistent implementation or awareness across different schools.

5.1.2 How Does Monitoring Role of SMCs Influence Pupils’ Academic Performance in
UPE Schools?

Committee members reported that schools we’re regularly monitored through visits and
checking the books of pupils. In an effort to improve academic performance, these
committees reward best performing pupils. “we conduct monitoring of academic performance
through visiting and checking pupils’ books at the school. Where we find poor handwriting
and scores, we talk to the teachers to help the learners.” “Improving performance of pupils is
one of the things that is challenging. We try rewarding the best performers in the school.”
These findings support Khan's (2024) research, which recognized School Management
Committees (SMCs) as change agents. Their work in building community relationships,
involving parents, and monitoring teachers and finances directly leads to school improvement

by ensuring resources are used effectively.

The study confirmed that management committees were properly formed, held regular
meetings, and received some training. This research was initiated to assess their awareness of

their roles and address a gap in existing literature on community participation.

Tracking academic performance is essential for identifying student strengths and weaknesses

to guide learning. It provides a standard measure for student progress and allows for
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comparison (Melissa, 2012). Performance is measured through various methods, including
classroom tests, homework, presentations, and state-level standardized exams designed for

specific age groups.

Variable clarity: Monitoring roles include routine classroom observation, supervision of
teaching, financial oversight, and pupil records, which all aligning to performance indicators
in pedagogy and resource use.

Literature basis: Findings align with Khan (2024) and Melissa (2012), reinforcing that
monitoring activities directly correlate with school improvement efforts.

The gap: The study contributes empirical insights into how SMCs operationalise monitoring
duties in rural Ugandan schools, which is a gap in much of the comparative international

literature.

5.1.3 How Administration Role of SMCs Affects Pupils’ Academic Performance in UPE
Schools?

This study revealed that administrative duties performed by management committees in
schools help in improving performance of students in UPE settings. Key challenges include
poor cooperation among stakeholders and failure of school management committees to

control school activities and finances leading to continuous mismanagement of funds.

A significant challenge is that SMCs often lack the financial expertise and practical
knowledge needed to run a school effectively. While decisions are meant to be participatory,
influential members frequently dominate discussions, resulting in undemocratic and often
poor decisions. This finding is supported by multiple researchers. Maile (2002), Xaba (2011),
and Van Wyk (2004) all identified illiteracy and a lack of skills as primary reasons for SMC

inefficiency, particularly in rural areas.
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Pushpanadham (2000) specifically noted their struggle with technical roles like budgeting.
Furthermore, Mbena (2005) and Van Wyk (2004) observed that this dynamic silences less
confident members, leaving them as mere observers. Ultimately, a school's performance
depends on the effective and transparent management of its resources, and the SMCs' lack of

financial skill directly hinders this (Antonowicz, 2010; Yau & Cheng, 2014).

Variable clarity: Administration indicators include decision-making authority, financial
expertise, stakeholder collaboration, and planning capacity.

Literature basis: The study links its findings to Maile (2002), Van Wyk (2004),
Pushpanadham (2000), Xaba (2011), Ayeni & Olusola (2013), Antonowicz (2010), and Yau
& Cheng (2014), demonstrating coherent integration with previous scholarship.

Limitation: Influence of member literacy and lack of financial training limits administrative
effectiveness, which is a recurring challenge in rural governance frameworks.

Gap: The study highlights that technical and financial limitations among rural SMCs pose
barriers to sustainable school governance, which was understudied in localised Ugandan

contexts.
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CHAPTER SIX

SUMMARY, CONCLUSION AND RECOMMENDATIONS

6.0 Introduction

The chapter presents the summary, conclusion and recommendations of the study.

6.1 Summary

The reaction towards teacher performance in Bugangari sub-county, Rukungiri District as
some respondents agree that teachers do effective lesson planning, interact easily with
learners, provide regular feedback. However some respondents disagreed or were neutral on
issues of academic performance, positive learning environment, effective communication

with pupils, improved teaching skills and knowledge as well as time management.

School management committees are governing bodies that work with parents, teachers, and
the community to ensure efficient running of school programs which improves performance
of students. When such committees fulfill their roles such as monitoring schools through
regular visits, they motivate pupils to excel academically. “Through visiting schools we
encourage teachers to actively engage students in class so that they can excel. We also try to
award best performing students so that they can keep it up.”

However, school management committees also faced challenges like lack of team work, poor

resource management and disregard for democratic decision making.

The study also revealed that some members of school management committees lacked
financial management and administrative skills which hinders effective governance (Maile,
2002). Following up on the academic performance of students, sets standards of evaluation

like examining a student’s mastery of a subject. However, administrative inadequacies among

44



management committees deter them from improving the learning environment of students

and leads to mishandling of resources.

6.2 Conclusion

6.2.1 Conclusion on Motivation Role

It was concluded that there is significant effect between SMCs and pupils academic
performance in Rukungiri District. The findings highlight the importance of providing
opportunities for staff development, offering incentives, and recognising the efforts of
teachers to motivate them and improve their performance, thus improving learners’ academic

performance.

6.2.2 Conclusion on Monitoring Role
Learners’ performance results from teachers’ efforts, staff motivation role when well played
plus school supervision and administration role all combined lead to learners’ academic

performance.

6.2.3 Conclusion on Administration Role

In conclusion therefore, SMCs play a crucial role towards pupils’ academic performance.

6.3 Recommendations

6.3.1 Recommendations on Motivation Role
» SMCs should promote collaboration and feedback among teachers: as it will help
improve teaching practices and student outcomes.
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» SMCs should strengthen professional learning communities for their teachers by
providing time and resources for regular collaborative meetings, facilitating the sharing
of best practices and experiences, and promoting a culture of continuous improvement
through collaboration so that learners’ academic performance can improve in school.

> The government should establish clear criteria and processes for identifying and
promoting teachers who demonstrate outstanding performance. Promotions should
come with increased responsibilities and higher pay, providing teachers with further

motivation to strive for excellence.

6.3.2 Recommendations on Monitoring Role
Schools must implement systems to monitor both teacher classroom time and student learning
outcomes. The District Education Officer's Committee should be empowered to continuously

evaluate these monitoring systems to ensure their effectiveness in all community schools

6.3.3 Recommendations on Administration Role

Utilizing community structures like School Management Committees (SMCs), Parent-
Teacher Associations (PTAs), and the District Education Office (DEO) can significantly
strengthen school accountability systems. To combat member apathy effectively, District
Assemblies and Education Offices should implement specific measures targeting school

governance committees.
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APPENDICES
APPENDIX I: INTERVIEW SCHEDULE SCHOOL MANAGEMENT COMMITTEE
MEMBERS FROM THE SELECTED SCHOOLS

Dear respondent,

I am Mujuni Paul, a student of Uganda Christian University (UCU) carrying out an academic
for award of Master’s Degree in Education Administration and Management. The purpose of
this questionnaire is to seek your views on the role of School Management Committees on
the pupils’ academic performance in Government aided primary schools in Bugangari sub
county, Rukungiri District. Your responses will be for the purpose of this study only while

your identity will be treated as confidential as possible.

Interview Questions

As a member of SMC do you meet regularly? Yes/no, if no state the reasons why you don’t

meet regularly.

2. List the activities of SMC that you do directly to support good academic performance of

your school if there is any.

2. (a) Do you discuss annual PLE result with teachers and parents?

Yes {0



(b) If No, give reasons

3. In your own experience does the head-teacher encourage active involvement of SMC
members in the school academic performance? Yes lo
15. If yes, how does the head-teacher involve SMC in enhancing academic

PEITOIMANCE? oottt et ettt e e

4. How often do you visit the school?
Weekly Bi weekly monthly Once every term

5. What do you do when you pay a visit the school?

6. What are some of the challenges SMC face in your schools that affects the pupils’

academic performance?



END

THANK YOU



APPENDIX II: INTERVIEW SCHEDULE FOR HEAD TEACHERS, DEO AND
INSPECTOR OF SCHOOLS

Dear respondent,

I am Mujuni Paul, a student of Uganda Christian University (UCU) carrying out an academic
for award of Master’s Degree in Education Administration and Management. The purpose of
this questionnaire is to seek your views on the role of School Management Committees on
the pupils’ academic performance in Government aided primary schools in Bugangari sub
county, Rukungiri District. Your responses will be for the purpose of this study only while

your identity will be treated as confidential as possible.

Interview Questions
1. Does this school has School Management Committees

Yes/No, if no give the reasons as to why?

2. List the activities of SMC that directly support good academic performance of your school

if there is any.



2. (a) Do the SMC members discuss annual PLE result with teachers and parents?
Yes {0

(b) If No, give reasons

3. In your own experience does the head-teacher encourage active involvement of SMC
members in the school academic performance? Yes lo
15. If yes, how does the head-teacher involve SMC in enhancing academic

PEITOIMANCE? L.ttt et et et e

4. How often do you visit the school?
Weekly Bi weekly monthly Once every term

5. What do you do when you pay a visit the school?

6. What are some of the challenges SMC face in your schools that affects the pupils’

academic performance?

8. Does motivation role of SMCs influence pupils’ academic performance in UPE schools?



END

THANK YOU

Vi
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